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	The aim of moral education is to increase the capacity to think morally and make moral decisions, revealing that the aim of moral education emphasizes the method of moral consideration and to help children to recognize what is the basis for accepting a value. The purpose of this study is to analyze the influence of value clarification and locus of control on students' moral development. This type of research is experimental research using a questionnaire treatment. The data source used is subject data from respondents. The subjects of the study were students of Poltekes Surabaya and PGRI Ronggolawe University students totaling 150 students. The type of research data is primary data obtained directly from the original source. Value Clarification Learning has a positive effect on students' moral development, as evidenced by a significance value of more than 0.05. This method increases students' enthusiasm for active learning and helps them instill values ​​in their daily lives, motivates them to explore information and dare to voice their opinions. Research shows that this approach is effective in developing self-values, moral judgment, decision-making, and respect for others.
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INTRODUCTION
Moral values ​​provide direction and become a reference for actions taken, and help individuals or communities in maintaining harmony and social justice. Without morals, humans cannot carry out the process of socialization (Devereux et al., 2021). Morals are a person's actions/behavior/words when interacting with other people. If what a person does is in accordance with the values ​​that apply in society, then that person is considered to have good morals, and vice versa (Azmi et al., 2018; Dabdoub, 2021). Creating and directing someone to become more moral is education which is intended for humans to learn to become moral humans (Azmi et al., 2018). At least, there are many factors that contribute to influencing moral quality among students, one of which is the role model of teachers, parents, and society. However, this role model in Indonesia is considered rare. The occurrence of various negative behaviors carried out by the nation's children, one of which is caused by the crisis of role models among the nation's leaders. This condition makes children no longer care about teacher advice because examples of negative behavior displayed by political elites that children obtain outside the classroom through mass media have a much greater influence on the formation of their personality. As a result, schools, especially teachers, are no longer able to stem this negative culture (Agus, 2012).
Moral education is an awareness that can help students through knowledge, skills, attitudes and values ​​that contribute to personal satisfaction and social life (Dewi et al., 2022). The definition shows that moral education has two goals. First, to help the younger generation acquire knowledge, skills, attitudes, and values ​​to increase life satisfaction. Second, to help individuals realize their social life, while contributing to the formation of a better society based on concern and love for humans and creatures, without interfering with the rights of others to realize their legal values. Morals are very important for civilized humans. Morals are formed through education and there are human character factors.
Several factors that influence moral behavior, namely cognitive factors, emotional factors, personality factors, and situational factors "while Kohlberg stated that the moral stage is not the only determinant of moral behavior. Meanwhile, there are other factors such as social agreement, perception of risk, and interest in equality but Kohlberg believes that the moral stage is a "good predictor of behavior". According to Piaget, children think about morality in 2 ways, namely the heteronomous way (ages 4-7 years), where children consider justice and rules as properties of the world (environment) that are unchanging and beyond human control and the autonomous way (ages 10 years and above) where children are already aware of something. Piaget then divided the stages of children's moral development into two stages, namely the heteronomous stage and the autonomous stage. develops through three different levels although not all children are able to master it. Kohlberg and Piaget view humans more from an empirical perspective. Moral development is influenced by the learning process, especially learning about values ​​that have been taught, although it is not the only one that determines moral development.
Despite the potential benefits of value clarification and locus of control in enhancing moral development, there is a scarcity of empirical studies examining the combined effect of these approaches in educational settings. The novelty of this study lies in its combined approach, providing a more holistic understanding of moral education.
The learning process in Higher Education where students are the subjects of learning, moral development is not only influenced by learning about values ​​but also locus of control which will have an impact on students' moral development. The purpose of this study is to analyze the influence of value clarification and locus of control on students' moral development.

METHODS 
This study applies a experimental approach using the questionnaire treatment. The data source used is subject data from respondents. The subjects of the study were students of Poltekes Surabaya and PGRI Ronggolawe University students totaling 150 students. The type of research data is primary data obtained directly from the original source.
The sampling technique was proportional random sampling from 75 Poltekes students and 75 PGRI Ronggolawe University students. The variables in this study include independent variables, namely value clarification learning and lectures, and locus of control and the dependent variable is the development of student morals.
There are two statistical tests used in this study, namely the t-test and the F-test using the SPSS Ver.13 program. The hypothesis is tested at a significance level (α = 5%). The t-test is used to determine whether or not there is an influence of Classification Learning (X1) and Locus of Control (X2) partially on Student Moral Development (Y). The F-test is used to determine whether or not there is an influence of Classification Learning (X1) and Locus of Control (X2) simultaneously on Student Moral Development (Y).
FINDINGS AND DISCUSSION
The results of the study on the influence of value clarification and locus of control on the moral development of students through the results of questionnaires distributed as many as 150 pieces which were divided equally from Poltekes as many as 75 students and PGRI Ronggolawe University Students as many as 75 students with the time to fill out the questionnaire carried out by students for 1 (one) week. Students were asked to first understand the scenario of the questions in the questionnaire, then asked to fill in with the complete instructions listed in the questionnaire. The way to fill out the questionnaire was by not working together between fellow students. The frequency of the general description of respondents can be seen in the following table:

Table 1. Distribution of Research Questionnaires
	Gender
	Student of Poltekes Surabaya
	Percentage
	Student of Universitas PGRI Ronggolawe
	Percentage

	Pria
	25
	42,8
	30
	40

	Wanita
	50
	57,2
	45
	60

	Total 
	75
	100
	75
	100


 The total number of questionnaires distributed was 150 questionnaires, the number of questionnaires returned was 150 questionnaires (response rate of 100%), and the number of questionnaires not returned was 0 questionnaires (0%).
Furthermore, the validity test was conducted on the value clarification learning scale, locus of control towards students' moral development using Pearson Moment correlation analysis. The validity criteria were set at a significance of <0.05. After the validity test, all items were tested for reliability with a test value of >0.05 (Table 2).

Table 2: Results of Validity Test of Value Clarification Variables
	Statement Items
	P Value
	Sig.
	note
	Statement Items
	P Value
	Sig.
	note

	1
	0.000
	<0,05
	Valid
	11
	0.000
	<0,05
	Valid

	2
	0.000
	<0,05
	Valid
	12
	0.000
	<0,05
	Valid

	3
	0.000
	<0,05
	Valid
	13
	0.000
	<0,05
	Valid

	4
	0.000
	<0,05
	Valid
	14
	0.000
	<0,05
	Valid

	5
	0.000
	<0,05
	Valid
	15
	0.000
	<0,05
	Valid

	6
	0.000
	<0,05
	Valid
	
	
	
	

	7
	0.000
	<0,05
	Valid
	
	
	
	

	8
	0.000
	<0,05
	Valid
	
	
	
	

	9
	0.000
	<0,05
	Valid
	
	
	
	

	10
	0.000
	<0,05
	Valid
	
	
	
	



Based on the results above, the questionnaire on Value Clarification consisting of 15 items is declared valid because the calculation results are <0.05. Validity testing is carried out to measure the variables to be studied. This is in accordance with Nabil's opinion (2022) that validity shows that an instrument is valid so that the variables to be studied can be carried out.
Meanwhile, based on the results above, the questionnaire on Locus of Control consisting of 20 items is declared valid because the calculation results are <0.05 (Table 3).
Table 3: Results of Validity Test of Locus of Control Variable
	Statement Items
	P Value
	Sig
	Note
	Statement Items
	P value
	Sig
	Note

	1
	0.000
	<0,05
	Valid
	11
	0.000
	<0,05
	Valid

	2
	0.000
	<0,05
	Valid
	12
	0.000
	<0,05
	Valid

	3
	0.000
	<0,05
	Valid
	13
	0.000
	<0,05
	Valid

	4
	0.000
	<0,05
	Valid
	14
	0.000
	<0,05
	Valid

	5
	0.000
	<0,05
	Valid
	15
	0.000
	<0,05
	Valid

	6
	0.000
	<0,05
	Valid
	16
	0.000
	<0,05
	Valid

	7
	0.000
	<0,05
	Valid
	17
	0.000
	<0,05
	Valid

	8
	0.000
	<0,05
	Valid
	18
	0.000
	<0,05
	Valid

	9
	0.000
	<0,05
	Valid
	19
	0.000
	<0,05
	Valid

	10
	0.000
	<0,05
	Valid
	20
	0.000
	<0,05
	Valid



The results of the normality test using Kolmogorov Smirnov, and carried out on both measured variables, the test results show that all data have a p value > α (0.05). This shows that the data is normally distributed (Table 4).

