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	This research aims to improve the quality of early childhood learning through strategies applied by teachers in the learning process, as well as making it easier for children to receive subject matter in a fun way. This study uses a qualitative approach with a descriptive method. Data was collected through primary and secondary data sources with data collection techniques in the form of interviews, observations, and documentation. The results of the study show that the strategies applied by teachers to improve the quality of early childhood learning include learning methods while playing, storytelling, singing, field trips, and demonstrations. These methods have been proven to be effective in creating a fun learning atmosphere and helping children understand the material better.
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INTRODUCTION
Education is the most important investment and becomes a bridge connecting children to their future. According to (Hanushek & Woessmann, 2020a, 2020b, 2020c), investment in quality education can improve individual skills and contribute to a country's economic growth. Education also acts as the main foundation for children in obtaining a better future, because it provides the cognitive and non-cognitive skills needed to face global challenges (Schleicher, 2018). In addition, research by Heckman and Kautz (2013) emphasized that good education not only improves academic intelligence, but also shapes individual character and resilience in facing change. Therefore, increasing access and quality of education must be a top priority in development, so that every child has an equal opportunity to develop and achieve their maximum potential. There are five main aspects of problems that must be faced in the development of education in Indonesia, especially in the regions, namely improving the quality of education, equalizing education, management efficiency, the role of schools and society, and accountability. According to (UNESCO, 2021), improving the quality of education is highly dependent on the quality of teaching, relevant curriculum, and access to adequate technology and educational resources. In addition, equal education remains a major challenge, especially in remote areas, where limited educational infrastructure hinders children's access to proper learning (Bank, 2020). The efficiency of education management is also a crucial factor in ensuring that resources are allocated optimally to support effective learning (Hanushek & Woessmann, 2020b). Therefore, collaboration between the government, community, and schools is essential to increase accountability and ensure that the education system can run transparently and sustainably. Referring to the five things above , it is a tough challenge for the world of education to improve its quality and effectiveness in encouraging the improvement of human resources to be able to prepare themselves to face the changes and developments of culture and society in society. Of course, the results of this education can provide benefits for the present and the future.
	According to Deming and Juran, the failure of educational quality is caused by inappropriate management commitment in managing the education system. Some of the main factors causing this failure include irrelevant curriculum design, poorly maintained school buildings, and systems and procedures that do not comply with applicable educational standards (Suarez, 1992). In addition, unclear work planning and the lack of important sources of information also hamper the improvement of educational quality, as revealed in research by (Fullan, 2007) that poor planning can lead to low effectiveness of educational policy implementation. Suboptimal staff development and lack of motivation among educators are also serious challenges, as stated by Darling-Hammond (2010), that teacher quality has a direct impact on student learning outcomes. Therefore, to improve the quality of education, a strong commitment is needed from educational management in careful planning, provision of adequate facilities, and development of quality educators.
From the various explanations above, it is very reasonable when we question the quality of early childhood education. Coupled with the low understanding of the importance of PAUD for child development, so that the number of early childhood who have not been registered as PAUD students is still very large. In the quality management of early childhood education, there are three factors that are factors in education, including; quality planning, quality control and quality improvement. In the teacher's strategy, of course, they follow the RPPH, from what the researcher observed before the students entered the room, the children were directed to line up and sing the song "birds fly" while the teacher asked about their physical cleanliness, then explained about cleanliness and discipline to the children, then entered the room one by one by hugging the teacher. This was done to provide a sense of comfort, security, and confidence in the teacher as a teacher.
Cleanliness is also done by teachers such as sweeping the yard, watering and sweeping the room and implementing cleanliness by teaching and directing children to throw trash in the trash can. While in indoor teaching, children are taught according to RPPH and the method they do is playing while learning and involving in providing lessons (Kreft, 2018; Palila, 2018; Rachmat, 2021). Early childhood education is an important foundation in a child's intellectual, emotional, and social development. At this stage, the learning received by children greatly influences their ability to understand the subject matter in the future. Therefore, the quality of learning at this stage is crucial to be considered and improved (Barba-Martín, Bores-García, Hortigüela-Alcalá, & González-Calvo, 2020; Harris, 2000; Ismail, 1997). However, although the existence of early childhood education has begun to be noticed, there are still many challenges in the learning process that occurs in the classroom. One of the main challenges is how to teach the material in an interesting and enjoyable way for children, so that they can receive lessons easily and with high enthusiasm. Many teachers still have difficulty in choosing and implementing the right strategies to achieve these goals.
This study aims to explore more deeply the strategies implemented by teachers in improving the quality of early childhood learning, and how these strategies can create a fun and effective learning atmosphere. In this study, the main focus is on approaches that can help children understand the material in a more fun and comprehensive way.
Along with the development of educational science and child psychology, various learning methods that can be applied to early childhood have developed rapidly. Various approaches, such as the play-while-learning method, storytelling, singing, and outdoor activities such as field trips, are now increasingly recognized as methods that can enrich children's learning experiences and make the learning process more interesting. However, the success of implementing these methods depends greatly on how teachers are able to apply them appropriately according to the needs and characteristics of each child (Sluiter, 2005).
This study uses a qualitative approach with a descriptive method to explore the strategies used by teachers in improving the quality of early childhood learning. By collecting data through interviews, observations, and documentation, this study is expected to provide deeper insight into the implementation of these strategies and their impact on the learning process at the early childhood education level.
The results of this study are expected to contribute to the development of more effective and enjoyable learning strategies, as well as being a reference for teachers in improving the quality of early childhood learning. The objectives of this study are: 1) To determine the implementation of early childhood learning, 2) To determine teacher strategies in improving the quality of early childhood learning in TK Negeri 5, 3) To determine the obstacles faced by teachers in improving the quality of early childhood learning.

