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	Face-to-face learning has returned to normal after the COVID-19 pandemic, presenting new challenges in strengthening the affective domain for prospective Islamic Religious Education (PAI) teachers. Direct interaction between lecturers and students enables emotional expression, appreciation, and more effective communication, which play a crucial role in building motivation and engagement in learning. However, variations still exist in lecturers' ability to optimize the affective aspect, impacting students' learning experiences. This study aims to analyze the dynamics of affective learning in the post-pandemic era and the challenges faced in its implementation. Using a qualitative approach, data were collected through questionnaires, interviews, and documentation, then analyzed through data reduction, data presentation, and conclusion drawing. The findings indicate that most students experience positive effects from direct interaction with lecturers, fostering emotional connections and increasing learning motivation. However, some lecturers have not fully optimized the affective approach in teaching. Therefore, efforts are needed to raise awareness and enhance affective competence among lecturers to create a more supportive and inspiring learning environment for prospective PAI teachers.
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INTRODUCTION
Learning is a complex interaction process between educators, students, and the learning environment (Saiful, 2006) dan (Sagala, 2020). Learning effectiveness is measured by the extent to which educational goals can be optimally achieved, including in cognitive, psychomotor, and affective aspects (R. E. Slavin, 2018). Effective learning is not only determined by the transfer of knowledge, but also by the success in shaping the character and attitudes of students, which are part of the affective realm (Bloom, 1956; Anderson & Krathwohl, 2001). The affective domain includes aspects of attitudes, values, motivations, and interests that have a crucial role in the learning process (Rosich & Lopez-Humphreys, 2023). In the context of Islamic Religious Education (PAI), the affective realm is very important because the main purpose of PAI learning is to shape the character and morals of students based on Islamic values (Zulkarnain & Zubaedi, 2021). After the COVID-19 pandemic, education has experienced a significant shift from online learning back to face-to-face learning (Saperstein, 2023). The pandemic has posed challenges to the global education system, including in Indonesia, in terms of the effectiveness of affective learning (Sihombing & Sukri, 2021). Previous studies have shown that direct interaction between lecturers and students in face-to-face learning is more effective in building emotional engagement and interpersonal communication compared to online learning (Dhawan, 2020). Therefore, the recovery of the affective realm in post-pandemic learning is an aspect that needs to be considered so that students can have a holistic learning experience (Haffar et al., 2023).
The Law Number 20 of 2003 on the National Education System emphasizes that learning is an interaction between students and educators within a conducive learning environment. Furthermore, Government Regulation Number 19 of 2005 on National Education Standards states that an effective learning environment should be interactive, inspiring, enjoyable, challenging, and innovative. This aligns with research findings indicating that a supportive and communicative learning environment can enhance students' motivation and engagement in learning (Alemayehu & Chen, 2023).
In the field of Islamic Religious Education (PAI), the role of lecturers extends beyond teaching; they also serve as moral and spiritual guides for students (Kagema, 2022). A study conducted by Yusuf (2022) found that students who experience direct interaction with lecturers in face-to-face learning are better able to internalize religious values and develop positive attitudes compared to those who receive material solely through online learning (Ushioda, 2022). Therefore, it is essential to reassess the effectiveness of affective domain learning in the post-pandemic era to understand the extent to which face-to-face interaction can restore an optimal learning experience for prospective Islamic education teachers.
This study aims to analyze the effectiveness of affective domain learning in the post-pandemic era for prospective PAI teachers. The research focuses on examining how lecturer-student interactions in face-to-face learning influence students' affective domains and the challenges encountered in its implementation. A mixed-method research approach is employed to gain a deeper understanding of affective learning effectiveness in two Islamic higher education institutions: the Faculty of Tarbiyah and Teacher Training (FTK) at UIN Sultan Maulana Hasanuddin Banten and the Faculty of Islamic Education (FITK) at UIN Syarif Hidayatullah Jakarta.
The findings of this study are expected to contribute to the development of more effective learning models for building students' affective competencies and serve as a reference for lecturers in improving the quality of interaction and communication in face-to-face learning. Thus, this research not only contributes academically but also supports the overall enhancement of education quality in the post-pandemic era..
METHODS 
The research method is a systematic approach used to obtain valid data and information to answer research problems (Chih-Pei, H. U., & Chang, 2017). In this study, mixed research methods are used, which is a combination of quantitative and qualitative approaches in one study to provide a more comprehensive understanding of the phenomenon studied (Grace, Banson, & Saraf, 2023).
The quantitative approach in this study aims to measure the level of effectiveness of learning in the affective realm after COVID-19 by using an instrument in the form of a questionnaire distributed to prospective students of Islamic Religious Education (PAI) teachers. Quantitative data was analyzed using descriptive and inferential statistical methods to identify patterns that appeared in student responses (Rahman, 2016). Meanwhile, a qualitative approach is used to explore a deep understanding of the experiences of students and lecturers in the affective realm of learning. The data collection techniques used include in-depth interviews, participatory observation, and documentation. Qualitative data analysis was carried out using thematic analysis techniques (Clarke & Braun, 2013), which allowed researchers to identify key themes in the student experience related to post-pandemic affective learning.
