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	This study aims to analyze the application of Direct Instruction model combined with local culture “Maja Labo Dahu” in improving the activities and learning outcomes of fifth grade students at INPRES Tololara State Elementary School in Islamic Religious Education lessons. Using a classroom action research (PTK) approach in two cycles, where each cycle includes planning, implementation, observation, and reflection. Data were collected through observation of student learning activities and evaluation of learning outcomes. The findings showed that there was an increase in student learning activities and outcomes, from 61.67% in cycle I to 85% in cycle II, with classical completeness increasing from 60% to 86.67%. This improvement was driven by firmer guidelines, cultural integration that made the content more appropriate, and facilitated demonstration and practice techniques. Reflection from cycle I provided an opportunity to refine the strategy in cycle II, which resulted in increased student motivation, interaction, and comprehension. In conclusion, the application of the Direct Instruction model combined with the local culture of “Maja Labo Dahu” proved successful in improving students' learning activities and outcomes. In addition to having a good impact on academic understanding, this method also contributes to the formation of student character based on cultural values and Islamic teachings, such as integrity, respect, integrity, and respect.
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INTRODUCTION
Education in definition is seen as an effort to educate the life of the nation, developing Indonesian humans who have faith and devotion (Nur et al. 2022). Education in definition is seen as an effort to educate the life of the nation, developing Indonesian humans who have faith and devotion (Murniarti and Anastasia 2016).
Education is a process to humanize humans so that they are able to actualize themselves in life (Sastrawan 2019). Ideally, education does not only encourage students to develop talents that are adjusted to the knowledge gained at school, but education has the aim of increasing human capabilities, namely humans who are faithful and devoted to God Almighty (Sastrawan 2019).
Interestingly, there are many gaps and disparities in Indonesian education, which actually build a distance between the desired capabilities and the achieved results (Halim 2022). Education is the most important component in shaping the character and quality of human resources (Sa’diyah 2018). To facilitate the teaching-learning process, teaching planning is needed (Juwariah 2022).
Today's education and learning must be able to respond well to any changes that occur. Education and learning now not only serve to convey the knowledge needed for manual and routine tasks, but must also be able to teach students to have the abilities and skills needed to live life and face fierce competition in the 21st century (Ridwan 2014).
Learning is a substitute for the term “instruction” in English. While in Greek it is called “instructus” or “intruere” which means expressing thoughts (Asrul 2022). Learning is a process in which an individual's environment is deliberately arranged so that he can participate in certain behaviors under certain conditions or respond to specific situations (Masdul 2018). Therefore, learning can be considered as a system that includes various aspects, such as goals, materials, learners, teachers, methods, situations, and evaluations, where each aspect is interconnected with each other (Yulia Syafrin, Muhiddinur Kamal, Arifmiboy 2023).
In the learning process, student involvement is a crucial fundamental element to achieve success in learning activities (Abrori et al. 2023). Activeness is an activity that involves physical and mental aspects, namely acting and thinking as an inseparable unit. An effective learning process needs to involve various types of activities, both physical and mental (Abrori et al. 2023). Learning outcomes are the skills that students acquire after undergoing the learning process (Firmansyah 2015). Then learning outcomes are a change in attitude that occurs after undergoing the teaching and learning process in accordance with educational objectives (Siti Komariyah 2018). According to Slameto, the factors within students that can affect learning outcomes are (internal factors) which include physical and psychological factors (Leni and Sholehun 2021).
Islamic Religious Education is a subject that teaches religious values to form students to be faithful and pious to Allah SWT, especially at the elementary school level (Aladdiin 2019).  he values of Islamic Religious Education become the basis for humans to achieve the purpose of life, namely devotion to the Creator (Ummi Kulsum 2022).  Islamic learning prepares students to understand and recognize the teachings of Islam through learning activities (Darise 2021).
lamic Religious Education is seen as a lesson that is mostly memorized without having to understand and apply it in everyday life. This belief has led to low student interest and motivation in participating in Islamic Religious Education learning in the classroom. The lack of student learning motivation directly impacts on improving student academic achievement(Solehuddin 2019).
The Direct Instruction model is an alternative to the above problems. Direct Instruction is a teaching method carried out by the teacher directly to teach basic skills, which are shown directly to students with planned steps (Sitompul and Hayati 2019). The advantages of the Direct Instruction model are that it is specifically designed to improve factual knowledge that is taught sequentially, aiming to help learners master the procedural knowledge needed to carry out various complex skills (Setyawan and Riadin 2020).
