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	This study was conducted to determine how the school environment affects students' mental health and post-traumatic growth. The study employed descriptive quantitative methodology, using a sample of 210 eleventh and twelfth grade students at MA Taruna Al-Qur’an. Data were collected using a questionnaire specifically created with a Likert scale and designed using sample random sampling to assess students' impressions of the school environment and their mental well-being. This study found a positive relationship between mental health and post-traumatic growth, suggesting that the school environment plays an important role in reducing the impact of trauma and promoting good psychological development for students. The results of this study can serve as a reference for schools in prioritizing the establishment of a nurturing and supportive school atmosphere for each student.
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INTRODUCTION
Mental health issues affect individuals of all ages, posing significant challenges for families, communities, and healthcare systems (Efstathopoulou & Bungay, 2021). It is a state of well-being that involves the ability to cope with life’s recurring challenges and find inner peace (Basu & Banerjee, 2020). This issue is now being discussed globally. In Indonesia, a 2022 Unicef survey revealed that 20% of adolescents face mental health issues, particularly anxiety, with approximately 4.4% attempting self-harm and 1.2% trying to take their own live (Unicef Indonesia, 2024). About 17.9 million Indonesian adolescents, aged 10 to 17, are currently facing these challenges. This issue is also prevalent in Australia, where a significant proportion of children aged 4 to 17 encounter mental health challenges (Solmi et al., 2022). In China, 42.5% of pupils face similar issue (H. Wang, Jia, Zhang, & Fan, 2024). Trinidad & Protacio-De Castro (2020), assert that mental health issues have detrimental effects on both the mind and psyche. Over time, these problems can lead to a range of diseases, including phsyical ailments and even death. Additionally, mental health problems can diminish feelings of tranquality, compassion, and social interaction while posing a threat to human rights.
Liu et al. (2024) found that individuals with mental disorders possess enhanced recall abilities, allowing them to vividly remember past events. This heightened recollection may lead to new risks and traumatic experiences, causing traumatic stress. Victims can then experience psychological issues resulting from trauma, necessitating immediate attention, especially for youngstres, to facilitate post-traumatic growth and ensure a comfortable life. Post-trauamtic growth refers to personal growth following a traumatic experience. It can positively impact individuals by helping them reconcile with their past (Wen et al., 2020). Although children who have faced mental attacks may endure injuries and psychological damage, they can gradullay recover with proper care and support. Healing trauma is challenging and requires time and focused support from their surroundings, including family, friends, and school.
As they spend significant time learning at school, it becomes a second home. Schools not only serve as academic institutions but also play a crucial role in shaping students character, emotions, spiritual knowledge, and morality. An optimal school environment can positively impact childrens academic performance and cognitive abilities (Wangchuk & Dendup, 2023). The school environment includes living entities, such as teachers and students, as well, as inanimate elements like classroms and surroundings. These components are integral to the educational institution and foster the development of a child’s talents (Nisa, 2022). A comprohensive school environment should encompass education, learning, and the presence of students and intructors. Education will be enhanced if students are free from bullying, which is unfortunately common in educational institutions. Such behaviors, including sneering, mocking, and insulting, instill fear in targeted students and negatively impact their mental well-being, potentially leading to psychological trauma.
An individual who has undergone trauma may struggle with persistent feelings of remorse, leading to anxiety and issues such as diminished self-confidence, a perception of uncertainty in the world, and altered self-perception (N. Wang, Chung, & Wang, 2020). Although schools are expected to provide a safe learning environment, they often remain settings for violence and bullying (Nasti, Sangiuliano Intra, Palmiero, & Brighi, 2023). In Indonesia, the prevalence of bullying among students aged 13-17 is over 20.6% (Noboru et al., 2021). This highlights the frequent occurrence of bullying in schools, which can adversely affect children’s mental well-being. These effects on psychological development can persist into adulthood and should not be underestimated. To address this issue, schools should provide guidance and counseling services, including educational outreach on the detrimental effects of bullying. Recognizing the long-lasting consesquences for children who experience trauma and mental health issues is crucial. A study by Yang et al. (2020) found that implementing social emotional learning (SEL) in schools helps create a secure, compassionate, and positive atmosphere. SEL focuses on developing social and emotional skills in children, teaching them to manage emotions, resolve conflicts peacefully, make ethical decisions, build meaningful relationships, and collaborate effectively with peers.
	Children’s trauma can be influenced by family dynamics and their immadiate environment, including schools. To address these needs, schools must prioritize creating a supportive learning environment. Such an atmosphere helps students reach their potential, learn effectively, and feel at ease. Collaboration between teachers and students is crucial, as children with trauma or mental health challenges often need social support from peers and teachers. Beyond academics, teachers shape character by instilling social values, morals, and ethics, fostering social responsibility. Schools also provide counseling servies, and training teachers in child psychology is vital to address social and emotional needs. Hsieh et al. (2024) explore the causes of these issues and ways to improve counseling outcomes, highlighting the role of BK intructors in promoting a positive school environment.
Consequently, the educational environment's impact will empower children to confront and overcome any traumatic experiences, thereby enhancing their resilience for future challenges. It is important to recognise that trauma and mental diseases can have long-lasting detrimental effects on a child's psychological well-being, which may persist into adulthood. Therefore, it is crucial to address these issues promptly and ensure ongoing assistance from the child's surroundings. So that, the objective of this composition is to serve as a guide for educational institutions to create a favourable atmosphere for students and to delve into the impact of the school environment on the mental well-being and post-traumatic development of children. In addition, this writing seeks to enhance educators' and education managers' understanding of the significance of emotional support for students, while also emphasising the role of guidance and counselling teachers at school and the social support provided by friends. The ultimate goal is to address trauma and disorders effectively. Enhancing the mental well-being of children can effectively mitigate adverse consequences in their future. 
Literature Review
This review, based on Mahoney et al. (2021), explores Social Emotional Learning (SEL) implemented from kindergarten to high school. SEL focuses on devoping students’ social, and meaningful relationships. The framework aims to create a compassionate and inclusive educational environment that supports students’ social growth, mental well-being, and post-traumatic development. By fostering peer support, a nurturing atmosphere, and inspiring educators, SEL positively impacts students’ emotional skills while promoting mental well-being and post-traumatic growth. 

