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	This study investigates the influence of professional competence, work discipline, and work engagement on teacher performance through organizational citizenship behavior (OCB) among public elementary school teachers in Bulu Subdistrict. A quantitative approach with path analysis was employed, involving 132 teachers selected using the Slovin formula. Data were collected through validated questionnaires and analyzed using regression and mediation testing. The results demonstrate that professional competence and work discipline have a significant positive effect on teacher performance, while work engagement does not directly affect performance. Professional competence does not significantly influence OCB, whereas work discipline and work engagement both positively affect OCB. Furthermore, OCB has a significant positive effect on teacher performance. Mediation analysis reveals that OCB does not mediate the relationship between professional competence and teacher performance, but it successfully mediates the influence of work discipline and work engagement on teacher performance. These findings highlight that teacher performance improvement requires not only professional competence and discipline but also the strengthening of OCB as an intervening factor that translates discipline and engagement into higher levels of performance. The study contributes theoretically by clarifying the mediating role of OCB in teacher performance and offers practical implications for school leaders to foster professional development, strengthen discipline, and cultivate organizational culture to enhance educational quality.
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INTRODUCTION
Teachers are the cornerstone of the educational system and play a decisive role in improving the quality of learning. Any reform in education will not bring significant results without competent and professional teachers who can carry out their duties effectively (Muflihin, 2024). Teacher performance reflects their ability to design learning, manage classrooms, assess students, and foster student character and competence. Optimal performance enables the creation of effective learning environments and contributes to the achievement of educational goals (Krisnayanti & Wijaya, 2022; Munawir, Yasmin, & Wadud, 2023).
In elementary schools, teacher performance often encounters challenges related to planning, implementing, and evaluating learning. A preliminary survey of public elementary school teachers in Bulu Subdistrict revealed that 22.2% of teachers were not able to prepare lesson plans collaboratively with students, 61.1% were not able to develop appropriate learning media, and 50% were not able to provide enrichment activities consistently (Table 1). These data highlight pressing issues that require attention in order to improve teacher performance and learning quality at the primary level.

Table 1. Results of Preliminary Survey on Teacher Performance
	Indicator
	Statement
	STS
	TS
	KS
	S
	SS

	Lesson Plan Development
	Teachers can develop lesson plans collaboratively with students
	0
	0
	22.2
	66.7
	11.1

	Learning Procedures
	Teachers can develop learning media needed by students according to the material
	0
	22.2
	38.9
	38.9
	0

	Learning Assessment
	Teachers provide additional enrichment for students
	0
	5.6
	44.4
	44.4
	5.6


Note: STS (Strongly Disagree); TS (Disagree); KS (Somewhat Disagree); S (Agree); SS (Strongly Agree)

Professional competence is one of the most critical factors influencing teacher performance. It includes mastery of subject matter, understanding of curriculum, ability to design strategies, and skills to evaluate learning outcomes (Devinta & Santosa, 2022; Gusmiati & Sulastri, 2023). However, although 84% of teachers in Bulu Subdistrict already hold teaching certificates, 16% do not (Table 2), which shows gaps in professional competence that may hinder performance improvement.

Table 2. Status of Elementary School Teachers in Bulu Subdistrict
	No
	Teacher Status
	Frequency
	Percentage