Table 4. Data Normality Test Results
	[bookmark: _Hlk171574889]No
	Variable
	Statistic
	N
	P value
	>α
	Note

	1
	Polytechnic of Health Students' Value Questionnaire Test
	,074
	75
	,200*
	0,05
	Normal

	2
	Moral LoC Questionnaire Test of Poltekkes Students
	,074
	75
	,200*
	0,05
	

	3
	PGRI Student Value Questionnaire Test
	,087
	75
	,200*
	0,05
	

	4
	PGRI Student Moral LoC Questionnaire Test
	,087
	75
	,200*
	0,05
	



The normality test for the Poltekkes students' value questionnaire yielded a statistic of 0.074 with a p-value of 0.200. Given that the p-value is greater than the alpha level of 0.05, we conclude that the distribution of values in the questionnaire is normal. This indicates that the data follows a normal distribution, which is a key assumption for many statistical analyses. Similarly, the normality test for the moral LoC questionnaire for Poltekkes students also resulted in a statistic of 0.074 and a p-value of 0.200. Since the p-value exceeds the alpha level of 0.05, the moral LoC data for Poltekkes students is considered normally distributed. This normality ensures the reliability of further parametric analyses involving this variable. For the PGRI students' value questionnaire, the normality test statistic is 0.087 with a p-value of 0.200. As the p-value is greater than the alpha level of 0.05, the data from this questionnaire is also deemed to follow a normal distribution. This normality is essential for conducting accurate and valid statistical tests. The normality of all four variables across both institutions supports the robustness of the data and the validity of subsequent statistical analyses. Normal distributions are a fundamental assumption for many parametric tests, including t-tests and ANOVAs, which rely on the assumption of normality to produce reliable results. The confirmation of normality in these questionnaire results enhances the credibility of any inferential statistics applied to these data sets, facilitating more accurate and meaningful interpretations of the relationships and differences between the variables.
Homogeneity test on two variables using Levene's Test. The results of the homogeneity test show that each data has a p value > α (0.05). This shows that the data is homogeneously distributed (Table 5).
Table 5. Homogeneity Test Results
	No
	Variable
	N
	P Value
	> α
	Note

	1
	Poltekes and PGRI Student Value Questionnaire Test
	150
	,146
	0,05
	Homogen

	2
	Moral LoC Questionnaire Test for Poltekes and PGRI Students
	150
	,946
	0,05
	



The results of the regression test on both variables show that learning values ​​and locus of control in both research locations are worth 0.00 while the significance value used is 0.05. This indicates a relationship.
The homogeneity test for the student value questionnaire was conducted with a sample size of 150 students. The p-value obtained was 0.146, which is greater than the alpha level of 0.05. This indicates that there is no significant difference in the variances between the student value scores of Poltekkes and PGRI students. Therefore, we can conclude that the student value questionnaire results are homogeneous across the two institutions.
Similarly, the homogeneity test for the moral LoC questionnaire, also with a sample size of 150 students, yielded a p-value of 0.946. Since this p-value is much greater than the alpha level of 0.05, it indicates that the variances in moral LoC scores between Poltekkes and PGRI students are not significantly different. Thus, the moral LoC questionnaire results are also homogeneous across the two student groups.
The homogeneity of both the student value questionnaire and the moral LoC questionnaire suggests that the distributions of these variables are consistent between Poltekkes and PGRI students. This homogeneity is important because it implies that any observed differences in subsequent analyses, such as regression or comparative studies, are not due to variability in the initial distributions of these measures. Consequently, the results can be interpreted with greater confidence, knowing that the underlying variances in student values and moral LoC are comparable between the two institutions. This supports the reliability of further comparative research and interventions based on these questionnaires.
	Table 6 . Regresi Poltekkes

	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	1917.331
	1
	1917.331
	14.630
	.000b

	
	Residual
	9566.989
	73
	131.055
	
	

	
	Total
	11484.320
	74
	
	
	

	a. Dependent Variable: P. NILAI POLTEKES

	b. Predictors: (Constant), LoC POLTEKES

	Table 7. Regresi Unirow

	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	2203.557
	1
	2203.557
	13.669
	.000b

	
	Residual
	11768.443
	73
	161.212
	
	