METHODS
This study uses a descriptive qualitative approach, which aims to understand the meaning, experiences, and phenomena that occur in the context of early childhood education (Cresswel, 2009). Qualitative research is natural, where researchers act as the main instrument in collecting and analyzing data (Siyoto, 2015). Data sources in this study consist of primary data and secondary data. Primary data were obtained through in-depth interviews with teachers and students, while secondary data came from school principals and related agencies that have documents or reports that support this study. The subjects of the study were teachers and early childhood children who were in early childhood education institutions in Riau, with an age range of children between 0-6 years. The selection of participants was carried out by purposive sampling, namely by selecting informants who had experience and deep understanding of the phenomena being studied.
Data were collected through method triangulation, namely by combining three main techniques, namely in-depth interviews to explore the experiences and perspectives of teachers and principals regarding the quality of early childhood education. Participatory observation, where researchers directly observe interactions between teachers and students in the learning environment to understand communication patterns and teaching strategies applied. Documentation studies, which include analysis of the curriculum, school policies, and student progress reports to strengthen the findings from interviews and observations.
Data analysis was conducted using a thematic analysis approach, as proposed by (Braun and Clarke, 2006). The analysis steps include: (1) Transcription of data from interviews and observation notes. (2) Data coding, namely identifying thematic patterns in the data collected. (3) Thematic categorization, where findings are classified based on the main themes that emerge in the research. (4) Interpretation and meaning, by connecting the findings with the theory and context of the research.
To ensure the credibility of the research results, data verification techniques developed by Lincoln & Guba (1985) were used, namely (1) Triangulation: Comparing the results of interviews, observations, and documentation to increase the validity of the findings. (2) Prolonged engagement: Researchers spend sufficient time in the field to deeply understand the phenomena being studied. (3) Diligence in observation by conducting observations systematically and continuously so that the research results are more accurate. (4) Member checking, namely confirming the findings with participants to ensure that the interpretation of the data is in accordance with their experiences. (5) Peer discussion involving fellow researchers in discussing the findings to avoid subjective bias in the analysis.
With this approach, this study attempts to provide a comprehensive picture of the problems in early childhood education, as well as ensuring that the research results have a high level of validity and reliability in accordance with qualitative research standards.
FINDINGS AND DISCUSSION
3.1 Implementation of learning for children aged
	In relation to thematic learning that has several sub-themes, teachers must be observant in conducting learning that is appropriate between themes and sub-themes. This is in accordance with what was conveyed by the class teacher, Mrs. "Teacher 1" as follows:
"For the implementation of learning, follow the SOP, the theme is the same as RPPH, Pay Attention to SOP"
It is a step-by-step that must be followed as a reference for carrying out activities with guidelines on the objectives in order to realize the vision and mission of the institution. SOP has stages or procedures that are standard and must be passed to complete a certain work process. 
This SOP is intended so that all learning practices in each PAUD unit can be implemented optimally and with quality.
		COMPETENCE
	ACTIVITY

