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	This study aims to examine the influence of the Transformational Teacher (Guru Penggerak) Program on the religious practices of junior high school students in Central Lombok Regency. The method used is a quantitative method with a survey approach. The data was taken using a questionnaire technique that was distributed to 426 junior high school students in Central Lombok. Data analysis was carried out using Smart PLS factor analysis version 4.0 to see the influence of independent variables on dependent variables. The results of the study show that the Transformational Teacher Program on students' religious practices with a probability of p < 0.05 and a t-statistical value exceeding 1.96. The results obtained show that the contribution of the Transformational Teacher (Guru Penggerak) Program is 10.7%.  The conclusion of this study confirms that the Transformational Teacher (Guru Penggerak) Program has a positive effect on students' religious practices. Although it has a small but significant impact on students' religious practices, which contributes to strengthening social solidarity and shaping students' religious character, it is in line with religious teachings on unity and togetherness among the faithful.
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INTRODUCTION
The Transformational Teacher (Guru Penggerak) Program aims to create a holistic and comprehensive learning environment for students, not only in terms of academic ability but also in strengthening religious character and practice (Rahmadi & Pancarania, 2020). Guru Penggerak designs programs that provide active learning experiences for students, such as routine religious activities, discussions of moral values, and daily worship habits at school (Al-Disis & Rawadieh, 2020). Through this approach, students not only acquire religious knowledge theoretically but also engage directly in religious practices that strengthen their faith and character (Nurbaiti et al., 2020).
Through programs that favor students, Transformational teachers can carry out their roles as: (1) Becoming a learning leader, (2) Becoming a coach for other teachers, (3) Encouraging collaboration between teachers, (4) Realizing student leadership, (5) Mobilizing the community of practitioners (Darma, 2022). The presence of this program from Guru Penggerak has a positive impact by accustoming students to participate in various religious activities, such as congregational worship, morning spiritual activities, reading prayers together, and short student speeches that are carried out regularly (Arlina et al., 2024). This program creates a school atmosphere that supports the formation of religious attitudes and positive behaviors in students (Zulkarnain & Haq, 2020). With a systematic program, students can more easily understand, appreciate, and practice religious values in their daily lives, both in the school environment and at home (Alfarikh et al., 2021).
However, several obstacles are faced in the implementation of this program, especially related to limited time and resources. Not all schools have full support in terms of facilities or accompanying personnel to carry out intensive religious activities. Some teachers also find it difficult to motivate students to participate in these activities consistently, especially for students who are not used to religious activities outside of school (Rahmadi & Pancarania, 2020).
In addition, there are obstacles in terms of program continuity and supervision. Programs created by Guru Penggerak sometimes lack regular evaluation, making their effectiveness in the long term difficult to measure (Ye et al., 2024). As a result, although the program has had a good initial impact, there are still challenges to maintain its positive impact on students' religious practices in a sustainable manner (Kusuma et al., 2022).
As a solution, collaborative efforts are needed between Transformational Teachers, the school, and parents to support the smooth running of this program (Apriono, 2013). Additional training for teachers in designing attractive religious programs and increased facility support from schools can help strengthen program implementation (Manalu, 2022). In addition, it is also important to hold regular supervision and evaluation so that the program can continue to develop according to the needs of students (Cortes et al., 2024).
The purpose of this study is to highlight the importance of programs designed by Transformational Teachers in improving students' religious practices and identifying obstacles that need to be overcome so that the impact can be felt optimally and sustainably
METHODS 
This study uses a quantitative approach to examine the influence of programs designed by Guru Penggerak on students' religious practices. The quantitative approach was chosen because it is able to provide objective results and allows testing of relationships between variables that can be measured statistically (Agung, 2018). The research was carried out from October 2023 to August 2024. The population of this study is all students who participate in programs created by Transformational Teachers in several schools, with a sample of 426 students who are selected representatively. The main instrument used is a questionnaire or questionnaire designed to measure students' perception of the implementation of the Guru Penggerak program and its impact on their religious practice. This questionnaire is compiled on a Likert scale of 1-5, which allows for the measurement of students' intensity and perception of the program in a structured manner (Junianto et al., 2020).
Data was collected by distributing questionnaires to students who were respondents. Data analysis was carried out using Smart Partial Least Squares (SmartPLS) software version 4.0 (Hair et al., 2019a), because it is able to analyze measurement models and structural models simultaneously and is suitable for data that is not always normally distributed. The analysis steps include validity and reliability tests using confirmatory factor analysis to check the validity of the construct and reliability of each questionnaire item, structural model analysis to test hypotheses and determine the influence of the Teacher Transformational program on students' religious practices, and bootstrapping to test the significance of the influence between the variables analyzed.
FINDINGS AND DISCUSSION
3.1. Respondent Characteristics by Gender and Class
Of the total respondents, as many as 426 data were successfully collected, the characteristics of the respondents were obtained based on gender as shown in the following table. 
Tabel 1. Respondent data by gender
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Male	
	152
	35.7
	35.7
			35.7

