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	The key to success in non-formal education, especially in the package C equivalency program, lies in the hands of tutors. One of the most difficult challenges facing instructors today is student motivation, which has an impact on academic achievement. The Community Learning Center is one of the institutions that contribute to the study and development of community-based education. Therefore, this study aimed to determine the effect of tutor performance and learning motivation on student achievement in the package C program in Ambon City. The type of research used in this study is descriptive quantitative. The location of this research was in four Community Learning Activity Centers (PKBM) in Sirimau sub-district, Ambon City. The population in this study consisted of tutors who taught in the pursuit of the package C program at four community learning activity centers, totaling 90 tutors. Data collection techniques were conducted through survey research using questionnaire techniques. The results of this study indicate, 1) there is a significant effect of teacher performance on learning achievement with a tcount value of 5.009 and ttabel 1.987, 2) there is a significant effect of learning motivation on learning achievement with a tcount value of 1.998 and ttabel 1.987, 2) there is a significant effect of competence and work motivation on teacher performance with a fcount value of 14.922 and ftabel 3,940. The conclusion is that tutor performance and learning motivation have a significant influence on the learning achievement of the package C program at the Community Learning Activity Center in Ambon City.
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INTRODUCTION
Development requires quality human resources, and this can only be realized through education. Education in Indonesia is carried out through 3 channels: formal, non-formal, and informal channels. Non-formal education, as a sub-system of national education, is organized for citizens who need education services that function as a substitute, supplement, and or complement to formal education in order to support lifelong education (Shantini et al., 2019). Given the context, demands, and evolving trends of the 21st century, educational institutions must empower their students to acquire the adaptive skills, education, and knowledge necessary for success in a dynamic world. Education aims to develop individuals who have the potential to benefit their lives in the future. If people rely on formal education alone, knowledge and abilities will not increase. Therefore, non-formal education must complement formal education (Manafwayak, 2023). Non-formal education is an organized educational activity that is held outside of school, separately, or as an important part of a more comprehensive activity to provide exceptional services to learning citizens in achieving learning objectives (Tutupary et al., 2023). Non-formal education is present in society, along with formal education, to ensure that national education goals are achieved. Non-formal education is also one of the important pillars of educating the community (Istiqomah, 2016). Not all levels of society can take stories from formal education. Many obstacles and limitations occur in society, especially in lower-class communities. Economic limitations, time, age problems, the need for the world of work, and distance problems are the fundamental reasons for the presence of institutions managed by the community in the scope of non-formal education (Gee, 2015).
Non-formal education includes a system of education and training that provides lifelong employment opportunities to those who have never taken formal education at any level or have left formal education (Purwanti & Widiastuti, 2015). The results of a study in Turkey explain that politicians and economists constantly cite inadequate skills as a key factor in Turkey's high unemployment rate of 10% per year. Half of the urban unemployed experience it. They receive primary education, and an estimated 40% of students drop out after completing this level of education (Bilir, 2007). Non-formal education rests on the purpose and content of activities that are structured and organized within an institutionalized framework with an optional character. (Moldovan & Bocoş-Binţinţan, 2015).. In another study from Macedonia, the role of non-formal education increases the capacity of individuals and communities (Abdullai et al., 2015). (Abdullai et al., 2012).
Non-formal education aims to become a center that accommodates community learning (Rapanta et al., 2020). The main function of community learning centers is to focus on two main things, namely, the center of community activities and a place to find solutions to social problems that exist in the community (Thoidis & Pnevmatikos, 2014). In practice, community learning centers operate as social organizations that seek to significantly reduce problems, such as the underdevelopment of people's mindsets, and play an important role in problems that require practical handling (Rahabav & Souisa, 2021). The results of Ratnawaty Chotim's study (2021) revealed that the community learning centers in Sumedang Regency aim to overcome poverty through non-formal education in the form of valuable and practical programs. Meanwhile, other activities in the field of community development and empowerment already exist but still need to be more optimal. The community learning center is one of the institutions that contribute to the review and development of community-based education. Community-based education is an effort to understand and identify the needs and capabilities of the community. The results show that many community learning activities could be more optimal in educational activities due to various problems. Empowerment strategies are needed to realize community independence more quickly. In addition, it is also necessary to have competent and technically capable administrators in the field of education and community empowerment and innovative empowerment programs so that their implementation can be carried out successfully (Hadita, 2022).