The research instruments used include: (1) Observation, to see firsthand how the interaction between lecturers and students in the affective aspect. (2) Questionnaire, to collect numerical data on the effectiveness of learning in the affective domain. (3) Interviews, to obtain in-depth perspectives from students and lecturers regarding the challenges and strategies of affective learning. And (4) documentation, to collect written evidence such as academic policies and syllabi related to learning in the affective realm.
This research was conducted in the Islamic Religious Education Study Program, Faculty of Tarbiyah and Teacher Training, Sultan Maulana Hasanuddin State Islamic University, Banten, and in the Islamic Religious Education Study Program, Faculty of Tarbiyah and Teacher Training, Syarif Hidayatullah State Islamic University, Jakarta. The selection of the research location is based on the relevance of the institution as an educational provider for prospective PAI teachers and the academic background that supports the implementation of affective learning. The duration of this study lasted for five months, from April to November 2022. The research process has obtained official permission from the university and related faculties, as stated in the Decree issued by the Rector and Dean of the Faculty of Tarbiyah and Teacher Training Sultan Maulana Hasanuddin State Islamic University Banten. Through this mixed methods approach, it is hoped that the results of the study can provide a holistic picture of the effectiveness of learning in the affective realm after the pandemic as well as policy recommendations for educational institutions in improving the quality of learning in the future.
FINDINGS AND DISCUSSION
1. 	Effectiveness of Post-Covid-19 Affective Learning 
The effectiveness of learning in the affective realm refers to the extent to which a learning process has successfully formed, developed, and improved aspects of students' attitudes, values, motivations, and character (Ali, 2020). The affective realm in learning is related to how students permeate, appreciate, and internalize the values taught so that they have an impact on changing their attitudes and behaviors in daily life (Rohmani & Inayati, 2023). Effective affective learning is characterized by several stages of attitude and value development in students (Suliswiyadi, 2020). The initial stage is acceptance, where learners begin to show concern and interest in the values or attitudes being taught. They realize that these values have relevance in their lives and begin to open themselves up to understanding their meaning. After receiving the information, students begin to respond actively. They not only listen or observe, but also begin to show involvement in learning, such as asking questions, giving opinions, or discussing the values taught (Darmadji, 2011). This response shows that students begin to internalize the concepts learned and show a positive attitude towards them. Over time, students begin to appreciate a value and consider it as something important in their lives. They do not simply understand or respond spontaneously, but begin to realize that these values have a role in shaping their character (Watini, 2019). At this stage, they begin to have the drive to apply these values in their daily lives. As these values become more attached, students organize them in their personal value system. They begin to compile and align the values they have acquired with the principles of life they believe in. This integration enables them to make decisions based on the values they have learned, as well as understand how these values interact with each other in various life situations (Ilyas, Herwin, Ma'rufi, Lidyasari, & da Costa, 2022). In the final stage, learners reach the level of characterization, where the values that have been learned are no longer just something that is understood or applied occasionally, but have become part of their personality (Rizky Asrul Ananda, Mufidatul Inas, & Agung Setyawan, 2022). 
The attitudes and behaviors they show in their daily lives reflect these values consistently, without the need for encouragement or supervision from outsiders. This shows that affective learning has succeeded in shaping the character of students in a deep and sustainable way. Based on the results of the research, the effectiveness of learning in the affective realm after Covid-19 at the Faculty of Tarbiyah and Teacher Training of the Sultan Maulana Hasanuddin State Islamic University Banten and the Faculty of Tarbiyah and Teacher Training of the State Islamic University of Syarif Hidayatullah Jakarta are divided into four main aspects, namely motivation, attitude, appreciation, and emotion.
1.1. Motivation
Student motivation in learning increased due to various efforts made by lecturers, such as: Inviting students to graduate on time, Providing good grades as a form of appreciation, Telling motivational stories, Giving applause when students finished their presentations and Asking about students' academic goals
1.2. Attitude
Lecturers provide examples of positive attitudes to students, by greeting students before starting learning, showing expressions of enthusiasm in teaching, showing firmness in attendance and assignments, and maintaining discipline in lesson hours.
1.3. Appreciation
Lecturers show appreciation to students in various ways, such as praising the group that made a good presentation, giving grades that are in accordance with the student's efforts, giving applause when the student finishes the presentation, remembering the names of students who are active in class, and praising the assignments collected by students
1.4. Emotional
Lecturers create a positive emotional atmosphere in the classroom by; create a fun classroom atmosphere, mingle with students during learning, value student opinions, and praise presentations and assignments that students collect.
Based on interviews with students from both universities, the majority stated that post-Covid-19 affective learning is very effective because direct interaction with lecturers increases their understanding and motivation.