	Female
	274
	64.3
	64.3
	100.0

	Total
	426
	100.0
	100.0
	


Based on the table above, the characteristics of respondents by gender show that out of a total of 426 respondents, there are female respondents who are more dominant than male respondents in this study.
Tabel 2. Respondent data based on class
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Grade 8
	225
	52.8
	52.8
	52.8

	Grade 9
	201
	47.2
	47.2
	100.0

	Total
	426
	100.0
	100.0
	


Based on the table above, the characteristics of respondents by class are as follows: out of a total of 426 respondents, the majority of respondents in this study came from grade 8 (eight)
3.2. Respondent satisfaction based on the Guru Penggerak program
The results of the questionnaire analysis on the variables of the Transformational Teacher (Guru Penggerak) Program show the distribution of frequencies and percentages in various categories. Of the 426 respondents, 76 people (17.84%) were in the "Very High" category with an average score of more than 102.50. A total of 104 people (24.41%) were included in the "High" category with an average score between 94.17 and 102.50. The "Medium" category has the largest number of respondents, namely 177 people (41.55%) with an average score between 85.83 to 94.17. A total of 54 people (12.68%) were included in the "Low" category with an average score between 77.50 to 85.83, and 15 people (3.52%) were in the "Very Low" category with an average score of less than or equal to 77.50. The total number of respondents was 426 people, with a percentage of 100%.
For more details regarding satisfaction with the Transformational Teacher (Guru Penggerak) Program as shown in the following diagram:



Figure 1. Satisfaction with the Transformational Teacher (Guru Penggerak) Program.
The figure above illustrates the majority of students assessing the role of Transformational teachers through the programs they run, including in the "Medium" category with a total of 177 students, followed by the "High" category with 104 students, and "Very High" with 76 students. Meanwhile, the "Low" and "Very Low" categories have a smaller number of students, namely 54 and 15 students respectively.
Students who underrate the Teacher Transformational Program, which falls into the "Low" and "Very Low" categories, have several reasons behind their assessments. First, some students feel that they are not given the opportunity to fully participate in the program, so they feel less engaged. Second, there are students who feel lazy to complete the task, despite the encouragement from the Transformational teacher, indicating a lack of intrinsic motivation. Third, some students do not have ideas and ideas when discussing, because they consider the Teacher Transformational Program boring, which causes unenthusiasm in participating in the program.
3.3. Categorization of Respondents Based on Religious Practices
The results of the questionnaire analysis on the Religious Practice variable show the distribution of frequency and percentage in various categories. Of the 426 respondents, 68 people (15.96%) were in the "Very High" category with a score of more than 106.75. A total of 96 people (22.54%) were included in the "High" category with a score between 97.92 to 106.75. The "Medium" category has the largest number of respondents, namely 137 people (32.16%) with a score between 89.08 to 97.92. A total of 86 people (20.19%) were included in the "Low" category with a score between 80.25 and 89.08, and 39 people (9.15%) were in the "Very Low" category with a score less than or equal to 80.25. The total number of respondents was 426 people, with a percentage of 100%.
For more details about the religious practices carried out by students, as shown in the following diagram:




Figure 2. Categorization of Religious Practice Variables
3.3. Data Validity and Reliability Test
To ensure the feasibility of the model as a measurement, analysis of the collected data is performed. This includes the latent relationship between the variable and its indicators. There are three types of measurements that will be used to assess feasibility, namely: Convergent Validity, Reliability, and Validity of Discrimination. 
Feasibility is carried out through the evaluation of the measurement model. The measurement model in this study consists of reflective and formative measurement models where the variables of religious experience are measured reflectively, while religious practices are measured pormatically (Hair et al., 2019b)). The evaluation of the reflective measurement model consists of  a loading factor of ≥ 70, composite reliability of ≥ 70, and mean variance (AVE ≥ 50) as well as the validity of the discipline, namely the fornel and lacker criteria and HTMT (Heterotrait Monotrait Ratio) below 0.90. Evaluation of the formative measurement model seen from the significance of the outer weig and no multicoloniality between the measurements seen from the outer VIF below 5 (Hair et al., 2021).
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	Measurement Indicators
	Indicator
	Outer Weight
	P-Value Outer weight
	Outer Loading
	P-Value Outer Loading
	Outer VIF

	Religious Practices
	Y-1
	Maintaining solidarity
	0.234
	0.000
	0.780
	0.000
	1.894

	
	Y-2
	Strengthening social bonds
	0.212
	0.000
	0.702
	0.000
	1.583

	
	Y-3
	Promotes a sense of unity
	0.267
	0.000
	0.848
	0.000
	2.328

	
	Y-4
	Worship (religious)
	0.245
	0.000
	0.796
	0.000
	1.926

	
	Y-5
	Practice (manipestasi)
	0.277
	0.000
	0.889
	0.000
	2.898



Based on the table above, the results of the analysis on religious practices, with indicators: maintaining solidarity (Y-1), strengthening social ties (Y-2), encouraging a sense of unity (Y-3), worship (religious) (Y-4), practice (manifestation) (Y-5), having an outer loding above 0.70 means that it contributes significantly to the improvement of religious practice.
An examination of the formative measurement model shows that all the outer VIF values are less than 5, which means that there is no multicollinearity between the measurement items. All indicators with outer loading above 0.50 are maintained in the model according to the theory and formative measurement procedure recommended by Hair et al. (2021).
Thus, the results of this analysis show that various indicators have a significant influence on self-regulation and religious practices, with some indicators showing a stronger influence than others.
Tabel 4. Tabel outer loading, Composite Reliabelity dan AVE
Stage 1
	Variabel
	Measurement Indicators
	Indicator
	Outer Loading
	Composite Reliability
	AVE

	Transformational Teacher (Guru Penggerak) Program
	X-1
	Aligning with Students
	0.682
	0.867
	0.639


	
	X-2
	Reflective
	0.730
	
	

	
	X-3
	Self-sufficient
	0.823
	
	

	
	X-4
	Collaborative
	0.759
	
	

	
	X-5
	Innovative
	0.805
	
	

	
	X-6
	Pancasila Student Profile
	0.834
	
	


Based on the table above, most indicators have an outer load above 0.7 and are declared valid, unless indicators such as X-1 are in favor of students who have an outer load below 0.7 and are declared invalid. This means that the indicator is excluded from the test and phase 2 validity testing is carried out. 
The following are the results of phase 2 testing
Tabel 5. Tabel outer loading, Composite Reliabelity dan AVE
Stage 2
	Variabel
	Measurement Indicators
	Indicator
	Outer Loading
	Composite Reliability
	AVE

	Transformational Teacher (Guru Penggerak) Program
	X-2
	Reflective
	0.730
	0.867
	0.639


	
	X-3
	Self-sufficient
	0.823
	
	

	
	X-4
	Collaborative
	0.759
	
	

	
	X-5
	Innovative
	0.805
	
	

	
	X-6
	Pancasila Student Profile
	0.834
	
	


Based on the table above, after the validity of phase 2, all indicators of the Transformational Teacher Program are declared valid. After examining the reflective measurement model which shows that CR and AVE have sufficient convergent validity, the discrimination validity of each construct is determined, as shown in the following table. Furthermore, hypothesis testing is carried out as shown in the following results.
Table 6. Causal Relationship Between Variables
	Hypothesis
	Path Coefisiens
	T Statistik
	p-value
	F square
	Results

	Transformational teacher program → Religious Practices
	0.107
	2.160
	0.031
	0.017
	Significant Influence