The key to success in non-formal education, especially in the equivalency program for Packages A, B, and C, lies in the hands of the tutors. Improving tutor quality is closely related to tutor performance. Tutor performance is the result of a process carried out by the tutor. With regard to tutor performance standards, the form of behavior in question is the tutor's activities in the learning process, including learning planning, implementation of learning activities, and assessment and evaluation of learning outcomes (Blândul et al., 2016). Tutor performance that has met the standards and professionalism is expected to improve student learning achievement. Tutor performance is basically a performance performed by tutors in carrying out their duties as educators. The quality of tutors will determine the quality of educational outcomes because tutors are the parties who are in direct contact with students in the learning process in non-formal education institutions. Student activities cannot be separated from learning because learning will shape students' personalities and help them think in a better direction (Net et al., 2023). Learning is an activity that expects changes in behavior in individuals. One of the most important principles in learning is motivation. It is a psychological component in the educational process that is strongly related to academic success and continuing education (Howard et al., 2021). Academic motivation is the driving force behind scholastic activities, and it is seen as a critical component in determining whether students complete a school program. The importance of academic motivation stems from the fact that motivated learners are more engaged in learning activities (Rafii et al., 2019). 
One of the most difficult challenges facing instructors today is motivation. Low academic motivation among learners is a widespread problem in educational institutions and has a significant impact on academic, social, and economic disadvantages (Steinmayr et al., 2019). Academic motivation is very important for students in school as it offers an effective upbringing and adequate encouragement to learn a large amount of knowledge and skills and continue their studies. Students who are motivated to learn new knowledge and skills can be implicated in high academic achievement  (Al-Osaimi & Fawaz, 2022). 
Motivation is an important prerequisite for successful learning and is indispensable for academic achievement and lifelong learning, and thus impacts active participation in society (Taylor et al., 2014). Despite the importance of motivation, some findings suggest a decline in student motivation in learning, particularly in junior secondary education (Scherrer & Preckel, 2019). In learning activities, motivation is needed to arouse students' passion for learning so that learning activities can run well. Motivation is an important factor in learning. Motivation is one of the factors that greatly determine student learning outcomes, in this case, making behavior to work or learn with full initiative, creativity, and direction (Urhahne & Wijnia, 2023). Students who have high learning motivation will always try to be better and always want to be seen as successful students in their environment. Meanwhile, students who do not have learning motivation will not show seriousness in learning, so that the learning results obtained are not satisfactory. The higher the motivation to learn, the higher the student's learning outcomes, and vice versa (Held & Mejeh, 2024). 
Motivation is an important element for the success of the teaching and learning process and is directly related to learning (Gopalan et al., 2017). It stimulates learners' interest in academic topics and encourages them to participate enthusiastically in learning activities, which in turn increases their willingness to learn (Alsadoon et al., 2022). There is no doubt that teachers influence student motivation and achievement. One question that is often asked is why some students try harder and persist on academic tasks for one teacher rather than for another. Is this a student behavior for the love of one subject? (Montalvo et al., 2007). Motivation involves all the internal processes that energize and direct behavior. It influences when, what, and how students perform so it is important in education. However, students' motivation to attend school generally declines over time. The decline in school motivation with age may be due to the lack of support for psychological needs in the school environment (Gnambs & Hanfstingl, 2016; Ryan & Deci, 2020). At the same time, motivation is self-determined. This is because it is beneficial to learning, achievement, and well-being. Therefore, teachers need to support and motivate students. In science and math, for example, student motivation is often low. Students perceive that these subjects are very difficult for them and so currently science and math classes in universities have relatively low interest. Poor academic performance in science subjects is generally attributed to ineffective teaching pedagogy (Khan et al., 2023). Study results show that 45% of students leave college still needing to complete an undergraduate program (Kennedy et al., 2020). Globally, a quarter of students aged 15-22 are likely to switch fields of study from STEM to non-STEM. This ratio is even higher after high school graduation, as most students find science subjects boring and difficult because they cannot relate science subjects to their practical lives (Shirazi, 2017).
Motivation is strongly related to achievement. The results of a study for Indian immigrant students in Canada showed that motivation can improve learning achievement in math and statistics. (Areepattamannil, 2014). Academic achievement is critical to an individual's life trajectory, career path, and future professional success, including those who are gifted and talented. Although gifted students are not usually considered at risk of academic failure, not all of them manage to reach their potential (Mammadov et al., 2021). Recent meta-analyses suggest that motivation is an additional predictor of academic achievement beyond intelligence (Kriegbaum et al., 2018). Research in the last 10-20 years has increasingly made the connection: motivation increases achievement, and achievement, in turn, drives motivation (Retelsdorf et al., 2014; Scherrer et al., 2020). When students have higher levels of self-efficacy, then, in the face of a task, they tend to try as much as possible, persevere, study hard, and choose difficult tasks. An individual with a tendency to high achievement prefers moderately difficult tasks because these tasks can provide the best chance of success (Zhang et al., 2015). Some people have a high level of motivation and strive to succeed in their work by competing with others. Others need more motivation to achieve and succeed. They do not take risks to succeed for fear of failure (Fini & Yousefzadeh, 2011). Student learning achievement cannot be separated from learning activities, because learning is a process, while learning achievement is the result of the learning process (Yu et al., 2024). For a child, learning is an obligation. Whether or not a child succeeds in education depends on the learning process experienced by the child. Achievement is the result that a person has achieved in carrying out activities (Martin et al., 2024). In addition, very few studies specifically explore the influence of tutor performance, motivation, and academic achievement in non-formal education package C programs. Therefore, this research is explored more deeply. The purpose of this study was to determine the effect of tutor performance and learning motivation on student achievement in the package C program.

