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	This study aims to examine the impact of social media use on elementary school teachers' teaching creativity. Using a descriptive quantitative method, 76 teachers from SD Islam Al Azhar 31 Yogyakarta were involved as respondents. Data were collected through a questionnaire that measured the frequency of social media use and indicators of teaching creativity and analyzed using the One-Way ANOVA statistical test. The results showed that social media is often used by teachers as a source of inspiration and collaboration media, especially in supporting the use of visual media, interactive activities, and various teaching methods. Approximately 30% of activities related to creativity have a frequency of "always," while 25% have a frequency of "often," and 20% "sometimes." The One-Way ANOVA test showed an F value of 236.810 with a significance level of <0.001, indicating a significant influence between social media use and teachers' teaching creativity. These findings indicate that social media has a significant positive impact on improving teachers' teaching creativity, where teachers who are more active in using social media tend to apply more creative and innovative teaching strategies. However, some aspects of creativity, such as the diversification of additional learning resources, still need to be improved. The results of this study are expected to be a reference for teacher professional development in utilizing social media as a tool to support creativity in learning.
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INTRODUCTION
The rapid advancement of information and communication technology has caused major changes in everyday life, including in the way children interact and learn. One striking phenomenon is the increasingly widespread use of social media among elementary school students. Every time we open a social media application, there are always new statuses and comments that appear, indicating that social media users are actively updating their statuses and always interacting. Many professions use social media as a means of interaction, and the number of users of this platform continues to grow every year. Social media as a group of internet-based applications that build on the ideological and technological foundations of Web 2.0, and that allow the creation and exchange of user-generated content (Kaplan & Haenlein, 2010).  Social media is a collection of modern communication and collaboration tools that enable the creation of various forms of interaction that were previously inaccessible to the public. According to (Al-Rahmi & Zeki, 2017), social media consists of various platforms that enable interaction and collaboration in educational and professional environments, encouraging collaborative learning. Social media allows interactive communication between users, which can result in significant changes in the work environment (Thomas & Akdere, 2013). In addition, social media is a means of building networks and sharing information, both for social and professional purposes, which contributes to work efficiency and increased collaboration (Harrison & Veerappa, 2014). In a business context, social media not only functions as a means of communication, but also helps in increasing innovation and productivity (Georgescu & Popescul, 2015).
 Social media not only provides a communication platform, but also emphasizes the identity and existence of users, enabling various activities, discussions, and dynamic digital collaborations. One of the main characteristics of social media is high interactivity, which distinguishes it from traditional media; users are not only consumers of information, but also producers of content, contributing directly to the global conversation (Thomas & Akdere, 2013). This technology supports active participation in online communities, both in social and professional discussions (Ghani & Malik, 2023), and improve the efficiency of internal communications within the organization (Young & Hinesly, 2014). Social media has changed the way people communicate, collaborate, and network; it provides widespread access to self-expression and participation in the development of information in the digital age (Okonkwo & Awad, 2023). In addition, social media also enables better collaboration processes and knowledge transfer, especially in the work environment (Louati & Hadoussa, 2021).
Social media users are not only adults but also children and teenagers, including elementary school students (Shafi et al., 2019); (Kaloeti et al., 2021). In today's digital era, more and more teachers are using social media as part of their learning preparation. Platforms such as Twitter, Facebook, and various other social media networks allow teachers to interact with colleagues, share ideas, and develop innovative learning materials. In a study by (Eutsler et al., 2022), Pre-service teachers who used Twitter to observe teaching practices showed an increase in their understanding of creative and effective teaching strategies, while also building professional networks that could support them as they began teaching. In addition, Facebook has become an effective medium for pre-service teachers to share educational materials and communicate with students outside of class hours, which supports more flexible and collaborative learning activities (Dogan & Gulbahar, 2018). This social media integration provides an opportunity for teachers to gain new ideas and improve their teaching skills, which can ultimately create a more dynamic and relevant learning experience for students.
The use of social media among teachers can have negative impacts, especially when it is used excessively or not in accordance with the professional context. Research shows that intensive use of social media can lead to decreased productivity and teaching quality, because teachers can be distracted by social activities that are not directly related to teaching (Chen & Xiao, 2022). In addition, excessive interaction through social media can also create blurred boundaries between personal and professional life, giving rise to ethical conflicts related to expectations of professionalism among educators (Warnick et al., 2016). Other studies have also shown that exposure to social media content can impact mental health, triggering stress, anxiety and feelings of dissatisfaction, which can affect the quality of teachers' interactions with their students (Andleeb et al., 2023). Based on the results of the interview with the principal of SD Islam 31 Yogyakarta, social media is one of the emergency problems in the school that is being tried to be fixed, both among teachers and staff and among students. The problem of social media among teachers, the school can still overcome by giving warnings or threats to teachers who have problems with their use of social media. For students, the school has a little difficulty in controlling students who are not wise in using their personal social media. This is because parents are sometimes difficult to work with in regulating the use of social media by students.