Hypothesis Development
The theory proposed by Gamala & Marpa (2022) characterises the school environment as a community comprising students and teachers within an educational institution. This community is influenced by additional factors, including the school's structure, students' personal attributes, and the efficacy of the educational institution. These elements encompass the attributes of a school and significantly contribute to academic achievement. In addition, schools must prioritise other factors that contribute to success, such as creating a conducive and secure environment for kids and offering assistance for their mental well-being. The school environment exerts a substantial impact on the mental well-being of pupils (Harding et al., 2019). When children have stable mental health, they are more likely to possess strong potential talents that enable them to attain academic success. Additionally, their ability to concentrate and focus on their studies improves, and they are less likely to engage in bullying behaviour at school. Therefore, it can be inferred that:
H1: The school environment has a positive effect on students' mental health.
In addition to impacting kids' mental health, the school environment also plays a role in influencing students' post-traumatic growth. According to Henson et al. (2022), post-traumatic growth is a phenomenon characterised by several changes that occur following a traumatic incident. These changes encompass spiritual and biological development, as well as the development of personal strength. Post-traumatic growth, often referred to as stress-related growth, is a type of personal development that occurs as a result of facing and overcoming problems, making positive progress, and experiencing psychological growth. Post-traumatic growth refers to the beneficial psychological transformations that occur when individuals confront and overcome significant life challenges. The school environment plays a crucial role in offering guidance and direction from teachers, as well as peer support, to students who have experienced a traumatic event. Fondren et al. (2020) found that the school environment has a notable impact on students' post-traumatic growth. This influence is mediated by an inclusive school environment, which fosters a sense of security and comfort. Such an environment helps students alleviate anxiety and facilitates their recovery from traumatic experiences. Therefore, it can be inferred that:
H2: The school environment has a positive effect on students' post-traumatic growth.
METHODS 
This study employs a quantitative research design with a descriptive quantitative approach. The method examines the relationships between variables and formaluates hypotheses for each variable (Wallwey & Kajfez, 2023). It facilitates the collection and analysis of data to assess the effectiveness of the school environment in supporting students’ mental health and post-tramatic growth. Descriptive quantitative methods involve describing situstions, events, or individuals by focusing on one or multiple variables (Siedlecki, 2020). This study examines thr relationship between the school environment and children’s mental health and post-traumatic growth. Data were collected trough offline questionnaires using random sampling, as outlined by (Noor, Tajik, & Golzar, 2022). The sample included all class XI and XII students at MA Taruna Al-Qur’an, resulting in approximately 210 responses. A carefully designed quastionnaire was administered, prompting respondents to express their agreement or disagreement with the given statements.  
Table 1. Population and Sample
	Class
	Number of Students