METHODS 
The type of research used in this research is descriptive quantitative. Quantitative descriptive research is a method that aims to make a description of a situation objectively using numbers, starting from data collection, interpretation of the data, and the appearance and results (Ghanad, 2023). The location of this research is in four Community Learning Activity Centers (PKBM) in Sirimau District, Ambon City. The population in this study consisted of tutors who teach in the package C program at four community learning activity centers, totaling 90 tutors. The sample in this study was 90 people, using the saturated sample technique. Data collection techniques were carried out through survey research using questionnaire techniques (Taherdoost, 2021). A questionnaire is a number of questions that will be given to respondents to be answered as a data collection technique (Roopa & Rani, 2012). The results of the study were analyzed using descriptive statistical techniques, analysis requirements test, and hypothesis testing.


FINDINGS AND DISCUSSION
By using research instruments, data on Tutor Performance (X1) and Learning Motivation (X2), with the dependent variable Learning Achievement (Y) Students of the package C program at several Community Learning Activity Centers in Ambon City, have been tested for validity and reliability first. The research data can be described as follows:

1.1. Tutor Performance
Descriptive data on the performance variables of package C program tutors can be seen in Table 1.

Table 1. Description of Tutor Performance of Package C Program
	No.
	Criteria
	Interval
	Frequency
	Percentage %

	1.
	Very good
	85-97
	10
	11,7 %

	2.
	Good
	72-84
	48
	53,2 %

	3.
	Fairly Good
	59-71
	28
	31,1 %

	4.
	Poor
	46-58
	4
	4 %

	Total
	90
	100



The research results in Table 1 show a tendency for tutor performance with good criteria, namely 48 or 53.2%, 10 or 11.7% of respondents knew the tutor's performance with very good criteria, 28 or 31.1% of respondents knew the tutor's performance with fairly good criteria, and 4 or 4% of respondents knew the tutor's performance with poor criteria.

1.2. Learning Motivation
Descriptive data on learning motivation variables of package C program students can be seen in Table 2.
Table 2. Description of Learning Motivation of Package C Program Students
	No.
	Criteria
	Interval
	Frequency
	Percentage %

	1.
	Very High
	87-98
	19
	22,8%

	2.
	High
	75-86
	43
	46,8%

	3.
	Fairly High 
	63-74
			25
	27,1%

	4.
	Less High
	51-62
	3
	3,3%

	Total
	90
	100


Data Table 2 shows that the results of this study indicate a tendency for learning motivation with high criteria, showing that 43 or 46.8% of respondents, 19 or 22.8% of respondents have learning motivation with high criteria, 25 or 27.1% of respondents have learning motivation with Fairly high criteria, and three or 3.3%% of respondents have learning motivation with less high criteria.