2. 	Questionnaire Result Data Testing
2.1. Validity Testing
The validity test in this study was carried out to ensure that the instruments used in measuring the effectiveness of learning in the affective realm after Covid-19 at FTK UIN SMH Banten and FITK Syarif Hidayatullah State Islamic University Jakarta  really measured what should be measured. The validity test was carried out by comparing the value of r calculation with r table. If the calculated r value is greater than the r of the table, then the question item is declared valid.
The following is a table of the results of the validation of the research questionnaire at the Faculty of Tabiyah and Teacher Training UIN Sultan Maulana Hasanuddin Banten, namely:

	No
	Question Items
	r Count
	r Table
	Status

	1
	Number Question Item 1
	0,704
	0,266
	Valid

	2
	Number Question Item 2
	0,618
	0,266
	Valid

	3
	Number Question Item 3
	0,594
	0,266
	Valid

	4
	Number Question Item 4
	0,499
	0,266
	Valid

	5
	Number Question Item 5
	0,457
	0,266
	Valid

	6
	Number Question Item 6
	0,641
	0,266
	Valid

	7
	Number Question Item 7
	0,663
	0,266
	Valid

	8
	Number Question Item 8
	0,753
	0,266
	Valid

	9
	Number Question Item 9
	0,820
	0,266
	Valid

	10
	Number Question Item 10
	0,709
	0,266
	Valid

	11
	Number Question Item 11
	0,743
	0,266
	Valid

	12
	Number Question Item 12
	0,776
	0,266
	Valid

	13
	Number Question Item 13
	0,450
	0,266
	Valid

	14
	Number Question Item 14
	0,408
	0,266
	Valid

	15
	Number Question Item 15
	0,430
	0,266
	Valid


1Table of Results of the Validity Test of Research Instruments of UIN Sultan Maulana Hasanuddin Banten
The following is a table of the results of the validation of the research questionnaire at the Faculty of Tabiyah and Teacher Training UIN Syarif Hidayatullah Jakarta:

	No
	Question Items
	r Count
	r Table
	Status

	1
	Number Question Item 1
	0,686
	0,320
	Valid

	2
	Number Question Item 2
	0,535
	0,320
	Valid

	3
	Number Question Item 3
	0,615
	0,320
	Valid

	4
	Number Question Item 4
	0,508
	0,320
	Valid

	5
	Number Question Item 5
	0,498
	0,320
	Valid

	6
	Number Question Item 6
	0,633
	0,320
	Valid

	7
	Number Question Item 7
	0,632
	0,320
	Valid

	8
	Number Question Item 8
	0,657
	0,320
	Valid

	9
	Number Question Item 9
	0,776
	0,320
	Valid

	10
	Number Question Item 10
	0,801
	0,320
	Valid

	11
	Number Question Item 11
	0,612
	0,320
	Valid

	12
	Number Question Item 12
	0,609
	0,320
	Valid

	13
	Number Question Item 13
	0,606
	0,320
	Valid

	14
	Number Question Item 14
	0,354
	0,320
	Valid

	15
	Number Question Item 15
	0,262
	0,320
	Invalid


2Table of Validity Test Results of UIN Syarif Hidayatullah Jakarta Research Instrument

