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	This study explores the contributions of affixation mastery, vocabulary mastery, and reading interest on students’ reading comprehension of authentic text. A correlational design and multiple regression analysis were used in this study. The data were collected from 55 students at third semester of STAIN Mandailing Natal. Tests and questionnaire were the instruments in this research. The findings indicate that affixation mastery significantly contribute to students’ reading comprehension of authentic text with tobserved 2.898, vocabulary mastery showed significantly contribute to students’ reading comprehension of authentic text with tobserved 2.428. And reading interest showed significantly contribute to students’ reading comprehension of authentic text with tobserved 3.426. These results highlight that affixation mastery, vocabulary mastery, and reading interest simultaneously contributes 40 percent to students’ reading comprehension of authentic text. By mastering these factors, students can improve their ability to decode and understand unfamiliar words, expand their vocabulary, and develop a deeper understanding with reading materials.
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INTRODUCTION
Reading comprehension is a critical skill for academic success, especially in higher education. It is essential for students to understand and interpret texts accurately to excel in their studies and future professional endeavors. According to Etfita (2014), proficiency in reading English is particularly important, as it enables students to expand their knowledge by accessing a wealth of information. Reading is not just about decoding words or searching for difficult terms, but about absorbing and interpreting the content of texts. As Siregar and Harida (2021) highlight, reading is essential for gaining information, improving knowledge, and understanding language.
In Indonesia, however, studies have shown that students’ reading skills are still low. According to PISA 2022, Indonesia ranks 70th out of 80 countries in reading literacy, with a score of only 359. Furthermore, UNESCO data reveals that the reading interest of Indonesians is extremely low, with only 0.001% of the population reading regularly (Kurniati et al., 2023). This highlights a significant issue in reading comprehension, especially in higher education. Several factors contribute to this issue, including mastery of affixation, vocabulary, and reading interest.
Affixation refers to the process of adding affixes to a root word to create new words, a process that is essential for understanding language and improving reading comprehension (Finegane, 2004). Likewise, vocabulary mastery plays a key role in reading comprehension. Students with a strong vocabulary can better understand and interpret texts. Additionally, reading interest influences how motivated students are to engage with reading materials, which directly affects their comprehension (Guthrie et al., 2007). Moreover, as authentic texts are increasingly used in academic settings to foster critical thinking and real-world application, it becomes essential to investigate how well students’ mastery in affixation and vocabulary, along with their reading interest, supports their ability to comprehend such texts.
Despite the importance of these factors, few studies have examined how affixation mastery, vocabulary knowledge, and reading interest interact and contribute to students’ reading comprehension of authentic texts, particularly in higher education. Therefore, this study aims to investigate the combined contributions of affixation mastery, vocabulary mastery, and reading interest on reading comprehension of authentic texts among third-semester students in the English Education Department at STAIN Mandailing Natal.
METHODS 
This study employed a correlational design with multiple regression analysis to examine the contributions of three independent variables; affixation mastery, vocabulary mastery, and reading interest on students’ reading comprehension of authentic texts. Correlational analysis was used to assess the strength and direction of relationships between these variables (Lodico et al., 2006). Multiple regression, as described by Cohen et al. (2018), allowed the researcher to determine how these three variables jointly and individually influence the dependent variable, students’ reading comprehension. The sample of this study was all the English students of the third semester students of STAIN Mandailing Natal in academic years 2023. Tests and questionnaire were the instruments in this research. There were three tests in this research, they were: affixation mastery test, vocabulary mastery test, and students’ reading comprehension test. Multiple-choice format was used as a format for the tests. The data was be analyzed by 3 techniques of data analysis such as descriptive statistics, inferential statistics, and hypothesis testing.  
FINDINGS AND DISCUSSION
The data from this study consisted of three independent variables, namely affixation mastery, vocabulary mastery, and reading interest, with one dependent variable, namely reading comprehension of authentic text. The results were analyzed and categorized to determine the level of proficiency in each area.


