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	This study was conducted based on the results of several studies showing the effectiveness of group counseling with assertive training techniques which are still inconsistent in their results. Therefore, this study aims to reveal the effectiveness of assertive training techniques in increasing the self-disclosure of students of the Junior High School of Yogyakarta. This study is a quantitative study of the quasi-experimental type with a Pretest-posttest control group design. The subjects in this study were grade VII students of Junior High School of Yogyakarta. The sampling technique in this study used purposive sampling totaling 12 students and divided into two class groups, namely the experimental group and the control group, each group consisting of 6 students with low self-disclosure. Instrument validity test with expert judgment and application of Aiken’s V test and stated 24 valid statement items with a V value of 0.601. The reliability test of this research instrument uses the Alpha Cronbach formula with a reliability coefficient value of 0.917 so it is declared "Reliable" for use in research. The data analysis technique in the study is non-parametric statistics with Hypothesis Testing, namely the Paired Test (Wilcoxon Test) and the Independent Test (Mann-Whitney Test). The results of the Hypothesis Test have been processed using 2 tests, namely the Paired Test (Wilcoxon Test) and the Independent Test (Mann Whitney Test).  It is obtained that the results of the Wilcoxon Test for the experimental group with an Asymp.Sig value of 0.026 <0.05 so Ha is accepted. In addition, in the control group Asymp, the Sig value is 0.056> 0.05 so Ha is rejected. For the Mann-Whitney Test, the experimental group has an Asymp. Sig value of 0.004 < 0.05 so Ha is accepted, while the control group has an Asymp.Sig value of 0.138 > 0.05 so Ha is rejected. Based on the results of the test, the hypothesis of the experimental group, namely “Assertive Techniques are effective in increasing students’ self-disclosure at Junior High School of 14 Yogyakarta” is accepted.
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1. INTRODUCTION
School is a place for individuals to communicate with peers. A person's closeness to peers will affect self-disclosure through the way individuals think, behave, act which will result in confidence to reveal their identity. The ability of individuals to solve the problems they face will also be influenced by their self-disclosure. As stated by Wylie et al., (2023) that adolescents are closer to their peers than to their own parents. This can be due to adolescents having an opinion that friends are able to understand them better. Adolescent self-disclosure to friends or peers will be a medium to get advice, advice, and help needed to deal with the problems faced. 
Aziz et al., (2023) in self-disclosure can make individuals strong and confident in their social relationships and release feelings that become problems that exist in individuals. This is inversely proportional if an individual does not have good self-confidence, he is unable to behave as needed to get good things. Chen et al., (2024) that the most consistent and frequently cited finding regarding the interpersonal effects of self-disclosure is the reciprocal relationship of self-disclosure. This is related to the greater likelihood that individuals who receive self-disclosure will respond by revealing information about themselves based on their level of familiarity.
Based on Patel (2023) the BK teacher's statement that they still find students who find it difficult to do self-disclosure honestly, and openly talk about feelings, thoughts, and personal experiences that they are experiencing both to peers, teachers at school and parents. As experienced by one of the students, the student's parents felt that their child had no problems at school because when he returned home from school his child went straight home, but something different was found by the teacher at school when the student tried to open up to the teacher, it turned out that the student when at home felt lonely because both parents worked from morning to evening so that to fill free time was only spent watching sites that were not friendly to a student (Santos et al., 2024).
Based on the phenomenon of self-disclosure in Yogyakarta State Junior High School students, the questionnaire results obtained from 71 students as many as 45% of students belonged to a state of low self-disclosure, 33.8% of students belonged to a state of self-disclosure in the medium category, 21.2% of students belonged to a state of self-disclosure in the high category. Self-openness found that students are still difficult to communicate their problems with friends and teachers at school, there are students who are in groups in their friendship environment, so that to get into the group they try to follow the habits of the group of friends.
To overcome this problem, an effective counseling approach is needed. One method that is considered potential is group counseling using assertive training techniques. Sari & Ayriza (2021)stated that the use of group counseling is very effective because it is efficient to help counselees who have similar problems and goals can be used as a medium for sharing ideas, thoughts, and experiences by fellow group members. Furthermore, Rachwal & Gredecki (2024) also stated that basically in the implementation of group counseling counselors must use a theoretical approach, and assertive training techniques are one of the approaches that can support students to understand and improve self-disclosure.
According to Yosep et al., (2024) assertive training is in behavioral counseling which focuses on cases that have difficulty in feelings that are not appropriate in expressing them. Meanwhile, Efrat & Zaiț (2024) concluded that assertive training is assertiveness training which is an activity carried out to assist individuals in developing more direct ways of relating in interpersonal situations. Wenny Widiasti (2024) reveals that the basic assumption of assertive training is the application of behavioral training with the aim of helping individuals develop more direct ways of relating in interpersonal situations. The focus is on practicing through role-playing, newly acquired social skills so that individuals are expected to be able to overcome their inadequacies and learn to express their feelings and thoughts more openly with the belief that they have the right to show an open reaction someone has the right to express or express themselves. 
State that the application of assertive training techniques is a very effective technique for increasing social interactions, where social interactions can through the provision of assertive training techniques, students can eliminate negative thoughts such as feeling unsure, helpless, unmotivated, not open to friends and feeling that they do not have the skills or ability to refuse or say something to their friends (Afri, 2022). According to Bruno, assertive training theory is assumed because many humans suffer from feelings of anxiety, unhappiness, and even depression due to not being able to defend their rights and defend their personal interests (Afu, 2023). Lazarus revealed that the purpose of assertive training is to improve a person's interpersonal skills to be able to say no, make requests, express feelings positively or negatively, be able to open and end a conversation (Mokadem & Shokr, 2021). 
Another relevant research that supports is the research of Golshiri et al., (2023) entitled, “Investigating the impact of assertiveness training on assertiveness and Self-esteem of High School students”. This study shows that assertive techniques have significantly increased assertiveness and decreased aggression and submission in the experimental group as well as the treatment given has significantly increased students' self-esteem. Therefore, it is proven that assertive techniques are significantly effective on assertiveness, aggression, submission, and self-esteem of students.
Research conducted by Nouroozi et al., (2023) entitled, “Effect of Assertiveness Training Program on Psychiatric Mental Health Nurses” showed that there was a highly statistically significant difference between the mean scores of total self-esteem, assertive skills, and communication skills among the studied examples of post-program implementation compared to pre-program implementation, as well as a highly statistically significant positive correlation between total self-esteem, assertive skills and communication skills after program implementation. In conclusion, the assertive training program had a positive effect on the communication skills and self-esteem of psychiatric mental health nurses.
The successful use of assertive training techniques in various studies can be a source of inspiration for guidance and counseling providers in schools. The focus of this study aims to change attitudes, perceptions, and ways of thinking, trust in relationships so that students can develop themselves and achieve optimal self-realization so as to increase self-disclosure through assertive training techniques.