Direct Instruction is a learning model that includes an explanation from the teacher of a new concept or skill, and involves the teacher interacting with students individually or in small groups (Sidik NH. and Winata 2016). In which one of the group representatives tries to convey the answer to the question at hand, then the other groups are asked to give their reactions (Iswara and Sundayana 2021).
The teacher acts as a source of information related to learning materials, learning management, and student discipline in the learning process (Mabrur, Setiawan, and Mubarok 2021). The characteristics of direct learning include the existence of learning objectives, the existence of syntax or overall patterns and flow of learning activities, as well as management systems and learning environments that support the learning process (Agung 2020). Direct teaching focuses on the interaction between teachers and students, which consists of 5 steps in its implementation: This model is presented in five stages, including: (Amintoko 2017). 1) Orientation stage 2) Presentation stage, 3) Guided practice stage, 4) The stage of evaluating understanding and providing feedback, 5) The stage of independent practice : (Amintoko 2017). 1) 1) Orientation stage 2) Presentation stage, 3) Guided practice stage, 4) The stage of evaluating understanding and providing feedback, 5) The stage of independent practice (Pritandhari and Pendidikan 2017).
Utilization of the Direct Instruction model is expected to improve student learning activities and achievement. To be more efficient in the local context, this model should be adapted to the local culture familiar to students, Maja Labo Dahu, or appropriate cultural symbols.
The importance of integrating the Direct Instruction model with local culture. Because culture plays a positive role in learning, one of which can be a source of learning and improve and develop learning outcomes (Muhammad Syazali 2022). Based on Permendagri Number 39 of 2007 article 1, local culture is defined as "a set of values held by certain communities or groups of people in an area, which are believed to be able to fulfill the expectations of its members and in which there are values and attitudes of community norms that are believed to fulfill the lives of its members (Setiyawan 2012).
Bima culture as the most visible protector of life is the “Maja labo Dahu” culture. A culture that functions as a foundation for individual behavior in life, which can provide guidance to determine which actions are right or wrong. Thus, “Maja Labo Dahu” acts as a cultural value system for the people of Bima and the Mbojo tribe in general (Najamudin and Andang 2022).
Hence, “Maja labo Dahu” means, “Shame and Fear.” Philosophically, “Maja labo Dahu” has several meanings: First, Maja; interpreted as an individual's moral attitude to feel “ashamed” of inappropriate actions, which reflects the local wisdom of a community. The teaching of “Maja” teaches moral and ethical values to humans that wrongdoing is very shameful (Najamudin and Andang 2022). Therefore, “Maja labo Dahu” functioned as the cultural value system of the Bima people during the reign of Sultan Muhammad Salahuddin 1917-1951 and the Mbojo people in general  (Ilmiawan Mubin 2018).
The philosophy of Maja labo Dahu is not just an idea but also a way of life as well as a motivation for the people of Bima, which is sourced from Islamic values that are considered as a manners based on Islamic education that is able to regulate attitudes and behavior in every activity of the Bima community's life (Salam 2022).
The culture of “Maja Labu Dahu” has ethical values that are in line with Islamic Religious Education (PAI). And its relationship with learning as described in the Islamic Religious Education (PAI) material for grade V elementary school, in lesson 3 which discusses “My aspiration to be a pious child”, a) An honest person is loved by Allah SWT, b) Respect and obey parents and teachers, c) The beauty of mutual respect, which is in line with the philosophy of “Maja Labo Dahu” as a symbol of adherence to religious values.
By integrating “Maja Labo Dahu” in the learning process, students not only understand the concept of religion in theory, but also apply it in everyday life. They will be more sensitive in maintaining morals, doing good in the school environment and outside school, and being responsible in carrying out their duties as a Muslim. The incorporation of culture in the learning process makes the material more relevant to students' lives. By connecting Islamic Religious Education materials with local values such as “Maja Labo Dahu”, students will find it easier to understand and internalize Islamic teachings because it is related to the culture they have known since childhood.
At INPRES Tololara State Elementary School, it is seen that the involvement of grade V students in Islamic Religious Education lessons is still minimal. This can be seen from the low participation of students in the learning process, the low enthusiasm to ask questions or discuss, and their limited initiative in completing the tasks given. In addition, students' learning achievement is also still not achieving maximum results. Based on the results of previous assessments, the average student score tends to be below the specified standard. One of the main factors of this problem is the conventional way of learning, where the teacher acts more as a source of information, while students tend to be passive.