1.3. Learning Achievement
Descriptive data on learning achievement variables of package C program students can be seen in Table 3.
[bookmark: _GoBack]Table 3. Description of Learning Achievement of Package C Program Students
	No.
	Criteria
	Interval
	Frequency
	Percentage %

	1.
	Very High
	75-100
	26
	27,6 %

	2.
	High
	50-74
	63
	71,2 %

	3.
	Fairly High 
	25-49
	1
	1,2 %

	4.
	Less High
	0-24
	0
	0 %

	Total
	90
	100



The data in Table 3 shows that 26 or 27.6% of respondents had very good learning achievements, 63 or 71.2% of respondents had good learning achievements, and 1 or 1.2% of respondents had moderate learning achievements. Thus, the results of this study show that there is a tendency for the learning achievement of students of the package C program at several Community Learning Activity Centers in Ambon City to be good.

1.4. Conditions of Tutor Performance, Learning Motivation, and Student Learning Achievement 
Based on the research theme, the performance of tutors in the package C program at several Community Learning Activity Centers in Ambon City is categorized as good. Similarly, with the high motivation for student achievement, the descriptive results in terms of learning achievement indicate that most students of the package C program at several Community Learning Activity Centers in Ambon City have high expectations to achieve high achievement and be able to achieve good learning outcomes. This expectation is supported by good tutor performance and high student motivation. The seriousness of student learning is shown in students' efforts to maintain physical or non-physical conditions that support the learning process well; such efforts include always having good tutor performance, and students are always motivated in the learning process with intrinsic and extrinsic motivation. In addition, the support of a comfortable classroom environment is characterized by the condition of the classroom, which is neatly organized and clean so that it is comfortable to learn. All residents of the Community Learning Center are given the responsibility to maintain classroom conditions so that they always look neat and clean. In this Community Learning Center, learning facilities are also provided to help smooth the teaching and learning process for students. Judging from the seriousness of the Community Learning Center in terms of increasing learning motivation, it can be shown in terms of providing learning infrastructure and the seriousness of tutors to teach students.
The question of how to improve student achievement and positive academic outcomes is a major concern in education. Many studies have highlighted the importance of self-concept in predicting achievement in school (Wu et al., 2021). Thus, students who have a positive self-concept, that is, with a positive perception of their academic abilities, are likely to perform better in school. In addition to a positive self-concept, motivation has also been shown to be a strong predictor of academic achievement (Hattie et al., 2020). Research in psychology shows that a student's ability to succeed academically depends on a complex interaction between individual and social factors that extends beyond simple content knowledge. A student's academic success has several determinants. Mental ability, social and environmental background, quality of education, and personal characteristics are just a few of them (Topçu & Leana-Taşcılar, 2018). The results of a study in Turkey showed that teacher performance could motivate students and thus have an impact on student's academic achievement. They believe a good academic environment can increase student motivation and achievement (Temel & Cesur, 2024). Student motivation acts as one of the key factors in both participation in the learning process and high levels of academic performance (Çakıroğlu et al., 2017). When examined from the literature, it appears that several components of motivation are related to the relationship between motivation and academic achievement, and some of these components, such as extrinsic goal orientation, intrinsic goal orientation, and course grades, are directly related to motivation and academic achievement (Özen, 2017). Similarly, students' motivation towards digital learning is influenced by internal and external aspects (Gustiani, 2020). The relationship between motivation and academic achievement has been investigated in the literature. A study explored the relationship between students' intrinsic and extrinsic motivation towards their academic achievement. Based on the findings, they concluded that there is a significant correlation between motivation and academic achievement (Zhou et al., 2019). Similarly, Sikhwari (2014) investigated the relationship between motivation, self-concept, and academic achievement levels of learners studying at a university in South Africa through a quantitative cross-sectional survey design and concluded that there was a significant correlation between the variables. Furthermore, the findings confirmed the importance of self-concept and motivation in learners' academic achievement.