1.1. Descriptive Statistics
a. Affixation mastery
The students’ affixation mastery test revealed a mean score of 78.20, with a standard deviation of 9.403. The results were categorized as follows: 15% of students were classified in the high category, 70% in the moderate category, and 15% in the low category. This indicates that most students (70%) displayed moderate affixation mastery.
b. Vocabulary mastery
The students’ vocabulary mastery test showed a mean score of 77.40 and a standard deviation of 9.072. The category distribution revealed that 13% of students were in the high category, 67% in the moderate category, and 20% in the low category. Similar to affixation mastery, most students (67%) were in the moderate category for vocabulary mastery.
c. Reading interest
The analysis of students’ reading interest revealed a mean score of 84.40 with a standard deviation of 5.762. The results indicated that 7% of students had high reading interest, 78% had moderate interest, and 15% had low interest. Thus, the majority of students (78%) were found to have moderate reading interest.
d. Reading Comprehension of Authentic Text
The students’ reading comprehension of authentic texts showed a mean score of 79.07 and a standard deviation of 8.304. The distribution of scores revealed that 89% of students fell into the moderate category, while 11% were in the low category. Notably, no students achieved a high level of reading comprehension.
1.2. Inferential Statistics
a. Normality test
The normality test conducted on all the variables (affixation mastery, vocabulary mastery, reading interest, and reading comprehension of authentic text) using the one-sample Kolmogorov-Smirnov test showed that the data were normally distributed, with a significance value of affixation mastery is 0.064, a significance value of vocabulary mastery is 0.200, a significance value of reading interest is 0.065, and a significance value of reading comprehension of authentic text is 0.200 (greater than 0.05). This indicates that the assumptions of normality were met for all variables.
b. Linearity test
The linearity test, which aimed to determine whether there was a significant linear relationship between the variables, also yielded favorable results. The significance values for the deviation from linearity were all greater than 0.05 (0.408 for affixation mastery, 0.845 for vocabulary mastery, and 0.886 for reading interest), indicating that there were linear relationships between the variables.

c. Multicollinearity test
Furthermore, the multicollinearity test revealed no issues with multicollinearity among the independent variables. The tolerance values (0.981 for affixation mastery, 0.891 for vocabulary mastery, and 0.905 for reading interest) were all greater than 0.100, and the variance inflation factors (VIFs) were all below 10.00 (1.019, 1.122, and 1.105, respectively), suggesting that the independent variables did not exhibit multicollinearity.
1.3. Hypothesis Testing
a. Multiple regression
The output of multiple regression analysis by using SPSS program version 25 presented as follow:

	Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	-45.921
	19.018
	
	-2.415
	.019

	
	Affixation Mastery
	.485
	.167
	.310
	2.898
	.006

	
	Vocabulary Mastery
	.401
	.165
	.269
	2.428
	.019

	
	Reading Interest
	.528
	.154
	.382
	3.426
	.001

	a. Dependent Variable: Reading Comprehension of Authentic Text



The multiple regression analysis revealed that affixation mastery (X1), vocabulary mastery (X2), and reading interest (X3) all had negative influences on students' reading comprehension of authentic texts (Y). Specifically, the regression coefficients were 0.485 for affixation mastery, 0.401 for vocabulary mastery, and 0.528 for reading interest, indicating that as each independent variable increases by 1%, the reading comprehension variable increases by the respective amounts, assuming other variables remain constant. The constant value of -45.921 suggests that if all independent variables are zero, the reading comprehension score will be at a negative value determined by the constant.
b. Partial T test
The results of the partial t-tests confirmed that affixation mastery, vocabulary mastery, and reading interest all have significant contributions to students' reading comprehension of authentic texts at the third semester of STAIN Mandailing Natal. For affixation mastery, the t-test value of 2.898 was greater than the t-table value of 2.004, leading to the acceptance of Ha, indicating a significant relationship. Similarly, vocabulary mastery (t = 2.428) and reading interest (t = 3.426) also showed significant relationships with reading comprehension, where increases in these variables lead to increases in reading comprehension. Thus, all three hypotheses were supported, showing significant positive impacts on students' reading comprehension of authentic texts.
c. Simultaneous F test
The output of simultaneous F test analysis by using SPSS program version 25 presented as follow:
	ANOVAa

	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	1898.122
	3
	632.707
	13.107
	.000b

	
	Residual
	2461.987
	51
	48.274
	
	

	
	Total
	4360.109
	54
	
	
	

	a. Dependent Variable: Reading Comprehension of Authentic Text

	b. Predictors: (Constant), Reading Interest, Affixation Mastery, Vocabulary Mastery


The results of the simultaneous F-test revealed that the combined effect of affixation mastery, vocabulary mastery, and reading interest on students’ reading comprehension of authentic texts at the third semester of STAIN Mandailing Natal was significant, with an F observed value of 13.107, which is greater than the F table value of 3.18. Therefore, Ha is accepted, and it can be concluded that these three factors; affixation mastery, vocabulary mastery, and reading interest collectively contribute significantly to students' reading comprehension of authentic texts.
d. Test Coefficient of Determination R² (Adjusted Square)
The output of simultaneous F test analysis by using SPSS program version 25 presented as follow:
	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.660a
	.435
	.402
	6.948

	a. Predictors: (Constant), Reading Interest, Affixation Mastery, Vocabulary Mastery



Based on the results of the coefficient of determination test in the table above, an adjusted r square value of 0.402 (40.2 %) was obtained. This means that the ability of the independent variable to influence the dependent variable is 40.2 percent, while the remaining 59.8 percent is influenced by other variables.