	Development of independent attitude
	Children go to their own classrooms

	Behave in a healthy way
	Wash your hands before and after doing activities

	Developing fine motor activities
	Paper folding activities in various shapes


	
Determine the objectives for each activity that has been selected.
	COMPETENCE
	ACTIVITY
	OBJECTIVE

	Development of independent attitude
	Children go to their own classrooms
	Cultivating an independent attitude in children

	Behave in a healthy way
	Wash your hands before and after doing activities
	Children can wash their hands for a healthy life

	Development of fine motor skills
	Paper folding activities in various shapes
	Children develop fine motor skills



The sequence of steps to be taken for each type of routine and habitual activity. For each activity, an SOP must be created for its implementation. For example, it can be seen in the following section:

	SOP FOR CHILDREN TO GO TO THEIR OWN CLASSROOM

	set limits for parents to accompany their children

	Teacher stands at the boundary of the child's delivery

	Children say goodbye to their parents

	Children greet the teacher who is waiting at the drop-off point

	Child walks alone to classroom

	The child takes off his shoes and puts them on the shoe rack.

	Children put their bags in the bag storage area.



The 2013 curriculum for early childhood education uses thematic learning that is in accordance with the brain's working patterns. Thematic learning discusses one theme that will be used from various concepts and aspects of development. Determining the theme is very open, early childhood education units can determine the theme that will be used in learning according to the characteristics of the child, the situation and conditions of the environment, and the readiness of teachers to manage activities. Determining the theme is not just easy to apply, but it is necessary to pay attention to several principles so that the learning that is carried out is more interesting and in-depth.
Then it was reinforced by "Teacher 2" about how to implement learning that follows the RPPH itself. "We teach according to the lesson plan, we start with an opening in prayer, then have a conversation according to the theme so that the children are enthusiastic, then move on to the core learning, ask the children to sing according to the theme, at the end they ask questions about the lesson or activity that will be carried out, a song to go home, so that tomorrow they will come again, a prayer, and a final greeting."
The findings from this study highlight the necessity of adhering to standard operating procedures (SOPs) to ensure consistent, high-quality learning experiences. According to "Teacher 1," teachers must follow a step-by-step process, where each activity is conducted in accordance with the established guidelines to achieve the intended educational outcomes. This observation is consistent with research by (Hyoscyamina & Dewi, 2012), who assert that clear guidelines in early childhood education contribute significantly to the organization of learning activities and ensure that pedagogical practices meet developmental standards.
The importance of SOPs in early childhood education has been discussed in the context of promoting structured routines that enhance children's learning experiences (Hughes, 2011). The teachers' adherence to SOPs for everyday routines—such as guiding children to their classrooms or encouraging hygienic practices—ensures that the learning environment remains predictable and secure, which is crucial for young children's emotional and cognitive development (Jones, 2022).
Teacher competence emerged as a central theme in this study. Both "Teacher 1" and "Teacher 2" emphasized the importance of aligning the activities with developmental objectives. For instance, "Teacher 1" stressed that each activity, from the children's independent movements to their hygiene practices, is aligned with specific competencies aimed at fostering children’s independence, health behaviors, and fine motor skills. Similarly, "Teacher 2" elaborated on the thematic teaching approach, where teachers follow the lesson plan closely, beginning with a prayer, followed by a thematic conversation, core learning activities, and closing rituals. This structure ensures that children remain engaged and that learning is holistic and interconnected, which has been shown to positively impact early childhood development (Phillips & Shonkoff, 2000).
Research by (Whitebook, 2003) supports the importance of structured routines and teacher preparedness in promoting developmentally appropriate practices. Their findings indicate that teachers who implement activities that align with children's developmental stages and interests are more likely to foster intrinsic motivation and positive learning outcomes.
The study further revealed that thematic learning is most effective when it is tailored to the children's developmental stages, characteristics, and environmental context. The 2013 curriculum in Indonesia emphasizes thematic learning, which aligns with the brain's natural working patterns by focusing on a single theme across multiple developmental domains. This approach resonates with (Piaget, 1952) theory of cognitive development, which emphasizes the importance of providing children with experiences that stimulate both their cognitive and emotional growth in an integrated manner.
Moreover, thematic learning allows for flexibility, enabling teachers to adapt the content to suit the needs of individual children. As "Teacher 1" noted, the theme should be chosen based on various factors, including the children’s characteristics and the teacher’s readiness. This principle of customization reflects (Vygotsky, 1978) concept of the zone of proximal development, where learning is most effective when it is neither too easy nor too difficult, but instead appropriately challenging for the child's current abilities.