To overcome this problem, it is necessary to apply creative and contextualized learning models. One example is the Direct Instruction model integrated with local culture. This model provides an organized learning method that facilitates students to understand the material deeply while connecting it to relevant cultural values in their lives. Thus, this study aims to analyze how to apply the Direct Instruction model that integrates local culture to improve the activities and learning outcomes of grade V students at INPRES Tololara State Elementary School in Islamic Religious Education lessons.
METHODS 
This type of research is Classroom Action Research (PTK). This study applies the Kemmis and McTaggart model which includes planning, action, observation, and reflection  (Prihantoro and Hidayat 2019). The purpose of the implementation was to improve the quality of students' learning activities and outcomes (Ajeng Arini, Gianistika, and Rahmat 2019).
Data collection techniques are: Observation can be carried out by the teacher himself or by other teachers. Observations are focused on student activities and learning processes, while preparations are made to document the learning process (Firdaus et al. 2023). Interviews or questions are crucial to understand the perceptions, thoughts, opinions, and feelings of individuals regarding a symptom, event, fact, or reality (Raco 2010). The test method, here researchers utilize written tests as a way of collecting data on pre-cycle, cycle I, and cycle II. A written test is a test carried out by students answering a number of questions in writing (Arikunto 2011). There are two tests carried out, namely: Pre-test, which is used when the delivery of material begins with the aim of evaluating the extent to which students have mastered the material or material to be taught  (Magdalena et al. 2021). Post-test, also known as post test, is carried out at the end of learning a material (Novitasari 2016). Documentation in the form of written manuscripts about various activities or events that occurred in the past. All documents related to the research concerned need to be recorded as a source of information (Gulo 2002).
Research instruments are devices used by researchers to collect data. Research instruments are one of the important things, namely the tools used to measure the phenomena studied during data collection  (Muslihin, Loita, and Nurjanah 2022). Classroom Action Research data analysis techniques can be carried out using descriptive quantitative, qualitative, or a combination of descriptive quantitative and qualitative methods (Mulyatiningsih 2021)
FINDINGS AND DISCUSSION
Pre-Cycle According to the data analysis conducted, it was revealed that students' learning activities and achievements were still at a low level. The factors that influence the low learning activities and outcomes include the lack of student participation in the learning process, the application of methods that are not diverse, and the lack of student understanding of the material being taught. Therefore, it is necessary to implement a more efficient learning model, in this case Direct Instruction integrated with local culture “Maja Labo Dahu”, to improve student activities and learning outcomes in Islamic Religious Education subjects in class V of INPRES Tololara State Elementary School.
1. Findings I
a. Observation results of student learning activities cycle I
Students' learning activities regarding the teaching material in cycle I were observed by utilizing the observation sheet prepared by the researcher. Data on student learning activities during the application of the Direct Instruction model integrated with local culture in cycle I.
Based on the results of the two meetings in cycle I, it can be seen that student learning activities at the first meeting were still relatively low, as seen from the results of observations or observation sheets which were in the sufficient category with an average of 61.67%. Meanwhile, at the second meeting there was an increase which was in the high category with an average value of 63.33%.
b. Student learning outcomes cycle I
		Evaluation of student learning outcomes is carried out based on tests or evaluation of learning outcomes that have been given with material about honesty in the sight of Allah and respect and obedience to parents, which consists of 10 questions, 10 multiple choice questions and 5 essay questions delivered at meeting 3.

Calculating the average with the final score divided by the total number of students   
With the number of completions witnessed
KK = 
KK	: Classical Completeness
F	: Number of students who scored ≥ 75
N	: Number of Students
KK =  = 60,0%

Based on the analysis, the number of students who scored above the KKM (75) was 9 students, so it can be concluded that the nine students have been completed individually. Based on the initial measurement results, it is known that on average students still do not understand or master the subject matter taught by the teacher. After understanding the learning process in one cycle consisting of 2 meetings, with an average of 69.7, the highest score was 87.6, and the lowest score was 46.5 (9 students succeeded and 6 did not succeed). Classical completeness in cycle I reached 60.0%. This value appears to be still below 80% or below the specified research success criteria.