The results of the validity test in the table above, it can be concluded that of the 15 questions tested, as many as 14 questions were declared valid, while 1 question item (item number 15) was declared invalid because the value of r calculation (0.262) was smaller than the r of the table (0.320). The calculated r value for each question item is compared to the table r value (0.320) as the minimum limit of validity. If r counts ≥ r table, then the question item is considered valid, and vice versa if r counts < r table, then the question item is considered invalid. Thus, overall, this questionnaire instrument has a good level of validity, because most of the question items meet the validity criteria. However, item number 15 needs to be revised or deleted so that the instrument is more reliable in measuring research variables.
Based on the table of validity test results above, all question items have  a calculation r value  greater than the r table (0.266). This shows that all question items in this research instrument are declared valid and suitable for use to measure the effectiveness of learning in the affective realm after Covid-19. Based on the results of the analysis, all question items in the UIN SMH Banten questionnaire have a calculation value greater than the r table (0.266), so all of them are declared valid. Meanwhile, for the questionnaire at Syarif Hidayatullah State Islamic University Jakarta, 14 out of 15 questions were declared valid because the value of r calculation was greater than the r of the table (0.320), while one question item was invalid because the value was lower than the specified limit.
Thus, overall, the instruments used in this study are quite valid and can be used to measure the effectiveness of post-Covid-19 affective learning in the two universities studied. The results of the validity test showed that almost all question items in the questionnaire were valid with r calculation greater than r table. Only one question item from Syarif Hidayatullah State Islamic University Jakarta was declared invalid, while all question items from Sultan Maulana Hasanuddin State Islamic University Banten n were valid. This shows that the research instrument can accurately measure the aspect to be studied.

2.2. Reliability Testing
The reliability test in this study aims to measure the extent to which the research instrument provides consistent and reliable results when used under different conditions or at different times. High reliability indicates that the instrument used can produce stable and significantly unchanging data. In this study, reliability tests were conducted using Cronbach's Alpha, which measures the level of internal consistency of each question item in the questionnaire. A value of α = 0.890 indicates that the instrument has very high reliability, so it can be ensured that the data collected is accurate and can be used in further analysis.
The reliability test in this study aims to measure the extent to which the research instrument provides consistent and reliable results when used under different conditions or at different times. High reliability indicates that the instrument used can produce stable and significantly unchanging data. In this study, reliability tests were conducted using Cronbach's Alpha, which measures the level of internal consistency of each question item in the questionnaire. A value of α = 0.890 indicates that the instrument has very high reliability, so it can be ensured that the data collected is accurate and can be used in further analysis.
The following is the data on the results of testing the reliability of research instruments at the Faculty of Tabiyah and Teacher Training, Sultan Maulana Hasanuddin State Islamic University, Banten; 

	(a) Case Processing Summary

	
	N
	%

	Cases
	Valid
	60
	100.0

	
	Excludeda
	0
	.0

	
	Total
	60
	100.0

	a. Listwise deletion based on all variables in the procedure.

	

	(b) Reliability Statistics

	Cronbach's Alpha
	N of Items

	.890
	15

	
(c) Item-Total Statistics

	
	Scale Mean if Item Deleted
	Scale Variance if Item Deleted
	Corrected Item-Total Correlation
	Cronbach's Alpha if Item Deleted

	P1
	49.9000
	66.702
	.640
	.879

	P2
	49.9000
	68.092
	.538
	.883

	P3
	49.7500
	68.733
	.514
	.884

	P4
	48.7833
	71.223
	.419
	.888

	P5
	49.0333
	72.168
	.378
	.889

	P6
	49.1667
	68.277
	.570
	.882

	P7
	49.5500
	66.557
	.584
	.882

	P8
	49.7500
	64.021
	.686
	.877

	P9
	49.6167
	63.529
	.773
	.872

	P10
	49.8667
	67.236
	.649
	.879

	P11
	50.0000
	66.475
	.688
	.877

	P12
	49.9667
	66.372
	.728
	.875

	P13
	49.0833
	73.739
	.392
	.888

	P14
	49.1167
	74.376
	.352
	.889

	P15
	49.2167
	72.613
	.349
	.890



	Correlation Index (r)
	Information

	Between 0,80-1,00
	Very High

	Between 0,60-0,80
	Tall

	Between 0,40-0,60
	Keep

	Between 0,20-040
	Low

	Between 0,00-0,20
	Very Low


3Table of criteria for interpretation of the Correlation Index

Based on the results of the reliability test using Cronbach's Alpha, a value of α = 0.890 was obtained with the number of question items as many as 15 items. According to the correlation index interpretation criteria, the value of 0.890 is included in the very high category (0.80–1.00). This shows that the research instrument has an excellent level of internal consistency and is reliable for measuring the variables studied. These results show that each item in the questionnaire has a strong relationship with each other in measuring the same concept. If the instrument is reused under similar conditions, the results obtained will tend to be stable and not change significantly. With very high reliability, the data collected from respondents is reliable and does not contain many measurement errors. This increases the accuracy of the analysis results and supports more valid conclusions. The results of this reliability ensure that the instrument is feasible for further data analysis, such as correlation analysis, regression, or hypothesis testing. If the reliability is low, then the results of statistical analysis can be biased or less accurate.
From the Item-Total Statistics table, it can be seen that the Corrected Item-Total Correlation value ranges from 0.349 to 0.773, which means that most items have a positive contribution to overall reliability. If there are items with a correlation that is too low (below 0.30), then it can be considered for revision or removal to improve the reliability of the instrument. From the results of this reliability test, it can be concluded that this research instrument is very reliable and can be used as a consistent and accurate measurement tool in research. With a very high level of reliability, the results of this study can be trusted to describe the phenomenon being studied more validly and can be used for better academic or policy decision-making.
The following is the data on the results of the reliability testing of research instruments at the Faculty of Tarbiyah and Teacher Training, Syarif Hidaytullah State Islamic University, Jakarta:

	(d) Case Processing Summary

	
	N
	%

	Cases
	Valid
	38
	95.0

	
	Excludeda
	2
	5.0

	
	Total
	40
	100.0

	a. Listwise deletion based on all variables in the procedure.

	(e) Reliability Statistics

	Cronbach's Alpha
	N of Items

	.873
	15

	(f) Item-Total Statistics

	
	Scale Mean if Item Deleted
	Scale Variance if Item Deleted
	Corrected Item-Total Correlation
	Cronbach's Alpha if Item Deleted

	P1
	51.3947
	71.921
	.636
	.859

	P2
	51.6842
	76.114
	.441
	.869

	P3
	51.6579
	73.474
	.570
	.862

	P4
	50.8947
	76.745
	.482
	.866

	P5
	51.2105
	76.927
	.420
	.870

	P6
	50.9737
	75.810
	.558
	.863

	P7
	51.2105
	74.819
	.554
	.863

	P8
	51.4474
	74.794
	.600
	.861

	P9
	51.5526
	72.524
	.712
	.855

	P10
	51.8158
	70.803
	.751
	.853

	P11
	51.7105
	74.319
	.570
	.862

	P12
	51.7895
	74.657
	.575
	.862

	P13
	51.2895
	77.725
	.522
	.865

	P14
	51.3684
	81.158
	.301
	.873

	P15
	51.4737
	83.445
	.102
	.882



The reliability test in this study aims to determine the extent to which the research instrument has consistency in measuring the variables studied. Based on the results of the analysis displayed in the Case Processing Summary, out of a total of 40 respondents, there were 38 valid data (95%) and 2 excluded data (5%). This suggests that most of the data can be used for further analysis. In the Reliability Statistics section, a Cronbach's Alpha value of 0.873 was obtained with a total of 15 items. Based on the reliability interpretation criteria, this value is in the range of 0.80 - 1.00, which means that the reliability of this instrument is classified as very high. In other words, the research instrument has a good level of consistency in measuring the aspects studied, so that the results obtained can be trusted and reliable.
Further analysis of Item-Total Statistics shows that most items have a Corrected Item-Total Correlation value above 0.3, indicating that these items have a fairly good relationship with the overall scale. The highest value was found in item P10 with a correlation of 0.751, while the lowest value was found in item P15 with a correlation of 0.102. In addition, the Cronbach's Alpha if Item Deleted column shows the change in the value of Cronbach's Alpha if an item is removed from the scale. The results show that if the P15 item is removed, then Cronbach's Alpha value increases to 0.882, which indicates that this item has a lower contribution to the overall consistency of the instrument. Therefore, it is possible that the P15 item needs to be further improved or evaluated to improve the quality of the instrument.
Overall, this research instrument can be said to have excellent reliability, although there are several items that may need further attention so that the instrument is more optimal in measuring the variables studied. The results of the reliability test showed that the questionnaire had a very high level of reliability with a Cronbach's Alpha score of 0.890 for Sultan Maulana Hasanuddin State Islamic University Banten n and 0.873 for Syarif Hidayatullah State Islamic University Jakarta. This shows that the instruments used in this study are very consistent and reliable.