	XI
	115

	XII
	95

	Sample Quantity
	210



Measures and Instruments
	In order to gather substantial data, this study utilised an offline questionnaire administered at the school. The questionnaire consisted of multiple items, each accompanied by a checklist that allowed respondents to indicate their perception-based answers. The questionnaire employed a Likert scale to assess the assertions. Respondents indicated their level of agreement by selecting one of the following options: strongly agree, agree, doubtful, disagree, or strongly disagree.
Table 2 . Likert Scale
	ANSWER
	QUESTIONS

	
	Favorable
	Unfavorable

	Strongly Agree
	5
	1

	Agree
	4
	2

	Doubtful
	3
	3

	Disagree
	2
	4

	Strongly Disagree
	1
	5



The methodology for measuring school environmental characteristics is based on a research model developed by Samdal et al. (1999). The scale evaluates factors such as perceptions of the school environment, satisfaction with school, and academic achievement. Data analysis was performed using SPSS for Windows (v.6.0) with a multiple linear regression approach. The results indicate that all variable items have values ranging from 0.66 to 0.75, with a total corralation of 0.7, confirming the validity of the instruments used. The findings reveal a significant and strong relationship between student performance, school satisfaction, and academic progress. 
The mental health measurement model utilises the approach of data analysis employed by Franklin et al. (2012), specifically employing literature analysis conducted by researchers to delve further into the mental health of students and the involvement of teachers in intervention, utilising empirical studies and pertinent articles. This was done by utilising questionnaire data collected either through Google Form or directly at the school. Meanwhile, researchers employed the methodology utilised by Hidayati et al. (2021) to assess data, namely through the examination of validity and reliability. The validity test and realibility test conducted using Structural Equation Modelling (SEM) analysis is confirmed, with findings indicating a range of 0.68 to 0.97 for each indicator item. The validity calculation demonstrates that each item of the mental health indicator possesses both validity and reliability values.
The measurement model for post-traumatic growth variables employs the methodology utilised by Weinrib et al. (2006). This involves conducting validity tests to assess the accuracy of growth indicator items pertaining to stress, appreciation of relationships, and spiritual growth. This is done through the administration of questionnaires and essays. The growth-related stress indicator item shows a result of 0.83, the appreciation of relationships indicator item shows a value of 0.89, and the spiritual growth indicator item shows a result of 0.97. Indicates that the indicator item can be considered dependable.
Theoretical Model and Hypothesis
	The conceptual framework used in this research is expressed in the form of an image, which explains the hypothesis in this research, with the following explanation:
1. The role of the school environment (X) has an influence on mental health (Y1)
2. The role of the school environment (X) has an influence on Post-Traumatic Growth (Y2).
Mental Health

School Environment

Post-Traumatic Growth




Figure 1. Research Conceptual Model
FINDINGS AND DISCUSSION
Results
1. [bookmark: _Hlk186023007]Validity Test
	The validity test in this research was conducted by considering the values of convergent validity and discriminant validity. These values were assessed based on the results that met the criteria of completeness, with a threshold value of 0.7. If an indicator's value is below 0.7, it is recommended to remove or exclude that indicator. This investigation yielded data that surpassed the threshold of 0.7. 
                                        [image: ]
Figure 2. Outer Model Output Display
Figure 2 demonstrates that the SE (School Environment), MH (Mental Health), and PTG (Post-Traumatic Growth) indicators yield significant outcomes for each indicator, with each indicator surpassing a value of 0.7, indicating the attainment of convergent validity. Convergent validity is assessed by measuring the Average Variance Extracted (AVE). Calculating the AVE (Average Variance Extracted) value indicates that if the value of an indicator exceeds 0.50, it signifies that the construct possesses strong convergent validity. On the other hand, if the AVE value is below 0.50, then the convergent validity is considered to be low (Yusoff, Peng, Razak, & Mustafa, 2020).
Table 3. Factor Loading (FL) and Average Variance Extracted (AVE)
	Construct
	Items
	FL
	AVE

	Influence of the
school environment
	SE 1
SE 2
SE 3
SE 4
SE 5
SE 6
SE 7
SE 9
SE 10
	0.7 10
0.878
0.929
0.908
0.7 27
0.911
0.862
0.848
0.785
	



0.679​

	Mental Health
	MH 1
MH 2
MH 3
MH 4
MH 5
MH 6
MH 7
MH 8
MH 9
MH 10
	0.894
0.868
0.754
0.824
0.823
0.862
0.799
0.860
0.844
0.828
	



0.700

	Post-Tarumatic
Growth Children
	PTG 1
PTG 2
PTG 3
PTG 4
PTG 5
PTG 6
PTG 7
PTG 8
PTG 9
PTG 10
	0.834
0.813
0.859
0.826
0.891
0.838
0.893
0.850
0.874
0.920
	