Findings from the research on student learning activities showed that the average score achieved was 66.7, with a maximum score of 86.6 and a minimum score of 46.5. Of all students, 9 students passed, while 6 students did not complete, with the percentage of classical passing reaching 60.0%. In addition, there were still students who were not fully concentrated and serious in listening to the teacher when explaining the subject matter.
2. Findings II
a. Observation results of student learning activities cycle II
Student learning activities during learning in cycle II were observed using an observation form that had been prepared by the researcher. Information about student activities after the application of the Direct Instruction model integrated with local culture, in cycle II.
Based on the observation results, student activity in the first meeting of cycle II increased to 75.33%, which is in the high category. Meanwhile, in the second meeting, the average student participation reached 85%, which is also included in the high category. In general, students' involvement in the learning process showed very good progress. Learners were more proactive, involved, and showed great enthusiasm in undergoing the learning process.
1) Student learning outcomes of the cycle II
Assessment of student learning outcomes is based on the evaluation or test given at the third meeting, with the material “Respect and Obedience to Teachers and the Beauty of Mutual Appreciation”. This test consists of 10 questions, which include 5 multiple choice questions and 5 essay questions. 
The average student learning outcomes are calculated by dividing the total final score by the total number of students, namely :  
KK = 
KK	: Classical Completeness
F	: Number of students who scored ≥ 75
N	: Number of Students
KK = 
Based on the table above, 15 students took the learning outcomes test. Based on the results of the cycle II evaluation, there were 13 students who achieved a score of ≥ 75 (complete), while 2 students had not yet reached completeness. Overall, the student completeness rate reached 86.67%, which shows very satisfying results.
In accordance with the agreement reached between the researcher and the Religion Teacher of the Islamic School, the results of the V grade students' assessments at the INPRES Tololara Elementary School indicate that the assessments are indeed meaningful. It is evident that the percentage of students who have demonstrated mastery of the learning objectives has increased to 86.67% in cycle II, thereby meeting the established standard.
The assessment results in cycle II showed that the application of Direct Instruction learning model integrated with local culture significantly improved students' activities and learning outcomes. Cycle II was declared a success, because it had met the specified success indicators, with an average score of 80.78 and classical completeness reaching 86.67%. Of the 15 students who took part in the evaluation, 13 students passed, while 2 students did not reach the passing criteria.
3. Finding  III
This research shows that the application of the Direct Instruction model that integrates the local culture of "Maja Labo Dahu" not only improves students' learning activities and results in PAI lessons, but also shapes students' characters based on the values of Islamic teachings and Bima's local culture, such as honesty, respect, obedience, and mutual respect.
By learning about "Honest People are Loved by Allah," "Respect and Obedience to Parents and Teachers," and "The Beauty of Mutual Respect," the integration of the value of "Maja Labo Dahu" becomes an effective method to instill deep moral awareness in students. The concept of "Maja" (feeling ashamed to make mistakes or act fraudulently) motivates students to place honesty as a priority in all aspects of life, be it in learning or associating with peers. On the other hand, the notion of "labo Dahu" (fear of the consequences of negative actions) strengthens students' loyalty to parents and teachers, and instills discipline in carrying out their duties and responsibilities as students.
In addition, the study also revealed that integrating local cultural values in the learning process can increase learners' empathy and social awareness, making it easier for them to understand the importance of mutual respect in social interactions. This can be seen in their more balanced interactions, increased spirit of helping each other, and a stronger sense of togetherness in learning activities.
ANALYSIS 
1. Finding  I
a. Analysis of Student Learning Activities cycle I
Based on the observations made during Cycle I, there was an increase in student learning activities from the first meeting to the second meeting. In the first meeting, the average student participation was in the "Fair" category with a value of 61.67%, while in the second meeting it increased to the "High" category with a value of 63.33%. This shows an increase in students' reaction to the Direct Instruction learning model that integrates local cultural values "Maja Labo Dahu".
Figure 1
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IThe implementation of the Direct Instruction model in the teaching and learning process can improve students' understanding of the material provided. Through face-to-face discussions, question and answer sessions, and interaction between teachers and students  (Albakir 2024).