Social media, such as Facebook, Instagram, and TikTok, now have a much broader role than just a source of entertainment. These platforms have developed into effective communication tools and useful learning tools, even for educators at the elementary school level. In the context of education, social media allows teachers to explore new approaches and methods in teaching. Through social media, teachers can connect with a global community of educators, exchange ideas, share experiences, and gain inspiration from innovations made by fellow educators (Torphy et al., 2020). This helps teachers to enrich their learning methods and adapt them to the needs of today's students who are more familiar with technology (Seifert, 2018). In addition, social media also encourages teachers' creativity in developing more interactive and interesting learning activities. With the inspiration obtained from this digital platform, teachers can design teaching materials that are not only educational but also able to arouse students' interest and enthusiasm (Rahman et al., 2020). For example, following popular creative trends or challenges allows teachers to create learning tasks or activities that are relevant to students' everyday lives, creating a more contextual and enjoyable learning experience (Muls et al., 2019). This creativity, inspired by social media, plays a role in increasing students' interest in learning, making them more active in the learning process, and helping them understand the material in a more enjoyable and in-depth way (Nochumson, 2020).
In (National Education System Law, 2003), chapter XI article 40 paragraph 2 states that educators and education personnel are obliged to create a meaningful, enjoyable, and creative educational atmosphere. The word "creative" comes from the English "create" which means to create, while "creation" means creation. While in (Big Indonesian Dictionary, 2008), creative is defined as the ability to create or produce something new. Teaching creativity is related to the ability of educators to create a conducive learning environment, which makes students feel comfortable and challenged in learning (Fleith, 2000). In addition, teacher creativity includes the ability to combine new ideas based on existing information or elements (Fan & Cai, 2022). According to research, creative teachers can help students solve problems, analyze situations, and provide innovative ideas from various knowledge (Calavia et al., 2021). A learning environment that supports student creativity includes aspects such as choice in learning, acceptance of different ideas, and encouragement of student strengths and interests (Richardson & Mishra, 2018). By creating such an atmosphere, teachers can create an environment that stimulates students' creativity in learning (Torrents et al., 2021).
This study aims to explore how the use of social media affects the teaching creativity of elementary school teachers. Social media, such as Facebook, Instagram, and TikTok, have become an integral part of modern society. Not only as a means of communication with friends and family, but social media also offers a space for individuals to express themselves, broaden their horizons, and build a professional identity. For teachers, especially at the elementary school level, creativity in teaching is very important and includes the application of technology in the classroom, the use of innovative teaching methods, and the development of materials that are interesting to students (Šliogerienė & Valūnaitė-Oleškevičienė, 2017). In this context, social media has the potential to be an important source of inspiration for teachers. Platforms such as TikTok and Instagram often present educational content that triggers new ideas in teaching. Short videos, tips from fellow educators, and interactive learning trends can provide insights for teachers in creating more engaging and relevant learning activities (In’am et al., 2022). Research shows that the use of social media, such as Twitter, can support teacher professional development by improving technology integration skills in teaching (Nochumson, 2020).
This study will examine the extent to which social media encourages teachers to experiment with creative teaching techniques, enrich teaching materials, and create dynamic and interactive learning processes. It also evaluates the impact of social media on teachers' perspectives on creativity and how their interactions on these platforms shape their views on educational innovation (Chung & Chen, 2018). Thus, the results of this study are expected to provide an in-depth picture of the role of social media in supporting or limiting the teaching creativity of elementary school teachers, as well as its impact on the effectiveness of classroom learning (Kasperski & Blau, 2023). 
METHODS 
This study used a descriptive quantitative method to systematically describe the influence of social media use on elementary school teachers' teaching creativity. A total of 76 teachers from SD Islam Al Azhar 31 Yogyakarta participated as respondents. The selection of participants was based on the active involvement of teachers in an environment that supports the use of social media in learning, so that it is expected to provide data relevant to the objectives of this study. The main instrument used was a questionnaire containing written statements regarding teachers' views on the influence of social media on teaching creativity. This questionnaire uses an attitude scale with five answer options, namely "never", "rarely", "sometimes", "often", and "always," which allows respondents to express their level of agreement with the statements presented, such as "I use social media to find inspiration for teaching methods".
This scale was designed to capture a wide spectrum of responses from teachers, ranging from full acceptance of the statements presented to complete rejection. The technique for filling out this questionnaire is simple, where respondents are asked to mark the column that corresponds to their feelings or attitudes towards each statement by giving a checklist (✓) on the option that best describes their opinion. To ensure validity and reliability, the questionnaire was piloted on a small group of teachers in the same school, and adjustments were made to improve the clarity of the statements. The collected data will be analyzed using descriptive statistics, with SPSS and data tabulation with Ms. Excel to obtain a quantitative picture of teachers' attitudes towards the use of social media as a source of creativity in teaching. The results of this analysis are expected to be able to describe concretely how social media plays a role in supporting teaching creativity in elementary school environments.
FINDINGS AND DISCUSSION
3.1. Social Media
In this study, a questionnaire was distributed to teachers to explore how social media affects their creativity and effectiveness in teaching. Each item in the questionnaire was designed to explore teachers' use of social media in a professional context, such as seeking teaching ideas, expanding access to knowledge, and building communication with colleagues. Data were measured based on the mean and mode values ​​of each statement, which provide an overview of the frequency and tendency of teachers' attitudes towards each aspect of social media use. Table 1 below displays the results of data analysis based on the mean and mode values, which provide further understanding of how teachers utilize social media to support their teaching process.