0.741


The results in table 3 show that the AVE square values for each indicator, SE (0.700), MH (0.741), and PTG (0.711), are all larger than 0.50, indicating that the acquired results are significant for each construct. The results confirm that the indicators utilised in this research fit the requirements of convergent validity norms.
2. [bookmark: _Hlk186023075]Discriminant Validity
Discriminant validity tests are conducted to verify convergent validity and evaluate the effectiveness of measurement instruments for various indicator constructs. This is done to ensure that the constructions for each indicator may be deemed satisfactory (Cheung, Cooper-Thomas, Lau, & Wang, 2023). Prior to conducting a discriminant validity test, it is imperative to first do a construct validity test by examining the AVE (Average Variance Extracted) value. It is crucial to confirm that the construct representation is derived from each indicator.
Table 4 . Discriminant Validity
	
	Mental Health
	Post Traumatic Growth
	School Environment

	Mental Health
	0.837
	
	

	Post Traumatic Growth
	0.950
	0.861
	

	School Environment
	0.931
	0.943
	0.843



The results from the Avarage Variance Extracted (AVE) table, as displayed in Table 4 above, are 0.837, 0.861, and 0.843. Each of these constructions has achieved a standard AVE value greater than 0.50, indicating that the values are legitimate and match the required criteria.
3. [bookmark: _Hlk186023124]Reliability Test
Table 5. Cronbach's Alpha and Composite Reliability
	
	Cronbach's Alpha
	Composite Reliability

	School Environment
	0.952
	0.954

	Mental Health
	0.961
	0.962

	Post-Traumatic Growth
	0.946
	0.954



The numbers presented in table 5 display the outcomes of Cronbach's Alpha and Composite Reliability. Each of the three variables exhibits a Cronbach's Alpha value of 0.952, 0.961, and 0.946, respectively. The construct variables employed in this research have been deemed reliable and trustworthy based on the measurement. This is supported by the table in the Composite Reliability section, which shows values exceeding 0.7, with some values even surpassing 0.9 that the measures utilised are dependable. To determine the reliability of these calculations in their measurements, employ Smart PLS to assess the compatibility between each variable and the reliability of an indicator is determined by its composite reliability and Cronbach alpha. If the resulting value is greater than 0.7, it is considered to have a high level of reliability (Juanamasta, Aungsuroch, Fisher, Nuryani, & Ayuningsih, 2023).
4. [bookmark: _Hlk186023165]Structural Model Test
Table 6. R-Square Value
	Construct
	R-Square
	R-Square Adjusted

	Mental Health
	0.868
	0.867

	Post-Traumatic Growth
	0.890
	0.890


	
The R-Square value for mental health, as indicated in table 6, is 0.868. The data indicates that the school environment has a significant influence of approximately 86.8% on mental health. This suggests that the school environment positively affects children's mental well-being due to its supportive nature. The remaining 13.2% can be attributed to other external factors. Excluded individuals from this study. In addition, the school environment indicator for students' post-traumatic growth was 0.890, indicating that approximately 89% of students reported that the school environment had a significant impact on their recovery from trauma. This was attributed to the support of friends who showed concern for one another and teachers who provided motivation. However, it is possible that 11% of the results could have been affected by additional variables that were not taken into account in this particular study.
5. [bookmark: _Hlk186023231]Hypothesis Test Results