3.2 Teachers' strategies in improving the quality of learning for early childhood
"The strategy is how to make the classroom atmosphere fun, create a calm and relaxed classroom atmosphere, invite students to learn while playing when the atmosphere is on theme, then be patient, sincere, and full of smiles," said Mrs. "Teacher 4" as a teacher at TK Negeri 5.
Teachers are required to be able to read the situation and conditions and create a pleasant atmosphere so that children are interested in seeing, paying attention and listening to what the teacher is saying. The strategy used is learning while playing so that children are interested.
"If it's a strategy, occasionally take your child to a tourist spot like a zoo, but because there is no zoo, you can also go to the rice fields," said Mrs. "Teacher 4" again.
	As a teacher, you must understand the condition of children who are starting to get bored indoors. By taking children to the rice fields or open spaces, you can raise children's enthusiasm and curiosity because what children see and hear is part of the teacher's strategy as well as how to attract children's attention and improve the quality of learning itself.
"Moreover, singing is very important here. If we don't sing, how would it feel? But it is still accompanied by storytelling and so on," said another teacher, "Teacher 3."
	Singing is an important part of a child's development. Kindergarten teachers also require children to be taught various songs, this is not to direct children to become singers to children to be enthusiastic about singing because singing is one form of expressing what a child feels and thinks to touch something beautiful and melodious.
"The point is, if we look at the strategy, we look at the condition of the class or room, whether it is conducive or not if we apply it to tell stories or not, whether the child wants to sing a lot or not, whether they want to play but while learning or traveling, from the four points, of course we look at how it is implemented, if the child asks to sing, then sing, if the child wants to listen to a story, then join in as long as it does not deviate from the core material in the RPPH, " said "Teacher 2"
	Things that teachers need to know are when they sing and how to develop children's singing activities. Before teachers teach children to sing, they need to know how to help them make singing a fun activity. This is important because children learn to speak and sing by imitating. imitating what they hear and exporting it, then they express it in their own way. In that way, we can find some children who have the ability to catch the song given faster, and vice versa, we will find some children who are lazy to sing. This is not dangerous for children's development because this is the teacher's job to introduce children that singing is an easy and fun activity.
As observed in the statements of "Teacher 4" and "Teacher 2," a central strategy in early childhood education is creating a fun and relaxed classroom atmosphere. This strategy is crucial for establishing an environment where children feel comfortable, allowing them to engage actively with the learning process. According to (Piaget, 1952), a child’s learning is deeply influenced by the environment in which they operate, and a stress-free, engaging atmosphere can foster curiosity and eagerness to learn.
Research has shown that when teachers create a warm and inviting classroom environment, it not only improves students' emotional well-being but also enhances their cognitive development (Rathbun et al., 2019). This aligns with the teacher's approach of using calm, patient, and positive interactions to promote a welcoming learning environment, which helps in reducing anxiety and increasing children's willingness to participate (Ginsburg & Health, 2007).
The strategy of learning through play, as mentioned by "Teacher 4," is a cornerstone of early childhood pedagogy. Play-based learning has been widely recognized as an effective strategy to enhance children's cognitive, social, and emotional development. (Vygotsky, 1978) emphasized the role of play in fostering children’s social interactions and cognitive skills, as it provides opportunities for children to explore, problem-solve, and engage in imaginative scenarios.
This approach not only keeps children engaged but also nurtures their curiosity and creative thinking (Aulia, Ummah, & Samawi, 2019). By taking children to field trips, such as visits to rice fields, teachers can further stimulate children’s curiosity and provide experiential learning that connects classroom concepts to the real world. Research by(Powell, Spencer, Clegg, & Wood, 2024) underscores that such activities enhance children’s learning outcomes by bridging the gap between theoretical knowledge and practical experiences.
Singing, as emphasized by "Teacher 3" and other educators in the study, is an integral part of early childhood education. Music and singing contribute to language development, emotional expression, and social skills. According to studies by (Hennessy, 2007), singing helps children improve their vocabulary, phonemic awareness, and even emotional regulation by offering a fun and interactive way to practice speech and listening skills. Moreover, music provides an outlet for emotional expression and can be particularly beneficial for children who may struggle with verbal communication.
In the context of this study, the teachers emphasized the importance of making singing a fun and engaging activity rather than focusing solely on teaching technical skills. This aligns with the findings of (Kauffman & Hallahan, 2011), who suggests that music activities should be designed to foster creativity and enjoyment, not just musical competence. Teachers' awareness of children's varying responses to singing—whether they eagerly participate or need more encouragement—reflects a thoughtful approach to supporting individual learning styles and interests.
As noted by "Teacher 2," one of the key strategies in this study was balancing structured learning with the flexibility to respond to children's interests and needs. Teachers who observe their students and adapt activities based on the children's engagement and enthusiasm are able to create a more responsive and effective learning environment. This approach mirrors the concept of "scaffolding" proposed by (Vygotsky, 1978), where the teacher provides support based on the child's current level of development, gradually encouraging more independent learning.
This flexibility, allowing for spontaneous activities such as singing, storytelling, or even field trips, ensures that children’s natural curiosity is nurtured while still maintaining alignment with the curriculum objectives (Phillips & Shonkoff, 2000). Furthermore, this adaptability is essential in maintaining children's engagement, as it allows teachers to tune into the specific needs and preferences of the children, enhancing their learning experiences.