2. METHODS
This research applies a quasi-experimental design. Based on Sugiyono's (2019) explanation, experimental research is a method used to identify the impact of certain treatments on other variables under controlled conditions. In this type of research, actions are carried out systematically and planned with certain treatments to produce data used in testing hypotheses or answering research questions.
This research applies a pretest-posttest control group design within a quasi-experimental framework. Sugiyono (2019) explains that this design involves two groups, namely an experimental group that receives treatment and a control group that does not receive treatment. With the control group, this study can compare the posttest results between the experimental group and the control group to evaluate the effectiveness of the treatment given.
This study involved two groups: the control group and the experimental group. The control group serves as a comparison to evaluate the effectiveness of the intervention. The main focus of this procedure is to increase self-disclosure at SMP Negeri Yogyakarta by applying assertive training techniques. Based on purposive pretest scores at the participant selection stage. To determine whether the treatment provided has a significant impact, the pretest and posttest results will be compared. The decrease in scores between the pretest and posttest will show the effectiveness of assertive training techniques to increase self-disclosure in students at SMP Negeri Yogyakarta.
For this study, the sample was purposively selected based on specific criteria. The selected samples were seventh grade students of Yogyakarta State Junior High School who showed low self-disclosure. Out of 71 participants, 12 students met the criteria. Instead of being randomized or based on strata, this method uses subjects based on specific criteria. This study selected samples based on:
a. Students who are in grade VII at SMP N 14 in Yogyakarta.
b. Male and female.
c. Aged up to 12-17 years old.
d. Have never participated in group counseling activities using assertive training techniques. 
e. Individuals who have an average score of low self-disclosure level.