Table 7. Hypothesis Testing Results
	
	Original Sample (O)
	T-Statistics
	P-Values

	School Environment
Mental Health
	0.931
	79,805
	0,000

	School Environment
Post-Traumatic Growth
	0.943
	112,203
	0,000



The study conducted a hypothesis test using Smart PLS version 4 software. The analysis involved bootstrapping to obtain the T-Statistic and P-Values results. The T-statistic values were 79.805 and 112.203, with a P-Value of 0.000. Since the P-Value is smaller than 0.05, the statistical results are considered highly significant. Conversely, if the obtained results were greater than 0.05, they would be deemed unimportant or insignificant (Maheshwarappa & Majumder, 2023). These results can be deemed valid and dependable. This hypothesis test was conducted to examine the impact of the school environment on children's mental health and propensity for traumatic growth. The results obtained were highly significant.
Hypothesis 1 posits that the school environment exerts an impact on the mental well-being of children. This finding was revealed by a Smart PLS software version 4.0 influence test, utilising the bootstrapping method on the Smart PLS feature. The results derived from the original sample table indicate a significant impact on health. The study found a strong positive relationship between the school environment and students' mental health, with a correlation coefficient of 0.931. The T-Statistic value of 79.805 indicates a highly significant effect, while the P-Values value of 0.000 suggests a very low probability of obtaining these results by chance. Therefore, it can be concluded that the school environment has a significant and positive impact on students' mental health.
Hypothesis 2 posits that the school environment plays a substantial role in influencing post-traumatic growth. This analysis is conducted using Smart PLS version 4.0, which involves bootstrapping on the available features. The findings can be observed by referring to the original sample table, which shows a result of 0.943. The findings indicate a strong and significant impact of the school environment on children' post-traumatic growth. Additionally, the obtained T-Statistic value of 112.203 with a P-Values value of 0.000 is lower than the threshold of 0.05. Therefore, it may be inferred that the school environment has a highly beneficial function in fostering children' post-traumatic growth, exerting a notable impact on their development.
[bookmark: _Hlk186023278]Discussion
The purposes of this study was to axamine the impact of the school environment om students’ mental well-being and post-traumatic growth. The research, based on a sample of 210 respondents from Madrasah Aliyah Taruna Al-Qur’an, yielded significant results. Using Smart PLS for data analysis, the study is considered reliable. The findings demonstrate that the school environment influences both students’ mental health and post0traumatic growth. Hypothesis testing revealed a strong impact of the school environment on mental health (0.931) and pos-traumatic growth (0.943), with T-Statistic values of 79.805 and 112.203, respectively. The P-Values of 0.000 confirm that these results are statistically significant, as they are less than 0.05. Therefore, the research findings are considered statistically significant. 
An optimal school environment is essential for students’ psychological well-being. Laurenzi et al. (2024) studied mental health issues among adolescents in developing countries, focusing on Nepal and South Africa. Their research introduced a new approach called HASHTAG (Health Action in Schools for a Thriving Adolescent Generation) to improve adolescents’ mental well-being in schools. The findings showed that a positive school atmosphere leads to better social, mental, emotional, and behavioral outcomes, enhancing mental well-being, academic performance, learning satisfaction, and overall welfare for everyone in the school community. Similarly, Morin (2022) conducted research in Norway using the VIP partnership program (Veiledning og Informasjon om Psykisk helse I skolen) targeting mental health among high school students. The study involved approximately 23,000 participants from 133 out of 415 high schools during the 2020/2021 academic year. It aimed to address issues like loneliness and social anxiety, which negatively affect mental well-being. The study found that student engagement in the program fostered a socially secure learning environment and had a positive impact on students’ happiness and mental health. 
Inadequate mental well-being negatively impacts a child’s psychological state and can intensify their experience of trauma. Bryngeirsdottir & Halldorsdottir (2022) studied 7 women and 5 man with various trauma circumstances, highlighting the significant challenges individuals face on their journey toward post-traumatic growth. This growth is defined as personal advencement following adversity, fostering self-awareness and a more optimistic outlook. Social support from family, peers, teachers, and the school environment plays a crucial role in mitigating trauma. Brooks et al. (2022) identified four key factors that enhance mental well-being after trauma: educational institutions addressing mental health issues, raising awareness about mental illness and it causes, guidance from mental health professionals, and acknowledging the challenges posed by mental disorders. Aligning with these insights, the study also explored the relationship between student engagement in the school environment and post-traumatic growth. 
Questionnaires administered to student at Madrsah Aliyah Taruna Al-Qur’an revealed that approcimately 93% of students exhibited a positive outlook after overcoming trauma, supported by peers and teachers who consistently offered motivation. However, a small minority expressed skepticism about these outcomes. These findings suggest that a positive school environment significantly influences students’ post-traumatic growth by serving as a platfrom for personal development, guided by teachers and supported by friends. As such, the school environment acts as a catalyst for mental recovery and healing from trauma. 
CONCLUSION 
According to the conducted research, it has been demonstrated that the school environment has an impact on the mental well-being and post-traumatic growth of kids. This is primarily due to the social support received from the school community, including caring friendships and helpful teachers, as well as the overall atmosphere. In addition, it is crucial for each student to possess self-awareness in order to effectively address the common issues that arise within the school environment and foster mutual support. Furthermore, the school's efforts in delivering education on mental health and trauma, while highlighting the adverse consequences that may arise, are of utmost significance. While schools are frequently sites of bullying, it is important to note that this does not imply that such behaviour will persist in the future. Instead, it serves as a lesson for schools to prioritise the creation of a serene and welcoming environment for their kids. The purpose of this is to fulfil educational objectives, specifically to establish schools as environments for learning rather than for student victimisation, so enabling schools to collaborate with students in order to proactively address and deter instances of bullying and related behaviours. 
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