Table 1. Mean and Mode Results Data of Social Media Variables
	NO
	ITEM
	MEAN
	MODUS

	1
	I use social media.
	3
	5

	2
	I find teaching practice videos on social media.
	3
	4

	3
	I enjoy sharing or exchanging learning ideas on social media.
	3
	3

	4
	I demonstrate strong professional ethics in interactions with other social media users.
	3
	3

	5
	I seek information on social media to enhance my learning experience.
	3
	3

	6
	I use social media to facilitate access to learning resources.
	3
	2

	7
	I use social media to expand access to knowledge and skills for a teacher.
	3
	4

	8
	I use social media to free myself from the limitations of uniform offline teaching content.
	3
	3

	9
	I use social media to encourage sharing of knowledge and learning materials.
	3
	4

	10
	I find resources on social media can help understanding and practice in learning.
	3
	4

	11
	I find courses/private lessons/online learning through social media will be more systematic and complete.
	3
	2

	12
	I find more clear categories of knowledge about learning materials on social media.
	3
	5

	13
	I find videos and other applications needed to share teaching skills.
	3
	5

	14
	I find most of the latest learning information and statistics available on social media are true and reliable.
	3
	3

	15
	I use social media to communicate across schools.
	3
	4

	16
	I find resources on social media can meet the needs of prospective elementary school teachers at various levels.
	3
	5

	17
	I found that social media made it easier for me to collaborate and communicate with experienced elementary school teachers.
	3
	5