1.5. The Effect of Tutor Performance on Student Learning Achievement 
There is a significant influence between tutor performance and student learning achievement in the package C program at several Community Learning Activity Centers in Ambon City. which is shown from tcount> ttable (5.009> 1.987). The significance value of t for the student learning achievement variable is 0.000, and the value is smaller than the probability of 0.05 (0.000 < 0.05). Therefore, this test shows that Ha is accepted and Ho is rejected. This means that there is a positive and significant influence between tutor performance and the learning achievement of students in the package C program at several Community Learning Activity Centers in Ambon City. The results of this study are in line with research in Kenya, providing information that there are still few studies that examine the effect of teacher performance on student learning achievement. In addition, teachers are challenged in utilizing achievement reports for students to further improve learning achievement (Nyakundi, 2018). Several studies on higher education were conducted in Latin American countries. One of the main aspects that ensure the quality of education is the professional performance of teachers. Learning achievement will be better if the teaching performance is better. It is concluded that teaching performance has a significant relationship with learning achievement (Gonzales, 2021). Therefore, teaching performance is one of the determining elements in realizing quality education independently. Teaching performance, as a human aspect, is the key to achieving professional practice based on the needs of society (Escribano Hervis, 2018). In this regard, teacher performance standards are a valuable reference for what is done in the classroom. They define their activities and the way they do them when transmitting knowledge to students, which serves as a reference for reflection and continuous improvement of their work. Lack of adequate pedagogical support will hinder the improvement of students' learning achievement and progress, as well as analyzing and identifying the origins of unachieved learning (Abednego, 2023). Research has shown that student performance can be improved when teaching and learning efforts are re-directed based on assessment results (de Vries et al., 2022). Being able to assess and analyze student learning progress and subsequently decide on appropriate follow-up actions between teachers and students to improve student learning requires complex skills from teachers (Heitink et al., 2016; Brooks et al., 2021).
A teacher has better teaching skills if he can generate student interest in a particular subject (Giovazolias et al., 2019). Many researchers state the importance of teacher training (Oliveira et al., 2019). Teacher training provides solutions to educational problems. In modern times, teacher training is an essential need and component for all educational activities, including a conducive learning environment, curriculum development, and implementation and assessment (Leasa & Batlolona, 2023). A trained and skilled teacher can teach students and apply various teaching methods successfully (Nishat et al., 2021). When teachers apply various teaching methods and techniques in accordance with the acquired skills, students achieve higher academic results, and student interest also increases (Wuryaningsih et al., 2019). Teacher training plays an important role in choosing the best teaching methods and improving students' academic achievement and interest. Performance is a score obtained from a description of the results of a person's work; in other words, performance is a person's performance obtained through a data collection instrument about a person's performance. Performance is related to the tasks a person carries out, which are his professional responsibilities (Campbell & Wiernik, 2015). 
Teachers are required to have a performance that can provide and realize the expectations and desires of all parties, especially the general public, who trust them in fostering students. Achieving the quality of education at a good community learning center is strongly influenced by the performance of tutors in carrying out their work, so tutor performance becomes an important demand to achieve educational success. In general, the quality of education in community learning centers is a benchmark for the success of the performance shown by tutors. The tutor's ability to deliver material in class will affect student understanding, which will have an impact on increasing student achievement. If the above can be done well and maximally, it can have a positive and significant effect on student achievement. The relationship between tutor performance and student learning achievement in the package C program at several Community Learning Activity Centers in Ambon City is very clear because high student learning outcomes will only be obtained if it is preceded by competent tutor performance. A student can only know and understand the lesson with a good tutoring performance so that they can achieve good learning.

1.6. The Effect of Learning Motivation on Student Learning Achievement
Learning motivation has a significant influence on the learning achievement of students in the package C program at several Community Learning Activity Centers in Ambon City, as evidenced by the value of tcount> table (1.998> 1.987). The significance value of t for the learning motivation variable is 0.028, and the value is smaller than the probability of 0.05 (0.049 < 0.05). Therefore, this test shows that Ha is accepted and Ho is rejected. This means that there is a positive and significant influence between learning motivation and the learning achievement of students in the package C program at several Community Learning Activity Centers in Ambon City. This is in accordance with Djaali's opinion that motivation is one of the factors that determine success in learning. The size of the influence depends on its intensity. Someone who has a high motivation to learn indicates that he also has a high motivation to succeed, which will affect his learning outcomes. Students who are motivated to achieve good results will encourage themselves to try as much as possible so that they get what they want. A child who has been motivated to learn something will try to learn it well and diligently, hoping to get good results. In that case, the motivation to learn causes someone to study hard. Conversely, if a person needs more motivation to learn, then he does not last long learning. He is easily tempted to do other things instead of studying. That means motivation is very influential on the endurance and perseverance of learning. 
Until recently, existing research in the field of education has only focused on students' cognitive, leaving the background emotional processes behind (Frenzel et al., 2009). This may be because schools have traditionally focused on the cognitive and behavioral development of students in order to assimilate large amounts of information (Barajas & Gannaway, 2007). Hence, in studies in Spain in recent years, there has been an increase in dropout rates, which sometimes highlights the significant weaknesses of the education system, unable to motivate and excite students toward their learning (Granado et al., 2017). Schools have traditionally focused on students' cognitive development without paying attention to how emotions modulate students' psychological states and how they affect their academic performance (Méndez-Aguado et al., 2020). The results of previous research suggest that higher levels of motivation and engagement in learning are consistently associated with reduced dropout rates and increased student success rates (Berg & Coetzee, 2014).