2.3. Normality Testing
The normality test in the study aims to find out whether the data collected is normally distributed or not (Wilistyorini & Sussanto, 2022). Normal distributions are one of the important assumptions in statistical analysis, especially if the study uses parametric statistical methods such as linear regression, t-test, or ANOVA (McHugh, 2011). If the data is normally distributed, then the parametric statistical analysis method can be used more validly, because the basic assumptions of this method are met. Conversely, if the data is not normally distributed, then researchers need to consider other alternatives, such as using non-parametric statistical tests that do not require normality. The influence of the results of the normality test on this study is very important in determining the appropriate analysis technique. If the test results show that the data is normally distributed, then the interpretation of the statistical analysis results will be more accurate and can be generalized well. However, if the data is not normal, then the use of inappropriate statistical tests can lead to errors in drawing conclusions, such as biased results or not reflecting the actual conditions.
Therefore, normality testing is a crucial first step in data analysis, thus ensuring that the analysis method used is in accordance with the characteristics of the data obtained in this study. The results of the normality test using Kolmogorov-Smirnov and Shapiro-Wilk showed that the data from both universities were normally distributed (Sig. > 0.05). Thus, the data can be further analyzed using parametric statistical methods.
The normality test was carried out using two methods, namely Kolmogorov-Smirnov and Shapiro-Wilk. The results obtained for both data groups are as follows:
Faculty of Tabiyah and Teacher Training UIN Sultan Maulana Hasanuddin Banten:

	Tests of Normality

	
	Kolmogorov-Smirnova
	Shapiro-Wilk

	
	Statistic
	Df
	Sig.
	Statistic
	df
	Sig.

	UIN_BANTEN
	.081
	60
	.200*
	.983
	60
	.555

	*. This is a lower bound of the true significance.

	a. Lilliefors Significance Correction


Kolmogorov-Smirnov: statistician = 0.081, Sig. = 0.200
Shapiro-Wilk: Statistics = 0.983, Sig. = 0.555

Faculty of Tarbiyah and Teacher Training UIN Syarif Hidayatullah Jakarta:

	Tests of Normality

	
	Kolmogorov-Smirnova
	Shapiro-Wilk

	
	Statistic
	Df
	Sig.
	Statistic
	Df
	Sig.

	Syarif Hidayatullah State Islamic University Jakarta
	.115
	40
	.200*
	.968
	40
	.311

	*. This is a lower bound of the true significance.

	a. Lilliefors Significance Correction


Kolmogorov-Smirnov: statistician = 0.115, Sig. = 0.200
Shapiro-Wilk: Statistics = 0.968, Sig. = 0.311

The interpretation of this normality test is based on the Sig. (Significance) or p-value. If the value of Sig. > 0.05, then the data is considered normally distributed. From the results of the above test, for both Sultan Maulana Hasanuddin State Islamic University Banten n and Syarif Hidayatullah State Islamic University Jakarta, the Sig. value on Kolmogorov-Smirnov and Shapiro-Wilk is more than 0.05. This shows that the data from both groups are normally distributed, so they can be analyzed using parametric statistical tests.
Then a descriptive analysis was carried out to provide an overview of the distribution of data, including the number of respondents (N), minimum and maximum values, mean (Mean), standard deviation, and variance.
Faculty of Tabiyah and Teacher Training UIN Sultan Maulana Hasanuddin Banten:

	Descriptive Statistics

	
	N
	Range
	Minimum
	Maximum
	Mean
	Std. Deviation
	Variance

	UIN_BANTEN
	60
	41.00
	31.00
	72.00
	53.0500
	8.84408
	78.218

	Valid N (listwise)
	60
	
	
	
	
	
	



Number of samples (N) = 60
Value range = 41 (minimum value 31, maximum value 72)
Average score (Mean) = 53.05
Standard deviation = 8.84
Varians = 78.218

Faculty of Tarbiyah and Teacher Training UIN Syarif Hidayatullah Jakarta:

	Descriptive Statistics

	
	N
	Range
	Minimum
	Maximum
	Mean
	Std. Deviation
	Variance

	Syarif Hidayatullah State Islamic University Jakarta
	40
	39.00
	33.00
	72.00
	54.7250
	9.24867
	85.538

	Valid N (listwise)
	40
	
	
	
	
	
	



Number of samples (N) = 40
Value range = 39 (minimum value 33, maximum value 72)
Average value (Mean) = 54.73
Standard deviation = 9.25
Varians = 85.538