	18
	I took and collected information about the subject matter on social media.
	3
	2

	19
	I found that social media provided a database of information needed by elementary school teachers.
	3
	2

	20
	I found that the content on social media could inspire me to do the same.
	3
	4



From the data presented, it can be concluded that respondents “always” use social media in their daily activities. They often find teaching practice videos on social media and often use the platform to expand access to knowledge and skills as teachers. Social media is also often used by respondents to encourage sharing of knowledge and learning materials, as well as to help understanding and practice in learning. Respondents “sometimes” enjoy sharing or exchanging learning ideas on social media and demonstrate strong professional ethics in interacting with other users. In addition, they sometimes use social media to free themselves from uniform offline teaching content and sometimes trust the information and statistics available on social media. However, there are several aspects in which respondents “rarely” use social media, such as to facilitate access to learning resources, collect information about learning materials, and find more systematic and complete online courses or learning. They also rarely find that social media provides a database of information needed by elementary school teachers. However, respondents “always” find that social media facilitates collaboration and communication with experienced elementary school teachers, as well as providing clear knowledge categories about learning materials. They also always find videos and other applications needed to share teaching skills, as well as resources that can meet the needs of prospective elementary school teachers.
Overall, although the use of social media by respondents is diverse, this platform makes a significant contribution in supporting learning, knowledge sharing, and collaboration between teachers. Inspiration from content found on social media often motivates respondents to do the same in their teaching process. From the data presented, respondents use social media in the context of learning with a frequency of "sometimes" in various activities. They "sometimes" use social media to find videos of teaching practices, share or exchange learning ideas, and demonstrate professional ethics in interacting with other users. In addition, social media is "sometimes" used to search for information that can enhance the learning experience and facilitate access to learning resources.
In terms of expanding knowledge and skills, respondents also “sometimes” utilize social media to overcome the limitations of uniform offline teaching content and to encourage sharing of knowledge and learning materials with others. They also “sometimes” find that social media provides resources that help in understanding and implementing learning practices. Meanwhile, online courses or learning available through social media are “sometimes” considered more systematic and complete, and the categories of knowledge found through these platforms are also considered clear. Respondents “sometimes” find videos and applications that can be used to share teaching skills, but they also feel that the learning information and statistics available on social media are only “sometimes” true and reliable. In terms of communication, respondents “sometimes” use social media to communicate with other schools, as well as find resources that can meet the needs of prospective elementary school teachers at various levels. In addition, social media “sometimes” facilitates collaboration and communication with experienced elementary school teachers. They also “sometimes” collect information about learning materials and feel that social media provides a database needed by elementary school teachers. Finally, the content on social media “sometimes” inspires respondents to do the same in their teaching. Overall, the use of social media by respondents in the context of learning shows that these platforms are quite useful but have not yet become a tool that is used consistently to support daily learning.
Thus, elementary school teachers generally have used social media as part of their daily activities, especially to seek teaching inspiration, collaborate, and share knowledge. Based on the mode data, around 30% of the responses indicated that teachers “always” use social media for certain activities, such as seeking inspiration from teaching practice videos and facilitating collaboration with experienced teachers. As many as 25% of the responses indicated that teachers “often” use social media to expand their teaching knowledge and skills and share teaching materials. Meanwhile, 35% of the responses indicated that social media is “sometimes” used by teachers in activities such as sharing learning ideas and demonstrating professional ethics in online interactions. On the other hand, 10% of the responses indicated that teachers “rarely” use social media for more formal activities, such as collecting teaching materials or seeking systematic learning resources. There were no responses indicating that teachers “never” use social media in a professional context. Overall, although social media is recognized as providing benefits as a source of inspiration, collaboration, and development of teaching ideas, this platform has not been fully utilized consistently as the main learning tool among elementary school teachers.
3.2. Teaching Creativity
The use of social media by elementary school teachers has shown significant potential in supporting their teaching creativity. As revealed in the previous analysis, social media has become an important tool that teachers often use to broaden their horizons, share ideas, and collaborate with colleagues. Through various social media platforms, teachers can access sources of inspiration and find innovative ideas in delivering lesson materials. Thus, the role of social media is not only limited to being a communication tool, but also as a source of ideas and motivation that can increase creativity in the teaching process.
Furthermore, the results of the questionnaire on teachers' teaching creativity provide a clearer picture of the extent to which teachers implement creative ideas in their daily teaching. These results cover various aspects of teaching creativity, including innovation in learning methods, flexibility in adapting materials, and efforts to create an engaging learning environment for students. Table 2 presents data on the frequency and tendency of teachers in implementing creativity, which can provide additional insights into the impact of social media use in facilitating teaching creativity.