Discussion
1. The significant contribution of affixation mastery to students’ reading comprehension of authentic text
The test results indicate that affixation mastery has a positive and significant contribution to students’ reading comprehension of authentic text. This is showed that affixation mastery as increase, so will students’ reading comprehension of authentic text. If affixation mastery decreases, the students’ reading comprehension of authentic text will also decrease.
The positive contribution between affixation mastery to students’ reading comprehension are in line with several previous studies. Liu et al., (2024) demonstrate a significant and consistent correlation between morphological awareness and reading comprehension over a broad range of reading development stages, suggesting that morphology education may be helpful for even beginning readers. 
Similarly, Kuo & Anderson (2006) revealed that to identify the meaning of unknown words in reading texts, EFL students need to learn about affixation. Affixation is truly important to understanding the content of English reading texts. Without a good understanding of affixation, EFL students will have difficulties understanding the content of the reading texts since affixes will affect the meaning of sentences in the reading texts. Furthermore, the teaching of affixation will improve their reading comprehension due to the increase in students’ vocabulary knowledge.
Additionnally, Afrilya et al., (2024) revealed that it is hard for students to comprehend the English sentences correctly without understanding the process of word formation especially the process of affixation which changes the class and meaning of the words. Without grasping how affixes function, students may misinterpret the intended meaning of a sentence, as they might not recognize the shifts in word class and meaning that are critical for understanding context.

2. The significant contribution of affixation mastery to students’ reading comprehension of authentic text
The test results indicate that vocabulary mastery has a positive and significant contribution to students’ reading comprehension of authentic text. This is showed that vocabulary mastery as increase, so will students’ reading comprehension of authentic text. If vocabulary mastery decreases, the students’ reading comprehension of authentic text will also decrease.
Richard and Rodgers (2001) posited that since vocabulary is the basis of how well learners speak, write, listen and read, it is one of the important elements of language proficiency. Without vocabulary mastery, students may be discouraged to use the language they are learning in daily activities. Therefore, vocabulary acquisition is very central in developing students’ ability to communicate using a language, including reading comprehension. This statement is supported by the study conducted by Tager (2015) he says that by reading, they can find the meaning of the vocabulary.
Similarly, Sen & Kuleli (2015) study revealed that reading and vocabulary mastery correlate positively. Reading and vocabulary mastery are closely interconnected, with a positive correlation between the two. A strong vocabulary enhances a reader’s ability to comprehend texts by providing the necessary word knowledge to understand meaning and context. However, to avoid the students’ poor reading skills, it needed to give training that focuses on comprehending the text and mastering the vocabulary (Kigel et al., 2015).
Additionnally, Marzban & Raeisi (2013) showed that the readers would obtain the new vocabulary knowledge by comprehending the text. It is necessary to develop vocabulary to enhance reading comprehension and overall language proficiency. Through engaging with texts, learners not only improve their vocabulary but also deepen their understanding of context and meaning within the language.
3. The significant contribution of reading interest to students’ reading comprehension of authentic text
The test results indicate that reading interest has a positive and significant contribution to students’ reading comprehension of authentic text. This is showed that reading interest as increase, so will students’ reading comprehension of authentic text. If reading interest decreases, the students’ reading comprehension of authentic text will also decrease.
The positive contribution between reading interest to students’ reading comprehension are in line with several previous studies. Kasper et al., (2018) states students’ levels of reading interest have a positive correlation with their overall levels of reading achievement. Because of this, the students’ reading interest and their reading outcomes need to be developed together.
Furthermore, Reflinda, (2024) study revealed reading interest is important to improve reading comprehension. A person who is interested in something will accept something that comes from outside himself with soul consciousness. He will give desire, attention, liking, or inclination to something they are interested in so that the activities they do become more focused.
Additionnally, Khezrlou & Ellis, (2017) say that when the learners have more engaged reading text, they will learn more words or vocabulary. As a result, when learners engage deeply with reading texts, they encounter new words in meaningful contexts, which helps them expand their vocabulary and improve comprehension. Engaging texts stimulate interest and motivation, encouraging active reading and allowing learners to infer word meanings from context.

CONCLUSION 
This study reveals that students' reading comprehension of authentic texts is significantly influenced by their affixation mastery, vocabulary mastery, and reading interest. Affixation mastery contributes positively to reading comprehension, as students with a strong understanding of affixation are better able to comprehend texts. Vocabulary mastery also plays a crucial role in enhancing reading comprehension, as it enables students to understand and interpret new words encountered in texts. Additionally, reading interest is a key factor in motivating students to engage actively with reading materials, which in turn improves their comprehension skills. Among these three factors, reading interest and vocabulary mastery were found to have the most dominant impact on students' success in reading comprehension. Together, these factors collectively shape and determine students' ability to comprehend authentic texts.
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