1.7. The Effect of Tutor Performance and Learning Motivation on Student Learning Achievement
There is an effect of tutor performance and learning motivation on the learning achievement of students in the package C program at several Community Learning Activity Centers in Ambon City as indicated by the value of Fcount (14.922) > Ftable (3.94) and a significance level of 0.000 < 0.05. The test results show that the significance value of the simultaneous test (F test) obtained a value of 0.000. Thus, the significance value obtained is smaller than the probability α set (0.000 < 0.05). Therefore, H0 is rejected, and Ha is accepted. It can be concluded that tutor performance and learning motivation influence the learning achievement of students of the package C program at several Community Learning Activity Centers in Ambon City.
Every educational program is about leading students to the best possible outcomes. Put simply, promoting student learning achievement is an important goal of all educational programs. In other words, student learning achievement is concerned with how well individual students master learning content (Wang et al., 2022). Similarly, students' learning achievement in a learning program relates to the extent to which they have acquired it (Li, 2020; Hu & McGeown, 2020). Teachers, as the primary source of knowledge in the classroom context, are believed to play an important role in improving student learning achievement (Blazar & Kraft, 2017). In fact, there is a consensus among scholars that students' achievement levels can be attributed to the characteristics of their teachers (Canales & Maldonado, 2018). Given the notion that teachers can cause significant differences in learner achievement levels, several researchers have analyzed the role of teachers' roles. Teacher professional development is associated with improved student achievement. He stated that teachers who engage in professional development programs usually show improvements in the ability of their teaching practices to improve student achievement. Teacher growth is professional when teachers are engaged in promoting student learning achievement (Meissel et al., 2016). In addition, teachers who continuously develop their subject knowledge, professional skills, and teaching abilities can lead their students towards improved learning achievement because of the important role of teacher professional development in improving student achievement (Zeng, 2023). The quality of teachers' work is positively correlated with the quality of graduates from various levels and types of education. A teacher who has positive performance reflected in himself and his students' learning achievement is certainly supported by various factors. One factor that contributes significantly to teacher performance is school organizational climate (Gemnafle et al., 2018).
CONCLUSION 
The research results on the package C program at several Community Learning Centers in Ambon City show that there is a tendency for good tutor performance and high learning motivation to influence learning achievement. There is a positive and significant influence between tutor performance and student learning achievement in the package C program at several Community Learning Centers in Ambon City. The results of this study indicate a tendency for tutor performance with good criteria. Therefore, the better the tutor's performance, the higher the student's learning achievement. There is a positive and significant influence between learning motivation and student learning achievement in the package C program at several Community Learning Centers in Ambon City. The results of this study indicate that there is a tendency for student learning motivation to have high criteria. Consequently, the higher the student’s learning motivation, the higher the student's learning achievement. There is a positive and simultaneous influence between tutor performance and learning motivation on student learning achievement in the package C program at several Community Learning Centers in Ambon City. The better the performance of tutors in the learning process, the higher the learning achievement of students of the package C program at several Community Learning Activity Centers in Ambon City, as well as the motivation of a student. Suggestions are that tutor performance can motivate students on small islands in Maluku, which can impact academic achievement. There are many community learning centers on small islands in Maluku, but they still need more learning and training facilities. This can be seen from the lack of computer and internet facilities to connect with learning centers in other developed areas to collaborate in online learning and training. 
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