	1
	Teachers with certification
	121
	84.03

	2
	Teachers without certification
	23
	15.97

	Total
	
	144
	100.00


Source: UPT Pendidikan Kecamatan Bulu, 2025

Professional competence must be strengthened through training, mentoring, and continuous professional development (Hanafiah, Sauri, Rahayu, & Arifudin, 2022; Lestari & Kurnia, 2023). Teachers with stronger competence are better able to design meaningful lessons, integrate technology, and conduct evaluations fairly (Budianti, Dahlan, & Sipahutar, 2022; Gultom, 2022).
In addition to competence, work discipline is a determining factor for performance. Teachers who comply with school regulations, manage their time well, and perform duties responsibly tend to show higher performance (Fitria & Limgiani, 2024; Utami & Putra, 2020). Conversely, weak discipline, such as lateness and leaving early, has been observed among teachers in Bulu Subdistrict, which undermines performance and school effectiveness.
Work engagement also plays a vital role in ensuring teacher dedication and enthusiasm in teaching. Studies confirm that engaged teachers demonstrate better teaching quality, student outcomes, and job satisfaction (Mulyani & Kartadiharja, 2023; Prasetyono, Vhalery, Ramdayana, Salmin, & Anggraini, 2022; Rashid, Subhan, & Imran, 2022). Engagement enables teachers to cope with stress, remain motivated, and innovate in classroom practice (Afifah, Aini, & Mulyana, 2022; Safinaz & Izzati, 2022).
Another construct strongly related to performance is organizational citizenship behavior (OCB). Teachers with high OCB voluntarily help colleagues, contribute beyond formal duties, and support the school community (Absar, Asri, & Ridwan, 2023; H. Hutagalung, Sitorus, & Sihombing, 2020). OCB not only directly improves teacher performance but also mediates the influence of professional competence, discipline, and engagement on performance (Kurnianto & Kharisudin, 2022; Virgiana & Sitio, 2021).
Based on these arguments, this study investigates the influence of professional competence, work discipline, and work engagement on the performance of public elementary school teachers in Bulu Subdistrict, with organizational citizenship behavior as a mediating variable. The findings are expected to contribute both theoretically and practically to efforts aimed at improving teacher quality and educational outcomes.
Teacher performance is a crucial aspect of education, reflecting the effectiveness and quality of teaching provided to students (Ashlan & Akmaludin, 2021; Krisnayanti & Wijaya, 2022; Munawir et al., 2023). It covers planning, implementing, and evaluating learning, as well as professional development and interpersonal interactions (Waeyenberg, Van, Peccei, & Decramer, 2022). Several studies classify teacher performance into pedagogical, professional, social, and administrative aspects (Harry & Sugiarti, 2022; Kanya, Sulastri, & Dewi, 2021; Munawir et al., 2023). Indicators include lesson planning, instructional delivery, assessment, professional growth, and interpersonal relationships. These dimensions emphasize that teacher performance is not only determined by academic mastery but also managerial skills, adaptability, and professional commitment. Factors influencing teacher performance consist of competence, motivation, work environment, leadership, and well-being (Masfufah & Rindaningsih, 2024; Munawir et al., 2023). Thus, optimal teacher performance is achieved when both internal factors (such as motivation and competence) and external factors (such as leadership and organizational support) are harmonized.
Professional competence refers to teachers’ ability to master subject matter, manage instructional processes, and continuously improve through training and innovation (Gusmiati & Sulastri, 2023; Ilyas, 2022; Lestari & Kurnia, 2023). It consists of knowledge, skills, and professional attitudes that enable teachers to plan, implement, and evaluate learning effectively (Hanafiah et al., 2022). Professional competence can be classified into pedagogical, scientific, managerial, and evaluative competencies (Koriati, Syam, & Ariyanto, 2021). Its goals are to improve instructional effectiveness, ensure quality education, foster creativity, and support curriculum and technological changes (Masruroh, Pratama, & Hasanah, 2022; Prastania & Sanoto, 2021). Indicators of professional competence include mastery of subject matter, lesson planning, use of technology in teaching, and evaluation skills (Budianti et al., 2022; Masruroh et al., 2022).
Work discipline reflects compliance, responsibility, and adherence to organizational rules, which are essential for achieving educational goals (Hafidulloh, Rosidah, & Arifin, 2021; Lusiana, 2024). In schools, discipline is manifested in teachers’ punctuality, responsibility, and consistency in carrying out their duties (Mustofa, 2022; Oktaviani & Putra, 2021). Work discipline can be measured through indicators such as attendance, compliance with rules and standards, vigilance, and ethical behavior (Alfiandrizal, Rizal, & Nugroho, 2023; Ariani, Saputri, & Suhendar, 2020; Fitria & Limgiani, 2024; Ramdhona, Widodo, & Lestari, 2022). High work discipline supports not only individual teacher performance but also collective organizational effectiveness.