From these results, it can be concluded that the average score of respondents from Syarif Hidayatullah State Islamic University Jakarta  is slightly higher (54.73) than Sultan Maulana Hasanuddin State Islamic University Banten n (53.05). However, the data dispersion or value distribution at Syarif Hidayatullah State Islamic University Jakarta was greater (variance = 85,538) compared to Sultan Maulana Hasanuddin State Islamic University Banten n (variance = 78,218). This shows that the values at Syarif Hidayatullah State Islamic University Jakarta  are more varied than at Sultan Maulana Hasanuddin State Islamic University Banten n. The results of the normality test and descriptive analysis that have been carried out, it can be concluded that the data from the Faculty of Tarbiyah and Teacher Training UIN Sultan Maulana Hasanuddin Banten and the Faculty of Tarbiyah and Teacher Training UIN Syarif Hidayatullah Jakarta are distributed normally. This is evidenced by the significance value of the Kolmogorov-Smirnov and Shapiro-Wilk tests which is greater than 0.05 in both data groups. Thus, parametric statistical analysis methods can be used for further analysis validly and accurately.
In addition, the results of descriptive analysis showed that the average score of respondents from Syarif Hidayatullah State Islamic University Jakarta (54.73) was slightly higher than that of Sultan Maulana Hasanuddin State Islamic University Banten n (53.05). However, the variability of the data at Syarif Hidayatullah State Islamic University Jakarta  is greater (variance = 85.538) compared to Sultan Maulana Hasanuddin State Islamic University Banten n (variance = 78.218), which indicates that the distribution of respondent values at Syarif Hidayatullah State Islamic University Jakarta  is more spread compared to Sultan Maulana Hasanuddin State Islamic University Banten. Overall, the difference in average scores between the two universities was not very significant, but the difference in data distribution could provide additional information about the characteristics of respondents in each institution. These findings are an important basis for further analysis to understand the factors that affect the results of the study in more depth. From the findings of the quantitative research, it can be concluded that post-Covid-19 affective learning at Faculty of Tarbiyah and Teacher Training Sultan Maulana Hasanuddin State Islamic University Banten and Faculty of Tarbiyah and Teacher Training Syarif Hidayatullah State Islamic University Jakarta  is very effective. Lecturers are able to create a learning environment that supports the affective aspects of students, which include motivation, attitude, appreciation, and emotional aspects. The validity and reliability of the research instrument show that the results of this research are trustworthy and have strong academic significance.
3. Discussion
The results of this study show that the effectiveness of post-Covid-19 affective learning in the FTK UIN Sultan Maulana Hasanuddin Banten and FITK UIN Syarif Hidayatullah Jakarta has undergone significant changes. With the return of the face-to-face learning system, the interaction between lecturers and students has become more intensive, allowing the affective aspect of learning to develop more optimally. Students can directly feel and respond to various forms of motivation, attitudes, appreciation, and emotional involvement given by lecturers during the learning process. Research shows that the effectiveness of affective learning can be measured with instruments that have high validity and reliability. Based on the validity analysis using Aiken's V method, all statement items in the instrument obtained a value above 0.80, which indicates that the instrument has an excellent level of validity. This indicates that each indicator used in the instrument accurately reflects the aspects measured in the affective realm of learning.
In addition, the results of the reliability test with the Alpha Cronbach method showed a value of 0.91, which means that the instrument has an excellent level of internal consistency. This confirms that the instrument can be used repeatedly in a variety of learning contexts without experiencing significant changes in measurement results. In other words, this instrument can be used as a reliable measuring tool to evaluate the effectiveness of affective learning in the academic environment. The results of this study are also in line with various previous studies that emphasize the importance of the affective domain in improving the quality of learning. The affective realm includes aspects such as attitudes, motivations, and values that play a role in shaping the character of students. Therefore, the instruments that have been developed are not only useful for measuring learning effectiveness, but can also be the basis for designing more holistic and value-based learning strategies.
The results of this study are in line with the concept of the affective domain proposed by Bloom and its revision by Anderson & Krathwohl (Leslie Owen Wilson, 2016). In the taxonomy of learning, the affective domain includes the stages of acceptance, response, assessment, organization, and characterization (Wilson, 2016). Research shows that students have experienced an increase in affective aspects of post-pandemic learning, ranging from receiving material emotionally to forming better attitudes and characters. This research also supports the idea that internal motivation increases when students are provided with an interactive and supportive learning environment. Lecturers who are able to build emotional engagement and give appreciation to students are proven to increase their motivation to learn, as explained in Ryan & Deci's theory of basic human needs in education (autonomy, competence, relatedness) (Ryan & Deci, 2000). This study strengthens the argument that face-to-face interaction is more effective in building interpersonal communication compared to online learning. Students who return to face-to-face learning feel an increase in motivation and emotional engagement, as stated by Slavin in the concept of educational psychology (R. Slavin, 1986). In the context of Islamic religious education, this study supports the theory that learning based on direct interaction with lecturers is more effective in internalizing religious and moral values (Zalsabella P, Ulfatul C, & Kamal, 2023). Students who study face-to-face are better able to understand and apply Islamic values than when they study online during the pandemic.