3.3 Obstacles faced by teachers in improving the quality of learning for children aged
"The obstacle lies in the child with various characters of the child itself, it is difficult to overcome it, especially for children who are not yet independent in going to the bathroom, we have to be patient and patient and it interferes with learning activities because the teacher has to stop learning for a moment to take the child to the toilet and the teacher often forgets what was conveyed earlier and what is feared is that the things that should be conveyed are not conveyed, that is quite disturbing for me," said the mother of "Teacher 4".
A preschool teacher is required to be more patient because he has to educate and teach children aged 0-6 years to understand and interpret our goals as educators. However, it is during this period that children are able to be given stimulation and basic education, where this period is the golden age for education and will determine the child's future.
"There are several types of children who are indeed disturbing, starting from being shy, children who don't want to be separated from their parents, then there are children who like to age, like to lie"
Lying behavior is a behavior that does not exist in children. In fact, this behavior appears when someone begins to adapt an example outside, hears and understands the words of adults, then slowly interprets it into brain cells and then records it in long-term memory. The child's memory is very strong, therefore it is not recommended to instill a bad attitude, namely lying.
When the environment begins to dominate then you must be stricter in providing good moral education to children. Moral education begins by teaching how to behave well to older people, such as how to talk, walk, meet, and greet. It seems trivial but children feel appreciated by respecting their elders.
Some children may be afraid of the new environment can also be a trigger for children not to want to be away from their parents in this condition is the child has excessive worry that he will be embarrassed at school. In this situation, children tend to be enthusiastic and diligent in going to school but when in the school environment show physical complaints such as headaches, stomachaches, vomiting, nausea and other complaints, this happens because of excessive anxiety which affects the child's physical condition. Then there is also another reason why children do not want to be left alone at school because there is trauma at school, maybe not all of the traumatic events are terrible, but there are some incidents that can indeed make children traumatized. For example, being hit by friends or being persecuted by teachers.
Children who like to be mischievous or disturb friends are children who are creative in interacting with other people or friends. It's just that children don't understand and are not yet able to measure that their creativity can actually cause discomfort to others.
From the observation and interview conducted, PAUD is a process of fostering the growth and development of children aged birth to six years in a more comprehensive manner, covering physical and non-physical aspects. By providing stimulation for the development of physical, spiritual, (moral and spiritual), motoric, physical emotional, social that is right and correct so that children can grow and develop automatically. Therefore, the role of teachers is very important to teach and educate early childhood children, as teachers must understand and understand the understanding of the material that will be taught to children, this understanding is useful for enriching the knowledge of teachers which is implemented into a learning.
One of the primary obstacles reported in this study is the diverse range of children's behaviors and the difficulty teachers face in addressing them. As "Teacher 4" noted, children who are not yet independent, particularly those requiring assistance with basic tasks like using the bathroom, can disrupt the flow of learning activities. This situation is common in early childhood education, where teachers often have to pause lessons to attend to individual needs, potentially resulting in disruptions that may affect the overall learning experience (Berk, 2013). This is especially true for young children who are still mastering self-regulation skills.
Research by (Ginsburg & Health, 2007) suggests that children’s developmental stages and individual characteristics—such as shyness, separation anxiety, and varying levels of independence—pose significant challenges for teachers. The emotional and social development of young children can vary widely, and teachers must be prepared to address these challenges with patience and understanding. In this context, the importance of developing strong teacher-student relationships is evident. By fostering a secure and supportive environment, teachers can help children navigate these difficulties and feel more comfortable and engaged in learning (Pianta & Hamre, 2009).