However, this increase is still considered minor and has not met the ideal target. Some indicators such as students' readiness to participate in learning and students' enthusiasm while learning are still relatively low, especially in the first meeting. This shows that the learning methods used need to be adjusted to be more interesting and able to increase student involvement more significantly.
a. Analysis of Student Learning Outcomes cycle I
The results of the evaluation carried out at the third meeting showed that the students' classical pass rate was still below the research success standard. Out of a total of 15 students, only 9 obtained scores exceeding the Minimum Completion Criteria (KKM) set at 75, with an average score of 69.7. The percentage of classical complet 
This increase has not yet reached the specified success indicator so that it is continued to cycle II. There were several obstacles in the implementation of cycle I actions, resulting in learning outcomes that did not meet the desired expectations (Made Sulastriningsih et al. 2021).
Figure 2
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The distribution of scores shows a significant difference between students who achieved high scores (87.6) and students who achieved low scores (46.5). This indicates that there are still differences in understanding within the class, which may be caused by several factors, such as variations in student learning speed, lack of active participation in the learning process, and lack of understanding of the material presented.
Therefore, problems in learning were identified. From the evaluation conducted after the implementation of the actions in Cycle I, there were several main problems that needed attention: 1) Student participation in learning is still not optimal, 2) Student learning outcomes have not yet reached the criteria for completeness, 3) The lack of attention and seriousness of students in receiving directions from the teacher.
To overcome the obstacles encountered, more thorough preparation will be carried out and fix the existing problems so that the results in cycle II will improve and meet the predetermined criteria (Made Sulastriningsih et al. 2021). Reflection is also carried out to identify weaknesses that arise in cycle I so that they can be improved in Cycle II (Santra 2021).
There were improvement efforts made in Cycle II. Based on the results of the reflection, some improvement strategies that will be applied in Cycle II include: 1) Increase student participation in learning, 2) Clarifying instructions in learning. 3) Maximize assessment and feedback, 4) Provide additional support for students who have not finished.
2. Finding  II
In cycle II, this research indicated a significant increase in students' activities and learning outcomes after the application of the Direct Instruction model integrated with local culture. The learning process, which was carried out in three sessions, was more organized based on the reflection results from cycle I.
Learning outcomes are an object of evaluation that basically assesses students' mastery of learning objectives. This is the result of the formulation of instructional objectives that reflect the learning outcomes that must be mastered by students, namely the abilities of students after completing or following their learning experience (Andriyani 2020). The following is a discussion of the results obtained in cycle II.
a. Student Learning Aktivity 
From the observations made during the learning process, student learning activities showed a significant increase. Based on the information obtained, student involvement in the first session reached 75.33% and rose to 85% in the second session.
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The learning method through Direct Instruction can increase students' enthusiasm for learning. The average learning motivation of students in classes taught with the direct instruction model increased compared to before (Dalimunthe 2017).  This increase shows that students become more active in participating in learning. This can be attributed to various factors, including: 1) More detailed instruction delivery: The Direct Instruction model allows teachers to provide more systematic instructions, so students better understand what needs to be done at each stage of learning. 2) Integration of local culture: Utilizing the cultural values of "Maja Labo Dahu" makes the material more appropriate and understandable to students, thus increasing their interest in learning. 3) Demonstration and directed practice: Students not only get the material passively, but also have the opportunity to practice and apply concepts in a real context, which increases their engagement in learning.
b. Improved Student Learning Outcomes
The results of the evaluation carried out at the third meeting showed significant progress in student learning outcomes. Of the 15 students who took the exam, 13 students achieved a score of ≥ 75, so the classical completeness reached 86.67%. The average score achieved by students was 80.78, which indicates progress from the last cycle.
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Factors that play a role in improving student learning outcomes include: 1) A more efficient learning approach: Through reflection from cycle I, the approach in cycle II was more focused, paying more attention to students who faced difficulties. 2) Reinforcement of understanding through activities and dialog: Learning that focuses on practice and reflection allows students to understand concepts more deeply than just passively receiving theory. 3) Implementation of formative evaluation: Through gradual evaluation with directed practice and individual exercises, students are better prepared for the final exam in this cycle.
The implementation of direct learning models can increase learning activities, where students are greatly helped through explanations and demonstrations, so that material that is difficult to understand only by explanation can be received by students more easily, and the class becomes conducive and active thanks to good teacher mastery. This increase in learning activities is certainly due to the improvement of the learning process by teachers in cycle II (Yanti 2019).