3. RESULTS AND DISCUSSION
Results
In line with the control group given a questionnaire to find out the category of respondents' self-disclosure, so is the experimental group given a questionnaire to find out the pretest score to find out the category of students' self-disclosure. After the results of the score and category are known, the experimental group is given treatment with assertive training techniques that aim to increase self-openness and then given a questionnaire after the treatment called posttest. The following are the results of the pretest and posttest of the experimental group.
Table 1. Results of Prestest and Post Test of the Experimental Group
	No
	Student Name
	Pretest
	Information
	Postest
	Information

	1.
	EJMD
	42
	Low
	84
	High

	2.
	SA
	41
	Low
	86
	High

	3.
	SMA
	42
	Low
	86
	High

	4.
	KPZ
	38
	Low
	85
	High

	5.
	AS
	39
	Low
	84
	High

	6.
	FA
	40
	Low
	85
	High

	
	Sum
	242
	
	510
	

	
	Average Score
	40
	Low
	85
	High




Figure 1. Pretest and Postest Graph of Experimental Groups
Based on the results of the pretest and posttest, the students who were respondents in the experimental group of students sampled in this study experienced changes in scores and categories. It can be seen from the results of the pretest and posttest of the experimental group that there is a significant change in the self-openness of students. This is because the experimental group was given treatment in the form of group counseling with assertive training techniques so that there was an increase in scores and changes in categories in students' self-disclosure. This is strengthened by the results of the average score obtained by the pretest of the experimental group of 40 which is in the "Low" category and the average score of the experimental group post test of 85 which is in the "High" category. So it can be concluded that there is an increase in students' self-openness.

Pretest and Posttest Data in the Control Group
Pretest data is data obtained from the results of the self-disclosure scale work that has been filled in by respondents before further action is implemented. The results of the score are processed and analyzed to be adjusted to the categorization that has been set. The following is the distribution of pretest posttest data for student self-disclosure.
Table 2. Prestest and Postest Results in the Control Group
	No
	Student Name
	Pretest
	Information
	Postest
	Information

	1.
	EJMD
	42
	Low
	84
	High

	2.
	SA
	41
	Low
	86
	High

	3.
	SMA
	42
	Low
	86
	High

	4.
	KPZ
	38
	Low
	85
	High

	5.
	AS
	39
	Low
	84
	High

	6.
	FA
	40
	Low
	85
	High

	
	Sum
	242
	
	510
	

	
	Average Score
	40
	Low
	85
	High




Figure 2. Pretest and Post test graphs in the Control Group

Based on the results of the pretest and posttest, students who were respondents in the control group experienced only changes in scores. It can be seen from the results of the pretest and posttest of the control group that there is no significant change in the self-openness of students. This is because the control group was not given any treatment so that there was no increase in scores and category changes in students' self-disclosure. This is reinforced by the results of the average score obtained by the pretest of the control group of 39 which is in the "Low" category, and the average score of the Control Group Post Test of 40 which is in the "Low" category. So it can be concluded that there is no increase in students' self-openness.

Hypothesis Test Results
The results of the research hypothesis test aim to test the correctness of the hypothesis proposed. This test was carried out to determine the effectiveness of the techniques applied in assertive training research to increase self-openness in Yogyakarta State Junior High School. The criteria for testing this hypothesis is that if the significance value (pvalue) is >0.05, then Ho is accepted and Ha is rejected, then it is stated that the hypothesis is rejected. If the significance value (pvalue) is <0.05, then H0 is rejected and Ha is accepted, then it is stated that the hypothesis is accepted.

Uji Paired Sample (Wilcoxon signed rank test)
The following are the results of the paired sample test using the Wilcoxon test in the control class and experiments obtained the following results:

	 Table 3. Paired Sample (Wilcoxon signed rank test)
Test Statisticsa

	
	Post Eksperimen – Pre Eksperimen
	Post Kontrol – Pre Kontrol

	Z
	-2.226b
	-1.890b

	Asymp. Sig. (2-tailed)
	.026
	.059

	a. Wilcoxon Signed Ranks Test

	b. Based on negative ranks.



Based on the output results using the Wilcoxon signed rank test, it was obtained that the Asymp value. Sig (2 tailed) of each group, namely the pretest post-test of the experimental group, obtained an Asymp score. Sig (2 tailed) 0.026 < 0.05 (error rate 5%) increased so that the hypothesis proposed "Assertive techniques are effective in increasing students' self-openness" was accepted. Meanwhile, the control group obtained an Asymp value. Sig (2 tailed) 0.059 > 0.05 (error rate 5%) did not change so that Ha was rejected and H0 was no change or increase in students' self-disclosure.