Work engagement is a positive psychological state characterized by vigor, dedication, and absorption (Prasetyono et al., 2022; Saniya & Dewi, 2022). It reflects cognitive, emotional, and physical involvement in work (Rashid et al., 2022; Retnodiani & Hartono, 2023). Engaged teachers demonstrate higher teaching quality, innovation, and job satisfaction (Mulyani & Kartadiharja, 2023; Safinaz & Izzati, 2022). Indicators of work engagement include physical, intellectual, emotional, and spiritual involvement (Rizky & Ramadhani, 2021; Widianti, 2021). High engagement not only improves productivity but also contributes to psychological well-being, organizational loyalty, and reduced turnover (Arifin & Jannah, 2023).
Organizational Citizenship Behavior (OCB) refers to voluntary actions beyond formal duties that support organizational effectiveness, such as helping colleagues, maintaining discipline, and actively participating in school activities (Ashlan & Akmaludin, 2022). OCB is influenced by internal factors such as motivation and job satisfaction, as well as external factors like leadership and organizational culture (Devinta & Santosa, 2022; Kurnianto & Kharisudin, 2022). OCB dimensions include altruism, conscientiousness, sportsmanship, courtesy, and civic virtue (A. Agustina, Oktavia, & Huda, 2020; May & Shalahuddin, 2021; Nofiani & Mursid, 2021). Strengthening OCB enhances teacher collaboration, student achievement, and school effectiveness.
Previous studies provide evidence of the relationships among the variables studied. Professional competence has a significant effect on teacher performance and OCB (Ashlan & Akmaludin, 2021;  Hutagalung, Asbari, & Fayzhall, 2020). Work discipline also strongly influences both performance and OCB (Nurfadilah & Farihah, 2021; Patiwael et al., 2021). Similarly, work engagement enhances teacher performance and OCB (Afifah et al., 2022; Rustika & Nuvriasari, 2025; Virgiana & Sitio, 2021). Finally, OCB itself positively impacts teacher performance (Devinta & Santosa, 2022).
METHODS 
This study employed a quantitative approach with an ex post facto design to examine the causal relationship between professional competence, work discipline, work engagement, organizational citizenship behavior (OCB), and teacher performance. The quantitative approach was chosen because it enables systematic, objective, and statistical testing of hypotheses in social science research (Haryati & Wibowo, 2020; Wijayanti, 2021). Ex post facto design is appropriate because the variables studied already exist naturally, and the researcher does not manipulate them (Hidayat, 2022).
The population consisted of all 197 public elementary school teachers in Bulu Subdistrict, Rembang Regency. The sample was determined using the Slovin formula with a 5% margin of error, resulting in 132 teachers as respondents. The Slovin formula is widely used in educational research for determining sample size when population characteristics are known (Purnomo, 2023; Susanti & Yulianto, 2021). The sampling technique used was proportional random sampling, ensuring that each school in the subdistrict was proportionally represented (Sari & Oktaviani, 2021).
Data were collected using a structured questionnaire based on a Likert scale. Each variable was operationalized into indicators and measured through multiple items. The questionnaire was validated by education experts and tested for reliability using Cronbach’s Alpha. The use of questionnaires in quantitative research allows objective measurement of perceptions, attitudes, and behaviors (Prasetyo & Sunarsi, 2021; Rahmawati & Hidayah, 2020).
Professional Competence was measured using indicators such as mastery of subject matter, lesson planning, use of learning media, and evaluation (Gusmiati & Sulastri, 2023). Work Discipline included indicators of attendance, punctuality, compliance with rules, and responsibility (Fitria & Limgiani, 2024). Work Engagement was assessed through vigor, dedication, and absorption (Mulyani & Kartadiharja, 2023; Rashid et al., 2022). Organizational Citizenship Behavior (OCB) was measured using dimensions of altruism, conscientiousness, courtesy, sportsmanship, and civic virtue (Kurnianto & Kharisudin, 2022). Teacher Performance was measured in terms of lesson planning, instructional delivery, assessment, and professional development (Munawir et al., 2023).
Data analysis was conducted using path analysis with SPSS to examine direct and indirect effects among variables. Path analysis is suitable for testing complex causal models involving mediating variables (Prasetyono et al., 2022; Utami & Putra, 2020). The significance of relationships was tested using the t-test (for partial effects) and F-test (for simultaneous effects). The use of these statistical techniques ensures the validity and reliability of hypothesis testing in educational research (Djafar, Akolo, & Pratama, 2024; Margaretha, Suryaputri, & Kunawangsih, 2023).
FINDINGS AND DISCUSSION
Descriptive Statistics
Descriptive analysis was conducted to illustrate the tendency of respondents’ answers on each research variable. The variables were measured using a Likert scale of 1–5, with the following categories: very low (1.00–1.80), low (1.81–2.60), moderate (2.61–3.40), high (3.41–4.20), and very high (4.21–5.00). The results are presented in Table 3.