Table 2. Results of Mode of Teaching Creativity Variable
	NO
	ITEM
	Mean
	MODUS

	1
	The teacher uses a variety of teaching methods.
	3
	3

	2
	The teacher uses supplementary books along with the main textbook in the classroom.
	2
	2

	3
	The teacher appreciates students' answers, both correct and incorrect.
	4
	4

	4
	The teacher offers more than one topic for students to choose from in each writing assignment.
	3
	3

	5
	The teacher teaches students how to learn more effectively.
	4
	4

	6
	The teacher's questions are mostly open-ended rather than multiple choice.
	5
	5

	7
	The teacher cares about class discussions.
	4
	4

	8
	The teacher uses flashcards or videos in her teaching.
	5
	5

	9
	The teacher reminds students about the dos and don'ts.
	4
	4

	10
	Before starting a conversation or reading something new, the teacher asks students to guess the theme from the pictures provided.
	2
	2

	11
	The teacher encourages students' new and original ideas.
	4
	4

	12
	The teacher helps students become familiar with the discussion.
	5
	5

	13
	The teacher asks students to apply the material they have learned.
	4
	4

	14
	The teacher ensures that the basic material is learned accurately.
	5
	5

	15
	The teacher allows students to play various games in the classroom.
	5
	5

	16
	The teacher asks students to listen to the conversation for the first time while the students' books are closed.
	5
	5

	17
	The teacher asks about similarities and differences between pictures, sentences, and texts.
	4
	4

	18
	The teacher asks questions to make students think more deeply.
	5
	5

	19
	The teacher allows students to talk about their experiences in class.
	5
	5

	20
	The teacher chooses students' favorite topics for class discussions.
	3
	3



The results of the analysis of Table 2 show that elementary school teachers apply creativity in teaching at various levels. In general, teachers sometimes use a variety of teaching methods, with mode 3, indicating a variety of methods but not consistent. In the item on the use of additional books, most teachers showed results in mode 2, indicating that they rarely use sources outside the main textbook. The teacher's appreciative attitude towards student answers, both right and wrong (mode 4), as well as a preference for open questions (mode 5), indicate the teacher's openness in encouraging student ideas and supporting creativity-based learning.
In terms of the use of learning media, such as flashcards and videos, and game activities in class, most teachers have mode 5, indicating that they often use visual aids and interactive activities to improve student understanding. In addition, teachers also often ask questions that encourage students to think more deeply and compare information, and provide opportunities for students to talk about their personal experiences, both of which show teachers' efforts to develop critical thinking skills. However, several other creative approaches have not been done often. For example, in pre-learning activities such as guessing the theme from the picture (mode 2), teachers rarely use this technique to stimulate student enthusiasm. Teachers also only occasionally involve students in choosing discussion topics (mode 3), indicating that student involvement in decision-making is still limited. Overall, these results indicate that although teachers already support creative learning, there is an opportunity to improve the application of creativity, especially in involving students more actively and enriching learning resources outside of standard materials. This can further support an interactive learning environment and encourage innovation in the teaching process.
The conclusion of the results of this study shows that the level of implementation of teaching creativity by elementary school teachers varies, with some creative activities being carried out more frequently than others. Based on the results of the mode, about 30% of the activities have a frequency of "always," especially in activities involving visual media such as flashcards and videos, classroom game activities, the use of open-ended questions, and providing opportunities for students to share their experiences. This reflects the teacher's habits in utilizing visual and interactive elements to support the creative learning process. As many as 25% of the activities show a frequency of "often," such as in appreciating student answers and encouraging new ideas, indicating the teacher's active support for creative thinking and student involvement in the learning process. In addition, about 20% of the activities fall into the category of "sometimes," such as the use of varied teaching methods and providing choices of assignment topics, indicating that some aspects of creativity have not been applied consistently.
On the other hand, 20% of the items showed a frequency of "rarely," such as the use of additional books and pre-learning activities such as guessing the theme from the picture. This indicates that some creative approaches are still less frequently used in daily learning. Only about 5% of the activities had a frequency of "never," indicating that most creative approaches have at least been used in teaching. Overall, teachers generally often use creativity in learning activities, especially through visual elements, open-ended questions, and interactions with students. However, some areas, especially activities that stimulate students' creativity at the beginning of learning, can still be improved to create a more dynamic and inspiring learning atmosphere.
3.3. Social Media on Teaching Creativity
Based on the results of the previous analysis, social media has played an important role as a source of inspiration and collaboration media for teachers in supporting various forms of teaching creativity. The frequent use of social media by teachers in finding teaching ideas, collaborating, and sharing knowledge indicates a potential relationship between the intensity of social media use and the level of creativity applied in the classroom. To further test whether the intensity of social media use has a significant effect on teaching creativity, a One-Way ANOVA statistical test was conducted. This test aims to identify differences in teaching creativity among groups of teachers based on the frequency of social media use, thus providing an overview of the impact of social media in supporting innovation and creativity in the teaching process.
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Picture 1. One Way Anova the Influence of Social Media on Teaching Creativity