Independent Sample Test (Mann Whitney U Test)
 This independent test is used by the Mann Whitney U Test. The Mann Whitney U Test is a non-parametric test used to determine the difference in the median of 2 independent groups if the data scale of the bound variable is ordinal or interval/ratio but not normally distributed. The following are the results of the tests of the two groups.
Table 4. Independent Test Results with Mann Whitney U Test Experimental Group
	Ranks

	
	Kelompok
	N
	Mean Rank
	Sum of Ranks

	Hasil
	Pre Eksperimen
	6
	3.50
	21.00

	
	Post Eksperimen
	6
	9.50
	57.00

	
	Total
	12
	
	

	
Test Statisticsa

	
	Hasil

	Mann-Whitney U
	.000

	Wilcoxon W
	21.000

	Z
	-2.903

	Asymp. Sig. (2-tailed)
	.004

	Exact Sig. [2*(1-tailed Sig.)]
	.002b

	a. Grouping Variable: Kelompok

	            b. Not corrected for ties.



Based on the output of Test Statistics in the Mann Whitney Test above, it is known that the value of Asymp, Sig (2 tailed) is 0.004 < 0.05. Therefore, as the hypothesis proposed, for the Ha experimental group "There is an influence of assertive training techniques to increase the self-openness of students of SMP Negeri 14 Yogyakarta" was accepted.
Table 5. Independent Test Results with Mann Whitney U Test Control Group
	Ranks

	
	Kelompok
	N
	Mean Rank
	Sum of Ranks

	Hasil
	Pre Kontrol
	6
	5.00
	30.00

	
	Post Kontrol
	6
	8.00
	48.00

	
	Total
	12
	
	





	Test Statisticsa

	
	Hasil

	Mann-Whitney U
	9.000

	Wilcoxon W
	30.000

	Z
	-1.483

	Asymp. Sig. (2-tailed)
	.138

	Exact Sig. [2*(1-tailed Sig.)]
	.180b

	a. Grouping Variable: Kelompok

	b. Not corrected for ties.



Based on the output of Test Statistics in the Mann Whitney Test above, it is known that the value of Asymp, Sig (2 tailed) is 0.138 > 0.05. Therefore, as the hypothesis proposed, for the control group (group that was not given treatment) Ha "There is an increase in self-openness of SMP Negeri 14 Yogyakarta students" was rejected.