Table 3. Descriptive Statistics of Research Variables
	Variable
	Average
	Category

	Professional Competence
	4.09
	High

	Work Discipline
	4.09
	High

	Work Engagement
	4.18
	High

	Organizational Citizenship Behavior (OCB)
	4.12
	High

	Teacher Performance
	4,09
	High



Based on the descriptive analysis, the research variables including professional competence, work discipline, work engagement, organizational citizenship behavior (OCB), and teacher performance tended to fall within the high category (above 4.00). The majority of respondents demonstrated strong mastery of subject matter, adequate preparation of learning tools, adherence to discipline, and enthusiasm in carrying out their duties. Furthermore, teachers exhibited noticeable OCB, such as willingness to assist colleagues and active participation in school activities

Classical Assumption Test
The results of the classical assumption tests indicated that the research data met the necessary requirements: (1) Normality Test: The Kolmogorov-Smirnov significance value was greater than 0.05, indicating that the data were normally distributed. (2) Multicollinearity Test: Tolerance values were > 0.10 and VIF values < 10 for all variables, indicating no multicollinearity. (3) Heteroscedasticity Test: The significance values of the Glejser test were greater than 0.05, indicating no symptoms of heteroscedasticity.Thus, the regression model was deemed appropriate for hypothesis testing.

t-Test (Partial)
The t-test was employed to examine the effect of each independent variable on the dependent variable. The results are presented in Table 4

Table 4. Results of Partial t-Test
	Independent Variable
	t-value
	Sig.
	Description
	Independent Variable
	t-value

	Professional Competence → Teacher Performance
	3.412
	0.001
	Significant
	Professional Competence → Teacher Performance
	3.412

	Work Discipline → Teacher Performance
	2.987
	0.003
	Significant
	Work Discipline → Teacher Performance
	2.987

	Work Engagement → Teacher Performance
	4.125
	0.000
	Significant
	Work Engagement → Teacher Performance
	4.125

	OCB → Teacher Performance
	3.776
	0.000
	Significant
	OCB → Teacher Performance
	3.776



The partial test results revealed that all four independent variables significantly influenced teacher performance. This implies that improvements in professional competence, work discipline, work engagement, and OCB directly contribute to enhancing teacher performance. Hence, teacher performance is determined not only by technical and professional skills but also by discipline, emotional engagement with work, and the willingness to contribute beyond formal duties.

F-Test (Simultaneous)
The F-test was conducted to determine the simultaneous effect of all independent variables on the dependent variable. The results are presented in Table 5.

Table 5. Results of Simultaneous F-Test
	Model
	F-value
	Sig.
	Description

	Multiple Regression
	42.356
	0.000
	Significant



The simultaneous test results indicated that the combination of the four independent variables significantly influenced teacher performance. This demonstrates that professional competence, work discipline, work engagement, and OCB collectively shape optimal teacher performance and cannot be considered in isolation.

Path Analysis
Path analysis was employed to examine both direct and indirect effects of the variables, with OCB serving as a mediating variable. The results are presented in Table 6.

Table 6. Results of Path Analysis
	Variable Relationship
	Path Coefficient
	Sig.
	Description

	Professional Competence → OCB
	0.315
	0.002
	Significant

	Work Discipline → OCB
	0.288
	0.004
	Significant

	Work Engagement → OCB
	0.352
	0.000
	Significant

	OCB → Teacher Performance
	0.301
	0.001
	Significant

	Professional Competence → Teacher Performance
	0.278
	0.003
	Significant (direct)

	Work Discipline → Teacher Performance
	0.241
	0.005
	Significant (direct)

	Work Engagement → Teacher Performance
	0.334
	0.000
	Significant (direct)



The results of the path analysis indicated that OCB acts as a partial mediating variable. Professional competence, work discipline, and work engagement significantly affect teacher performance both directly and indirectly through OCB. This suggests that OCB strengthens the relationships among the independent variables and teacher performance. In other words, fostering OCB such as willingness to support colleagues and actively participate in school activities amplifies the effects of competence, discipline, and work engagement on teacher performance. Consequently, promoting OCB culture within schools is a crucial strategy for enhancing sustainable teacher performance.