	
	Total
	13972.000
	74
	
	
	

	a. Dependent Variable: NILAI PGRI

	b. Predictors: (Constant), LoC PGRI



The regression model for Poltekkes Surabaya shows a significant relationship between LoC and student performance, as indicated by the F-value of 14.630 and a p-value of .000. The regression sum of squares (1917.331) compared to the residual sum of squares (9566.989) suggests that the model explains a substantial portion of the variance in student performance. Specifically, the mean square for regression is 1917.331, while the mean square for residuals is 131.055. This significant F-value indicates that the model is a good fit and that LoC is a meaningful predictor of academic performance at Poltekkes Surabaya.
The regression model for Poltekkes Surabaya shows a significant relationship between LoC and student performance, as indicated by the F-value of 14.630 and a p-value of .000. The regression sum of squares (1917.331) compared to the residual sum of squares (9566.989) suggests that the model explains a substantial portion of the variance in student performance. Specifically, the mean square for regression is 1917.331, while the mean square for residuals is 131.055. This significant F-value indicates that the model is a good fit and that LoC is a meaningful predictor of academic performance at Poltekkes Surabaya.
Both regression models indicate that Locus of Control is a significant predictor of academic performance at Poltekkes Surabaya and Unirow. The p-values in both tables are .000, which suggests a highly significant relationship. The slightly higher regression sum of squares for Unirow (2203.557) compared to Poltekkes (1917.331) may imply that LoC has a slightly more pronounced effect on student performance at Unirow.
These findings highlight the importance of psychological factors such as LoC in influencing academic outcomes. Educational institutions might consider incorporating strategies to enhance students' internal locus of control, potentially leading to improved academic performance. Such strategies could include providing students with more opportunities for autonomy, fostering a growth mindset, and offering support systems that emphasize personal responsibility and self-efficacy.
3.1. The Influence of Value Clarification Learning on Students' Moral Development
[bookmark: _Hlk170992410][bookmark: _Hlk171409942][bookmark: _GoBack]The results of the study indicate that Value Clarification learning has an effect on students' morale. This can be seen from the results of the variable significance (P. Value) with a value of 0.000 which indicates significance because it is more than 0.05. Thus, it can be said that students who have high value clarification learning, their moral development has increased (Azmi et al., 2018; Dabdoub, 2021). This is because value clarification learning gives someone the enthusiasm to actively learn, so that they can instill the values ​​obtained into everyday life (Halimah et al., 2020). According to Sukisno, value clarification learning can motivate students to develop the ability to dig deeper into information about various developing issues and encourage them to dare to express their opinions (Nurfurqon et al., 2022; Sukisno et al., 2022). Supported by Williams' research that the Value Clarification Approach can help someone to assess their own feelings and actions to develop them about their own values ​​(Williams et al., 2023), moral considerations and decision-making in solving problems (Ni̇sa et al., 2020) and can build knowledge about how to respect others (Widiana et al., 2022). Therefore, it is important to improve value learning in students. The results of this study contradict Ige's opinion that value clarification learning is ineffective in teaching ICT concepts (Ige, 2019).
Moral development in students is a critical component of education, influencing their behavior, decision-making, and overall character formation (Nucci, 2014). Traditionally, moral education has focused on direct instruction and normative frameworks. However, these methods often fail to engage students in meaningful ways, leading to a gap between moral knowledge and moral action.
2.3. The Influence of Locus of Control on Students' Moral Development
The results of the study showed that locus of control affects the moral development of students. With good self-control, students will understand themselves better and be responsible for their morals so that students can measure what they do with the response that will be received later. Therefore, the high locus of control of students will have a good impact on their moral development (Kolmakova & Shalkov, 2021). This is in accordance with Yuniawati's research (2024) that the better the student's locus of control, the better their financial behavior. In addition, the application of locus of control can be used as a component of self-evaluation, so that it has an influence on a person's behavior (Galvin et al., 2018). However, the application of locus of control must be carried out consistently, so that the influence on a person's morals (Tahrir et al., 2020), responsibility (Devereux et al., 2021) and well-being is better (Guo et al., 2021).
Recent educational strategies emphasize active learning and personal reflection, such as value clarification, which encourages students to explore and affirm their own values through guided discussions and activities. Additionally, the concept of locus of control, which pertains to individuals' beliefs about the extent of control they have over their lives, has been shown to influence moral development. Students with an internal locus of control, who believe they can influence their outcomes, are generally more proactive and responsible in their moral decision-making (Tjosvold & Sun, 2002).
CONCLUSION 
Value Clarification Learning has a positive effect on students' moral development, as evidenced by a significance value of more than 0.05. This method increases students' enthusiasm for active learning and helps them instill values ​​in their daily lives, motivates them to explore information and dare to voice their opinions. Research shows that this approach is effective in developing self-values, moral judgment, decision-making, and respect for others. Locus of control also has a positive effect on students' moral development. With good self-control, students understand themselves better and are responsible for their morals. Research shows that a high locus of control improves financial behavior and well-being. Consistency in the application of locus of control is important for a positive impact on morals, responsibility, and well-being.
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