Discussion
This research was carried out with the aim of finding out the influence of assertive training techniques to increase students' self-openness. This research is divided into two class groups, namely the experimental class and the control class. In the experimental class, treatment was given in the form of group counseling services with assertive training techniques, while the control class did not get assertive training techniques related to the material discussed. Before being given treatment to students, especially the pretest is given to the research subject, the purpose is to find out the level of self-openness of the research subject. After being given and processed data, it was found that both groups showed an average value of self-disclosure in the "Low" category. After being treated with group counseling, assertive training techniques to students in the experimental class and the control class did not get treatment assertive training, different results were found from each group. In the experimental class, there was an increase in self-openness in all members which was found to be the result of changing from the category "Low" to "High". Meanwhile, in the control class, there was no significant increase because the six students from the control group were in the same category, namely "Low". The difference can be statistically proven by the results of the hypothesis test in this study.
The results of the hypothesis test of this study show that the Paired Test (Wilcoxon Test) of the two groups has different values. In the experimental group, it was found that self-disclosure after being given group counseling services with assertive techniques had an Asymp.Sig value of 0.026 < 0.05, (error rate of 5%). Meanwhile, the control class that was not given any service had an Asymp.Sig value of 0.059 > 0.05, (error rate of 5%). Therefore, it can be concluded that the experimental group experienced an increase in self-openness after being given treatment in the form of group counseling with Assertive Techniques. Meanwhile, the control group did not experience an increase in self-disclosure because they were not provided with any services.
The results were also strengthened by the Independent Test (Mann Whitney Test) that there was a difference between the two groups, with the Asymp.Sig value of 0.004 < 0.05 (error rate of 5%) and the Asymp.Sig value of the control group of 0.138 > 0.05 (error rate of 5%). Based on the decision of the Mann Whitney test, if the Asymp.Sig value is less than 0.05, the hypothesis is accepted. Therefore, in accordance with the acquisition of the Asymp.Sig score, the hypothesis received is the hypothesis of the experimental group, namely, "There is an increase in self-openness of SMP Negeri 14 Yogyakarta students by providing counseling treatment for the Assertive Training Technique group".
Assertive training according to London et al., (2023) is the application of behavioral training with the aim of assisting individuals in developing more direct ways of relating in interpersonal situations. The focus is on practicing through role play, newly acquired social skills so that individuals are expected to be able to overcome their inadequacies and learn to express their feelings and thoughts more openly with the belief that they have the right to show open reactions. In addition, assertive training according to Otu (2024) is a training procedure given to counselees to train social adjustment behavior through self-expression of attitudes, expectations, opinions and rights. according to Maayan Gutgeld-Dror & Nathaniel Laor (2023) assertive training techniques can be provided through group counseling services with the consideration that this service has never been applied in formal institutions or schools, which of course still pays attention to changes in counselee behavior or counselee behavior. In addition, group counseling can provide group members with the opportunity to interact with each other and know more about a person. 
Assertive training according to Gading (2020) this technique teaches counselees to distinguish aggressive, passive, assertive behavior. Assertive training can be concluded as a training procedure provided to help individuals to improve their ability to communicate what they want, feel and think to others but still maintain, respect the rights and feelings of others and through assertive training procedures for individuals who lack openness and assertiveness. That the core of the use of assertive training in the research carried out can be trained and developed, able to choose the right words for their desired goals, mutual support, repetition of open behavior in various situations, and feedback for each individual who is doing self-disclosure.
Assertive techniques in this study were implemented in the provision of group counseling services. Group counseling is an interpersonal process that is dynamically intertwined, centered on conscious thought and behavior. According to Travis & Sophia (2022) group counseling is a form of counseling by utilizing groups to help, give, feedback and learning experiences. Group counseling in its process uses the principles of group dynamics. Meanwhile, according to Rahman et al., (2022)group counseling is a special form of counseling services, namely professional counselor interviews with several people at once who are members of a small group. Group counseling has two main aspects, namely the process aspect and the face-to-face meeting aspect. The process aspect in group counseling is distinctive because the process is passed by more than two people; as well as the aspect of face-to-face meetings because those who face face are a number of people who are members of the group, who provide psychological assistance to each other.
According to Hidayati et al., (2024) the purpose of group counseling can basically be divided into two, namely theoretical goals and operational goals. Theoretical goals are related to the goals in counseling, while operational goals are adjusted to the expectations of members and the problems faced by members. When a group leader is unclear about the purpose of the group he leads, there is a tendency that the group will be confusing, boring or unproductive. The purpose of the group can change as it happens in the dynamics of the group.
Group counseling with assertive training techniques is carried out to realize behavior changes to individuals from bad to better. Assertive training aims to help individuals express their thoughts, feelings, and needs in an honest, direct, and respectful manner. This exercise helps individuals improve their self-confidence and ability to communicate with others. This exercise involves individuals in a variety of situations that require the ability to communicate effectively
The implementation of assertive training intervention activities in group counseling aims to develop student learning responsibilities which are carried out twice a week. Students are given exercises at home which function for evaluation that can be seen the progress of students in carrying out learning activities both at home and at school, in addition to seeing the success in each meeting session that has been held. Before group counseling, the group leader makes a commitment with all students to carry out counseling meetings. 
It is hoped that the mastery of this assertive training will help students be more effective in carrying out their tasks and responsibilities at school. Group leaders can teach assertive training that is sensitive to cultural contexts, for example, using more polite or indirect language when conveying feelings and needs. In addition, assertive training and group discussions can be adapted to reflect certain social situations and dynamics.
By taking into account various factors, this assertive training not only improves students' communication skills and confidence, but also ensures that the methods used are acceptable and effective in various contexts of each participant. If students have mastered assertive training well, it will certainly be easier to achieve themselves in practicing self-openness.
Based on the results of the research and discussion that has been presented, it is found that there is a harmony between theory, relevant research and the results of the research hypothesis, namely group counseling services with assertive techniques can increase students' self-disclosure. This is reinforced between the facts and the results of research obtained in the field which shows that if students are given and accustomed to self-training starting by talking in front of a mirror, followed by daring to express opinions and speak in public can help students change their behavior so that they can become more open. This can be done repeatedly until it becomes part of the positive behavior of students so that they have good self-openness. The change of students in a positive direction is evidenced by the average score that shows the results before being given the affirmative training technique treatment obtained an average result of 40, while after being given the treatment of assertive training techniques to increase openness (self-disclosure) the average result was obtained of 85. This shows that the average score after being given the assertive training technique treatment in the experimental group, is higher than the average score before the assertive training technique is given. This shows an increase in the average score before and after the treatment, which can be stated that assertive training techniques are effective in increasing self-disclosure of Yogyakarta State Junior High School students.
When compared to the control group that was not given treatment, the results were different. In the control group, there was no significant increase and remained in the same category, namely the "Low" category. It can be concluded that the control group without being given treatment is not effective in increasing students' self-openness at SMP Negeri Yogyakarta.
This is strengthened and proven by the results of hypothesis tests, namely the Paired Test (Wilcoxon Test) and the Independent Test (Mann Whitney Test). The results of the Paired Test (Wilcoxon Test) were obtained that the two groups had different values. In the experimental group, the Asymp.Sig value was found to be 0.026 < 0.05, (error rate of 5%). Meanwhile, the control class had an Asymp.Sig value of 0.059 > 0.05, (error rate of 5%). Therefore, it was concluded that the experimental group experienced an increase in self-openness after being given treatment in the form of group counseling with Assertive Techniques. Meanwhile, the control group did not experience an increase in self-disclosure because they were not provided with any services.
The Independent Test (Mann Whitney Test) showed that there was a difference between the two groups, with the Asymp.Sig value of 0.004 < 0.05 (5% error rate) and the Asymp.Sig value of the control group of 0.138 > 0.05 (5% error rate). Based on the decision of the Mann Whitney test, if the Asymp.Sig value is less than 0.05, the hypothesis is accepted. Therefore, in accordance with the acquisition of the Asymp.Sig score, the hypothesis received is the hypothesis of the experimental group, namely, "There is an increase in self-openness of Yogyakarta State Junior High School students by providing counseling treatment for the Assertive Training group".