As mentioned by "Teacher 4," the issue of children displaying behaviors such as shyness, separation anxiety, or lying presents additional challenges. The emergence of lying behaviors in children is particularly noteworthy. This behavior, as the study points out, typically arises as children begin to understand and interpret adult behaviors and language. Lying is often a response to external influences or a coping mechanism for anxiety, and addressing it requires a nuanced understanding of child psychology (Rhoades & Eisenberger, 2002). It is crucial for teachers to model appropriate behaviors and provide guidance on moral development at this stage.
The issue of separation anxiety, as described by the teachers in this study, is another common challenge. According to (Kagan, 1984), young children often experience distress when separated from their primary caregivers, especially in new or unfamiliar environments. This emotional response can result in physical symptoms such as headaches, stomachaches, or vomiting, as observed in some children in the study. Understanding these signs of anxiety is essential for teachers in order to provide appropriate emotional support and ensure a smooth transition for children into the school environment.
The study also highlights the need for moral education and the development of social behaviors in young children. As "Teacher 4" emphasized, teaching children how to interact respectfully with adults, as well as guiding them in good moral behavior, is an essential part of early childhood education. This includes teaching children to behave appropriately, communicate politely, and respect others. Research by (Ginsburg & Health, 2007; Kagan, 1984; O’Sullivan & Ring, 2022) underscores that social and moral development is crucial at this stage, as it forms the foundation for future social interactions and contributes to the development of emotional intelligence.
Furthermore, the findings suggest that preschool teachers must be aware of the different temperaments and behaviors exhibited by children, including those who may be more mischievous or disruptive. These behaviors, often perceived as problematic, can actually reflect creativity and curiosity, which, if properly guided, can contribute positively to a child’s social development. It is important for teachers to recognize these behaviors as part of the child’s developmental process and provide appropriate guidance and structure to channel this energy into constructive activities (Cohen & Weaver, 2005; Richards, 2005; Westwood & Westwood, 2008).
The role of the teacher in early childhood education is indispensable, as teachers are responsible for stimulating and nurturing children’s physical, emotional, social, and cognitive development. The findings suggest that teachers must possess a deep understanding of child development and the ability to apply this knowledge to their teaching practices. As stated by "Teacher 4," teachers need to understand the specific needs of each child, recognizing that each child has their own pace of development and unique characteristics.
Research by (Phillips & Shonkoff, 2000) emphasizes the importance of providing appropriate stimulation during the critical early years, as this period has lasting effects on a child's future learning and behavior. Teachers must create an environment that encourages exploration, emotional growth, and social interaction while also addressing individual needs. This approach aligns with Vygotsky’s (1978) concept of the "zone of proximal development," where teachers provide support that helps children achieve tasks they may not be able to do independently but can accomplish with guidance.

CONCLUSION
This study has successfully explored the strategies and approaches employed by teachers to improve the quality of early childhood education. The findings indicate that various interactive and engaging methods, such as learning through play, storytelling, singing, field trips, and demonstrations, significantly enhance children's understanding and enjoyment of the learning process. These strategies create a fun and stimulating learning environment that supports cognitive, emotional, and social development in early childhood. Furthermore, the research identifies several challenges faced by teachers, including the diverse characteristics of children, difficulties in maintaining classroom discipline, and logistical constraints in implementing innovative teaching strategies. Addressing these challenges requires continuous teacher training, improved educational infrastructure, and active collaboration between educators, parents, and policymakers. Future research should focus on the long-term impact of these teaching strategies on children's overall academic and personal development. Additionally, studies should explore the effectiveness of digital learning tools in early childhood education, particularly in the context of increasing technological integration in the classroom. Ongoing research and development in this field will contribute to further advancements in early childhood education practices and policies, ensuring that children receive the highest quality of learning experiences.
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