The results of the ANOVA test show that the use of social media has a significant impact on the teaching creativity of elementary school teachers. The Sum of Squares value for the regression model of 1872.731 indicates that most of the variation in teaching creativity can be explained by the use of social media. With a high F value of 236.810, and a significance value (p-value) of less than 0.001, these results indicate that the relationship between the use of social media and teaching creativity is very statistically significant. Since the p-value is far below the significance level of 0.05, we can conclude that the higher the frequency of social media use by teachers, the higher the level of creativity in their teaching.
This means that teachers who use social media more often tend to have a more creative teaching approach compared to those who rarely or do not use social media. This finding supports the hypothesis that social media acts as an important source of inspiration and collaboration media for teachers in developing innovative learning methods and strategies. The use of social media helps teachers find new ideas, share best practices, and collaborate with colleagues, which overall encourages increased teaching creativity. In conclusion, the results of this ANOVA test strengthen the evidence that social media has a significant positive effect on teaching creativity of teachers in elementary schools.
CONCLUSION 
This study found that the use of social media by elementary school teachers has a significant influence on their level of teaching creativity. Based on questionnaire data collected from 76 respondents at SD Islam Al Azhar 31 Yogyakarta, the results of the analysis showed that social media is often used by teachers as a source of inspiration, a means of collaboration, and a medium for sharing knowledge. Approximately 30% of activities related to teaching creativity have a frequency of "always," such as the use of visual media (flashcards, videos) and interactive activities, which support a more creative and interesting learning process. As many as 25% of activities show a frequency of "often," such as appreciating students' answers and encouraging new ideas, which indicates teacher involvement in developing students' creativity.
On the other hand, about 20% of creative activities, such as the use of diverse teaching methods and providing choices of assignment topics, were carried out "sometimes" by teachers, indicating that some aspects of creativity have not been applied consistently. Meanwhile, 20% of activities have a frequency of "rarely," for example in the use of additional sources outside the main textbook. The results of the ANOVA test strengthen this finding, where the F value of 236.810 and a significance level of <0.001 indicate that there is a significant relationship between the intensity of social media use and teacher teaching creativity.
Overall, this study highlights that social media has a positive impact on supporting teachers' teaching creativity in primary schools. Teachers who use social media more often tend to be more creative in designing interactive and relevant learning activities. However, there is scope for further improvement in the use of social media in formal learning contexts, especially in terms of diversifying teaching methods and increasing access to alternative learning resources.
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