4.  CONCLUSION
Based on the research that has been carried out, the researcher concluded that the condition of students' self-openness in both groups, namely the experimental group and the control group, is in the "Low" category. In the experimental group, after being given treatment in the form of group counseling with Assertive training techniques, there was a significant increase and increased to the "High" category, while in the control group that was not given any treatment, there was no change and students remained in the "Low" category. In accordance with the results of the Hypothesis Test that has been processed using 2 tests, namely the Paired Test (Wilcoxon Test) and the Independent Test (Mann Whitney Test), it was obtained that the results of the Wilcoxon Test of the experimental group with an Asymp.Sig value of 0.026 < 0.05 so that Ha was accepted, while the control group had an Asymp Sig value of 0.056 > 0.05 so that Ha was rejected. For the Mann Whitney Test, the experimental group had an Asymp.Sig value of 0.004 < 0.05 so that Ha was accepted, while the control group had an Asymp.Sig value of 0.138 > 0.05 so that Ha was rejected. Based on the results of the test, the hypothesis of the experimental group, namely "Effective Assertive Training Techniques to Increase Student Openness at Yogyakarta State Junior High School" was accepted.
Based on the conclusion of the research results that have been carried out, suggestions can be put forward, namely it is recommended to students to maintain and continue to improve their interpersonal communication skills by always applying and practicing them in daily activities. School BK counselors or teachers are expected to resume actions with the assertive training method that has been carried out by the researcher as a means to foster other students. School BK counselors or teachers are expected to be active in developing other methods as a means of providing guidance and counseling services for students. Efforts to improve interpersonal communication skills are carried out through assertive training methods with situation conditioning and role playing. For further research development, it can be carried out with a variety of other methods that are more creative and innovative.
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Pretest and Post test Eksperimental Group

Pretest	EJMD	SA	SMA	KPZ	AS	FA	42	41	42	38	39	40	Postest	EJMD	SA	SMA	KPZ	AS	FA	84	86	86	85	84	85	Column1	EJMD	SA	SMA	KPZ	AS	FA	



Pretest and Post Test Control Group

Pretest	
NSF	MNS	RAA	NAS	QL	CAA	40	41	39	38	37	39	Postest	
NSF	MNS	RAA	NAS	QL	CAA	41	41	40	38	41	40	Column1	
NSF	MNS	RAA	NAS	QL	CAA	
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