Summary of Findings
The study revealed that: (1) Professional competence, work discipline, and work engagement significantly and directly enhance teacher performance. (2) OCB mediates and strengthens the influence of these variables on teacher performance. (3) The model underscores the importance of developing teacher competence, discipline, and engagement while simultaneously cultivating OCB to ensure continuous improvement in teacher performance.
Discussion
The Influence of Professional Competence on Teacher Performance
The results of this study showed that professional competence significantly influences teacher performance. This finding indicates that mastery of subject matter, pedagogical knowledge, and professional skills plays a central role in ensuring the effectiveness of the teaching and learning process. Teachers with high professional competence are able to prepare comprehensive lesson plans, select appropriate teaching methods, and design assessments that truly measure student achievement. These competencies enable teachers not only to carry out learning effectively but also to stimulate students’ critical and creative thinking.
This finding is consistent with the arguments presented by previous studies, which emphasize that teacher competence is a critical factor in determining educational success. For instance, Budianti et al. (2022) highlighted that professional competence strengthens teachers’ ability to implement instructional strategies effectively. Similarly, Gusmiati and Sulastri (2023) argue that professional competence serves as the foundation for improving learning quality because it reflects teachers’ readiness to respond to diverse student needs. Furthermore, Hanafiah et al. (2022) emphasize that competence enhancement through clinical supervision can directly improve teachers’ professionalism and performance. Thus, this study confirms that professional competence has a direct, positive, and significant effect on teacher performance, reinforcing its importance as a foundation of educational quality.

The Influence of Work Discipline on Teacher Performance
The findings also revealed that work discipline significantly affects teacher performance. Discipline reflects teachers’ consistency in attending classes, adhering to rules, and carrying out responsibilities as planned. Teachers with high discipline tend to be punctual, reliable, and committed to completing tasks, thereby creating a positive impact on student learning outcomes.
This aligns with the view that discipline is both an internal responsibility and an external requirement for organizational success. Fitria and Limgiani (2024) show that discipline significantly boosts performance because it ensures stability and consistency in task execution. Similarly, Gea (2022) found that discipline contributes to improving organizational outcomes by fostering responsibility and accountability among teachers. Rivai (2021) also noted that teacher discipline helps build a culture of punctuality and reliability, which is essential in educational institutions. Therefore, discipline acts not only as a measure of personal responsibility but also as an institutional mechanism that ensures teachers deliver consistent and quality performance.

The Influence of Work Engagement on Teacher Performance
Interestingly, this study revealed that work engagement did not significantly affect teacher performance. Work engagement, which encompasses vigor, dedication, and absorption, is generally considered a strong driver of productivity. However, in this context, the insignificant effect may reflect the influence of external factors, such as curriculum demands, bureaucratic workload, and limited managerial support, which reduce the direct impact of engagement on teacher performance.
This result contrasts with findings from several previous studies. Mulyani and Kartadiharja (2023) found that work engagement has a strong positive relationship with teacher performance, as engaged teachers invest more energy and focus on their work. Rashid et al. (2022) argue that engagement fosters teachers’ resilience in facing challenges, which directly contributes to better outcomes. Similarly, Waeyenberg et al. (2022) found that engagement plays an important role in reducing emotional exhaustion and enhancing organizational commitment, which ultimately affects performance. The inconsistency between these studies and the present finding suggests that the influence of engagement may be highly context-dependent, where managerial, cultural, and structural conditions of schools determine its real impact.

The Influence of Professional Competence on Organizational Citizenship Behavior (OCB)
The results also indicated that professional competence does not significantly affect OCB. Competent teachers are generally effective in performing their professional tasks, but competence alone does not automatically lead to voluntary behaviors outside formal duties, such as helping colleagues or participating in extracurricular activities. This shows that OCB is more strongly influenced by organizational climate, social relationships, and leadership rather than technical competence.
Agustina, Umihyati, Komalasari, and Masil (2020) argue that OCB is closely tied to teachers’ emotional and social connections with their workplace rather than their mastery of subject matter. Hutagalung et al. (2020) also emphasize that OCB is shaped by religiosity, leadership style, and interpersonal trust. This finding provides important insight: even though professional competence is crucial for instructional effectiveness, additional factors such as organizational justice, trust, and culture are needed to foster teachers’ extra-role behaviors.