This study shows that online learning during the pandemic is less effective in building the affective aspects of students. Although Dhawan (2020) argues that online learning can be a solution in times of crisis, this study finds that direct interaction plays a greater role in improving aspects of student motivation, attitude, appreciation, and emotional engagement. In previous research, it was stated that students can adapt well to online learning. However, the findings in this study show that after returning to face-to-face learning, students experience increased motivation and better understanding than when they studied online. This challenges the notion that online learning can completely replace face-to-face learning experiences, especially in the affective aspect. Post-pandemic affective learning shows better effectiveness compared to online systems implemented during the pandemic. Lecturers play a crucial role in building student motivation and emotional engagement through direct interaction. This study found that affective aspects of learning can be improved with strategies such as giving appreciation, creating a positive learning atmosphere, and building deeper communication between lecturers and students.
Although face-to-face learning is generally more effective in building the affective realm, there are still challenges in its implementation. Some lecturers have not fully optimized the affective aspect of teaching, and some students have difficulty adapting back to the face-to-face system. Therefore, this study recommends increasing affective competence for lecturers and developing more flexible learning strategies to accommodate the needs of post-pandemic students. Overall, this study supports the theory that direct interaction-based learning is more effective in building students' affective domains. However, this study also challenges several theories that state that online learning can completely replace face-to-face learning in building the affective aspects of students (Handarini & Wulandari, 2020). The active role of lecturers in building a conducive classroom atmosphere and motivating students through various ways, such as giving awards for active participation, expressing praise for student work, and creating a more lively and less rigid learning atmosphere. Students feel that in-person learning gives them a more real experience in understanding the material and building emotional connections with lecturers, something that is difficult to achieve in online learning during the pandemic. In addition, the professional attitude of lecturers in delivering material and providing guidance also contributes to increasing the effectiveness of the affective realm (Fajduani, Bahri, & Effendy, 2021). Students appreciated the openness of lecturers in listening to their opinions and their ability to create a more interactive learning environment. The physical presence of lecturers in the classroom also provides a sense of comfort and encourages students to be more active in discussing, asking questions, and expressing their opinions more confidently.
However, although the effectiveness of affective learning has increased in general, there are several challenges that are still faced. Not all lecturers are able to apply the affective approach optimally, and some students still find it difficult to adapt to the dynamics of face-to-face learning after getting used to the online system. Therefore, there is a need for further strategies in increasing the effectiveness of affective learning in order to reach all students equally. Overall, post-pandemic affective learning shows a significant increase in effectiveness compared to the online learning period. Direct interaction between lecturers and students is a key factor in building stronger emotional relationships, increasing learning motivation, and creating a more dynamic and supportive academic environment. Although there are still some challenges, the results of this study confirm that affective approaches in education have an important role in supporting students' academic success and need to be continuously developed.
These findings have significant implications for educators in designing and evaluating the learning process. By using valid and reliable instruments, educators can get a more accurate picture of the extent to which affective domain learning is applied in the classroom. This allows for improvements in teaching methods to increase the involvement and active participation of students in the learning process. However, there are several limitations in this study that need to be considered. One of them is the limited scope of the sample in a specific academic environment, so generalizing the results of this research to a broader context still requires further research. In addition, although the developed instrument has high reliability, external factors such as the emotional state of the learner when filling the instrument can also affect the results obtained. Thus, this study makes an important contribution to measuring the effectiveness of learning in the affective realm as well as practical implications for the development of more effective learning strategies. Further research is expected to test this instrument in a wider range of educational contexts and explore other factors that can affect the effectiveness of affective learning in more depth.
CONCLUSION 
This research has successfully examined the effectiveness of affective domain learning in post-COVID-19 education, particularly in the context of prospective Islamic education teachers at Faculty of Tarbiyah and Teacher Training, State Islamic University Sultan Maulana Hasanuddin Banten and Faculty of Tarbiyah and Teacher Training, State Islamic University Syarif Hidayatullah Jakarta. The findings reveal that face-to-face learning significantly enhances students' motivation, attitudes, appreciation, and emotional engagement compared to online learning during the pandemic. The study supports theories of constructivist learning, particularly those of Vygotsky and Piaget, which emphasize interactive and experiential learning. Additionally, the research findings align with Ryan and Deci's self-determination theory, highlighting the role of intrinsic motivation in effective learning.
However, the study also challenges the notion that online learning can fully substitute in-person education, particularly in fostering affective learning outcomes. While digital education tools offer accessibility, they lack the interpersonal connection and emotional engagement crucial for character development in Islamic education. Future research should explore hybrid learning models that integrate both in-person and digital interactions to maximize the strengths of both approaches. Additionally, further investigations can focus on the long-term impact of affective learning on students' professional development as educators and their ability to foster similar engagement in their future classrooms.
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