Reflection conducted after cycle II showed that the application of Direct Instruction model integrated with local culture had a positive impact on students' activities and learning outcomes. Some of the main things that can be concluded from this reflection are: 1) The effectiveness of the learning method. 2) The significance of students' motivation and participation in the learning process. 3) The importance of culture in the learning process
Indicators of successful implementation of the Direct Instruction learning model include: 1) During the learning process, students seem more enthusiastic, happy, and do not feel bored, so they are able to complete the tasks given by the teacher on time; 2) Students have a high desire to know, namely actively asking questions and being able to answer teacher questions verbally. This shows that students no longer feel afraid to learn to express opinions and ask questions; 3) is an improvement in student learning outcomes. This can be seen from the increase in each cycle (Urath 2023).
3. Temuan III
The research findings indicate that the use of the Direct Instruction model in collaboration with the local culture of "Maja Labo Dahu" has a significant impact on improving students' activities and learning outcomes in Islamic Religious Education (PAI) lessons. In addition, the use of this method also plays a role in the formation of student character based on the values of Islamic teachings and Bima local culture. The characters formed include honesty, respect, obedience, and mutual respect.
, it is not surprising that learning models can be integrated with culture. However, not all understanding can be gained quickly through the discovery method. , in science learning, teachers need other teaching models to help learners in mastering the various knowledge. Direct Instruction and contextual learning models can be alternatives because they have been empirically proven (Muhammad Syazali 2022).
Through the teaching of "Honest People are Loved by God," "Respect and Obedience to Parents and Teachers," and "The Beauty of Mutual Respect," the integration of the value of "Maja Labo Dahu" proved successful in fostering a deeper moral awareness in students. The concept of "Maja" (shame to do wrong or act incorrectly) supports students in building an honest attitude in their daily lives, both in undergoing the learning process and in their social relationships.
Students' learning activities will improve if they are motivated to learn, one of the things that can encourage student motivation is when they more easily understand the subject matter. Therefore, teaching materials in schools should be relevant to the students environment, in other words, learning should be directly related to the lives of students who have seen, heard, and observed their surroundings (Gaol and Simarmata 2019).
In concept development, learning tools are expected to be able to improve student learning outcomes if they emphasize cultural themes that are integrated with local culture during the process. The hope is that through the learning process that has been passed, it can have a impact, both in students' behavior, knowledge, and thinking skills (Armadi and Astuti 2018) .
 Culturally grounded learning is a strategy for creating learning environments and designing learning experiences that incorporate culture as an element of the learning process (Armadi and Astuti 2018). Culturally grounded learning is a strategy for creating learning environments and designing learning experiences that incorporate culture as an element of the learning process (Armadi and Astuti 2018) . 
Furthermore, the results of this study show that integrating local wisdom in education does not only act as a strategy to improve academic results, but also as an effort to preserve culture and form a superior character that is in line with the identity of the Bima community. Through this approach, schools are not only a means to convey knowledge, but also function in shaping a generation that has good morals, appreciates local cultural values, and has high moral awareness in everyday life.
CONCLUSION 
Before the implementation of the Direct Instruction model integrated with the local culture of Maja Labo Dahu, student learning activities were still relatively low. This can be seen from the lack of student involvement in learning and the lack of interaction between students and teachers. Initial observations showed that the level of student activeness only reached 61.67% at the first meeting and increased slightly to 63.33% at the second meeting in the first cycle. Although there is an increase, this result is still not significant and requires a more effective learning strategy to increase student engagement.
[bookmark: _GoBack]After the implementation of the learning model in cycles I and II, student learning activities showed quite good progress. In cycle I, student activity increased to 75.33% in the first session and to 85% in the second session. This increase indicates that a more systematic learning method and the incorporation of local culture can enlarge students' motivation and participation in the learning process. In addition, the improvement of learning strategies in cycle II further strengthened the effectiveness of the methods used.
The development of student learning outcomes also showed an increase from cycle I to cycle II. Before the implementation of the Direct Instruction model, the average student pretest score was only 55, while the determined KKM was 75. After cycle I, the average student score rose to 69.7 with classical completeness reaching 60%. However, this result still did not reach the desired standard. In cycle II, after improving the learning strategy, the average student score increased significantly to 80.78 with classical completeness reaching 86.67%. This indicates that a more efficient learning approach, reinforcement of ideas through practice and discussion, and appropriate formative evaluation played a role in improving student learning outcomes.
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