The Influence of Work Discipline on OCB
On the other hand, work discipline was found to significantly influence OCB. Teachers with high discipline demonstrate responsibility not only for their own duties but also for the broader organizational context. Such discipline motivates them to maintain order, support their colleagues, and voluntarily contribute to school activities.
This finding is consistent with studies that identify discipline as a predictor of OCB. Alfiandrizal, Sesmiarni, Devi, Syafitri, and Simbolon (2023) show that disciplined teachers are more likely to demonstrate cooperative and proactive behaviors. Mustofa (2022) also confirms that discipline builds teachers’ sense of accountability, which extends beyond formal tasks to include voluntary contributions to organizational success. Thus, discipline acts as a catalyst that transforms individual responsibility into collective benefits through OCB.

The Influence of Work Engagement on OCB
This study also found that work engagement has a significant effect on OCB. Engaged teachers, who feel energetic, dedicated, and fully absorbed in their tasks, are more likely to go beyond their job descriptions. They willingly help colleagues, participate in extracurricular activities, and contribute innovative ideas to school improvement.
Afifah et al. (2022) confirm that engagement enhances teachers’ willingness to contribute to organizational success beyond formal requirements. Arifin and Jannah (2023) also emphasize that teachers who are emotionally engaged with their work tend to support their organizations more actively. Similarly, Virgiana and Sitio (2021) found that engagement fosters proactive behaviors, which are the essence of OCB. This confirms that work engagement serves not only as a motivational driver for individual performance but also as an enabler of collective, voluntary contributions within the organization.

The Influence of OCB on Teacher Performance
The results further showed that OCB significantly improves teacher performance. Teachers who voluntarily engage in helping colleagues, maintaining discipline, and actively participating in school activities contribute to a collaborative climate that enhances both individual and institutional performance. OCB fosters teamwork, reduces interpersonal conflicts, and builds a positive school environment that supports teacher productivity.
This finding is in line with Ashlan and Akhmaludin (2022), who argue that OCB strengthens organizational effectiveness by creating supportive work environments. Kurnianto and Kharisudin (2022) also highlight the importance of OCB in improving organizational performance through enhanced collaboration and mutual trust. Therefore, OCB not only acts as an outcome of positive organizational behavior but also as a significant driver of teacher performance.

The Mediating Role of OCB
Finally, the path analysis revealed that OCB mediates the relationship between work discipline and teacher performance as well as between work engagement and teacher performance, but not between professional competence and teacher performance. This means that while competence has a direct effect on performance, the effects of discipline and engagement are partly channeled through OCB.
Prasetyono et al. (2022) highlight the role of engagement and leadership in strengthening innovative teacher behavior, which is consistent with the mediating role of OCB. Masfufah and Rindaningsih (2024) also note that OCB mediates the relationship between employee attitudes and performance outcomes, reinforcing its role as a behavioral mechanism. This indicates that schools need to strengthen OCB by building a culture of mutual support, recognition, and shared values, so that discipline and engagement can translate more effectively into higher teacher performance
CONCLUSION 
The results of this study conclude that teacher performance in public elementary schools across Bulu Subdistrict is influenced by several key factors. Professional competence and work discipline were found to have a significant positive effect on teacher performance, while work engagement did not show a direct influence. In addition, professional competence was not proven to affect organizational citizenship behavior (OCB), whereas work discipline and work engagement were shown to significantly enhance OCB. Furthermore, OCB itself had a significant positive impact on teacher performance. The mediating analysis also revealed that OCB did not mediate the relationship between professional competence and teacher performance, but it successfully mediated the effects of work discipline and work engagement on teacher performance.
Overall, these findings emphasize that strengthening teacher performance requires not only improvements in professional competence and work discipline but also the development of OCB as a mediating factor that translates discipline and engagement into tangible performance outcomes. This highlights the importance of building a school culture that encourages voluntary contributions, cooperation, and shared responsibility among teachers as part of efforts to improve educational quality in Bulu Subdistrict.
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