Based on the table above, the results of data analysis conducted on junior high school students in Central Lombok, using Structural Equation Modeling analysis, the t-static value exceeded 1.96. In addition, if the p-value is below 0.05 (5%), it indicates the influence of the variable that affects.
Discussion: Transformational Teacher (Guru Penggerak) Program can Improve Students' Religious Practic
The Guru Penggerak program showed a significant relationship with religious practice, with a path coefficient of 0.107 and a p-value of 0.031. The confidence interval (0.011 - 0.204) indicates that the influence is consistent and significant. However, a very small F square of 0.017 indicates that the impact on religious practice is minimal, although it remains and is real. This can be seen from the practice (manipestation) of religious activities that students participate in, encouraging a high sense of student unity which has an influence of 0.889 and 0.848, but needs to get attention in terms of how students can strengthen social ties with the school and society, maintain solidarity and how to strengthen more perfect worship practices. This can be done by Transformational teachers through programs that have a greater impact on students, more innovative programs, reflective programs, programs that create independence for students, as well as programs that emphasize the character of the Pancasila Student Profile, this finding strengthens previous research by Yibing Li and Richard M.Learner that school involvement in this case school residents have a role in student involvement towards their commitment to academic activities and social media in schools (Li & Lerner, 2013).
As for religious practices in the context of education, they are often associated with moral and ethical values taught to students (Al-Disis & Rawadieh, 2020). Teacher Transformational Programs that provide training and development to teachers can also influence the way they teach and model religious practices to students (Siregar et al., 2021). The theory of character education states that teachers play a role as a model in instilling religious and moral values, which in turn can influence students' religious practices (Nisak, 2023). These findings show that religious practices through the Teacher Transformational Program can play a role in maintaining social solidarity among students and the sustainability of the school community (Casram, 2016). Durkheim views religious rituals as an important means of strengthening social bonds and providing a sense of unity among members of society (Hardy, 2019). Schools through teacher mobilizers can take advantage of innovative and reflective programs to strengthen social bonds among students, as well as create an environment that supports religious practice as part of efforts to maintain solidarity and unity.
In addition, Bronisław Malinowski's theory that religious practices provide stability and tranquility to individuals is also relevant in this context (Acim & Suharti, 2023). The Teacher Transformational Program, through religious activities, can provide emotional support and security to students, assisting them in dealing with difficult situations and uncertainties in life. This is in line with findings that show that the program is able to encourage students to be more involved in religious activities that provide stability and support in their lives. In line with Ancok and Suroso's theory, religious practice is a dimension of religiosity that involves individual actions or behaviors related to religious beliefs (Ancok, 2011). The Teacher Transformational Program helps students to apply religious teachings in daily life, which includes religious activities as a form of practicing religious teachings (Berthold & Ruch, 2014). Thus, this program not only has an impact on the academic aspect, but also on the formation of students' religious character through strengthening religious practice.
These findings underscore the importance of the Teacher Transformational Program in supporting and facilitating students to practice better religious practices, strengthen social bonds, and create a school environment conducive to students' spiritual and religious development (Villatte et al., 2022). Through various innovative and collaborative programs, it can have a significant impact on the growth and development of students' positive behavior in daily life, as well as various training and professional development of teachers can be used as experience and knowledge in planning religious programs that have a direct impact on students' life behavior (Mohd et al., 2014).
The Teacher Mobilizer program that shows the impact on students' religious practices can be seen as an effort to strengthen social bonds and solidarity among students, the support of all parties including parents further strengthens the moral values and personality ethics that are instilled in students' daily behavior (Birhan et al., 2021). When students are involved in religious activities and facilitated with adequate facilities that can foster a sense of unity and togetherness, they will be better able to carry out the role of members of the community who support and care for each other, according to how the limbs interact with each other and feel each other (Habashy et al., 2024). This can be used as a foundation in strengthening the importance of religious practices carried out by students, which not only strengthens their relationship with the Divine, but also with fellow human beings in the context of unity and solidarity.
CONCLUSION 
The Guru Penggerak program has a small but significant impact on students' religious practices, which contributes to strengthening social solidarity and shaping students' religious character, in line with religious teachings on unity and togetherness among the people, the contribution of influence given is 10.7%.
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