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	Indonesia is facing a serious literacy crisis. Factors that cause low literacy levels in Indonesia include the uneven availability of reading materials, especially in the 3T (Disadvantaged, Frontier and Outermost) areas, suboptimal library management, and decreased interest in literacy activities. The purpose of the study was to develop a teaching module in developing reading skills from the basic school of fifth grade students. This research was conducted with a descriptive methodology with a combination of development and research (R&D) approaches using the ADDIE design. In carrying out this research, data collection techniques were used which included defining the initial stages of module development and designing prototypes, as well as preparing module drafts. Data collection through interviews, observations, documentation, and literature studies. The data analysis techniques used were descriptive statistical analysis and inferential statistical analysis. The research findings showed significant improvement in various areas among 5th grade students with a total of 21 students. In particular, there was a significant improvement in their ability to read by applying learning media. Thus, learning media can improve reading comprehension skills.
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INTRODUCTION
In principle, the reading process involves understanding and interpreting the meaning contained in a written text  (Wu et al., 2023 ; Latini et al., 2020). To understand the message implied in the reading material, one must first understand the meaning of the words in the given context  (McKoon & Ratcliff, 2018). Reading is also considered a receptive ability as it allows individuals to receive information, increase knowledge, and experience new things through reading activities (Gonzalez et al., 2024 ; Pollard-Durodola et al., 2016). The classroom has a significant role as an environment for daily structured learning through a variety of different methodologies. One of the main pedagogical approaches that is considered to be able to improve creative thinking skills in students is Cooperative Learning (CL)  (Iglesias Rodríguez et al., 2017). The basic premise of CL is to provide a method of cooperation that involves direct interaction between students simultaneously (Wati & Anggraini, 2019 ; Segundo Marcos et al., 2020 ; Marwan, Firdaus & Handayani, 2023). 
Reading involves a complex set of activities that include various components, more than just literal parsing of text  (Francois & Hood, 2021 ; Mak et al., 2023). It includes aspects of visual perception, cognitive processes, psycholinguistic comprehension, and metacognitive activities  (Y. Wang et al., 2022). Basically, reading involves the process of transforming written symbols into words that are understood orally  (Rasna, 2019 ;  Wati & Anggraini, 2019). As a cognitive process, reading consists of a series of activities, from word recognition to literal understanding of meaning, interpretation, critical analysis, and more creative understanding  (Lim et al., 2021). Reading comprehension skills are critical to academic success, where reading serves as the primary tool for conveying subject matter and increasing students' awareness of the importance of reading skills in academic achievement  (Bangeni, 2024). Recognizing the importance of reading skills for success in the academic environment, sufficient reading practice is needed to develop skilled reading abilities, as well as an understanding of the demands of reading tasks in the context of writing  (Stoller & Nguyen, 2020; Damaianti, 2021). 
Experts have diverse views on the level of reading comprehension (Kimhi et al., 2022 ; Zhang & Pérez-Paredes, 2024). This comprehension can be categorized into four types  (Singh et al., 2024). The first level is literal comprehension, which involves a basic understanding of the text. The second level, inferential comprehension, involves understanding information that is not directly stated or implied in the text. Next, the third level is critical comprehension, and finally, the fourth level is creative comprehension. Listening comprehension is a skill that is often overlooked in Second Language achievement. Listening activities make an important contribution to language learning and communication, as it is considered an active process, although it is often perceived as a passive activity by students  (Mahmudah, 2016 ; Mäkipää, 2024) . 
The quality of the teaching and learning process is measured based on the extent to which students master basic skills in the subject (Adams et al., 2023 ; Attig et al., 2024). These skills include knowledge, abilities and attitudes. However, not all students reach the expected level of achievement. To improve learning outcomes, it is important for teachers to choose appropriate learning strategies, strengthen students' learning abilities, and ultimately, improve their academic performance  (Li & Yan, 2023 ; Mutoni Griffiths et al., 2023). One of the key competencies of a teacher is his or her ability to manage the classroom during the learning process, which involves expertise in using various learning strategies, models and learning materials that can trigger students' interest in learning so that their learning achievement can be improved. Based on comparative studies of teacher education in developed countries with well-established systems, teacher education programs strive to link theory and practice through the design of high-quality work reflection and clinical work integration (Bashith, 2017;Wiziack & dos Santos, 2021) . 
Based on the results of an initial study conducted through a survey of teachers and students at SDN 15 Melayang, Sintang district, some interesting findings were identified. Interviews with teachers showed that there was a low level of student engagement, and some of them experienced difficulties in reading during the learning process. Starting in March 2020, the COVID-19 pandemic and school closures followed by calls to stay at home, physical distancing, and government-mandated safety measures have resulted in substantial changes in students (Nasar et al., 2024 ; Bardosh et al., 2023). This seems to be related to the more teacher-centered learning approach, which pays less attention to students' active involvement in the learning process  (Woods & Copur-Gencturk, 2024 ; Hwang et al., 2024). The results of the researcher's observations and interviews with grade V students at SDN 15 Melayang, Sintang, also support this finding. They highlighted difficulties in learning Indonesian, particularly in reading among grade V students. Educators tend to rarely incorporate writing assessment into the science curriculum, more often using writing as an evaluation tool to measure student understanding  (Wen & Walters, 2022 ; Liu et al., 2021). 
The aforementioned challenges encompass a number of difficulties that students face, including: (1) difficulty in understanding the content of the story, (2) difficulty in identifying the main idea in each paragraph of the story, (3) difficulty in expressing thoughts, and (4) difficulty in connecting words into cohesive sentences when summarizing the story Charalambous et al., (2012). These obstacles indicate that students often become passive in the learning process  (Chan et al., 2024 ; Tanimura et al., 2023) . Some of the factors identified as causing the problem include teachers' limited understanding of various Indonesian learning strategies, students' lack of interest in reading texts, inadequate school facilities, and lack of encouragement from schools to promote reading activities. To evaluate the success of learning, a passing grade is set with a Minimum Completion Criteria (KKM) score limit, which usually stands at 65%. However, research conducted at SDN 15 Melayang, Sintang district, showed that 60% of students scored below the KKM, indicating that 12 out of 21 students were below the expected standard, with only half of the students achieving or exceeding the KKM. Defining reading comprehension as a complex intellectual process that involves two main abilities, namely understanding the meaning of words and the ability to analyze verbal concepts, furthermore, (Rahimi et al., 2022 ; Inoue, 2023) states that reading comprehension involves various types of reading, including understanding literary standards or norms, providing critical reviews, interpreting printed drama, and analyzing fictional patterns.  
According to research conducted, concept maps are considered as visual representations of knowledge that have the potential to enhance individual understanding in a structured and meaningful way (Kumbure et al., 2024 ; Zhou et al., 2024). Through meaningful learning, new information can be integrated into an individual's cognitive structure, which in turn results in more organized learning  (Kong & Wang, 2024 ; Shayan et al., 2018). Based on this concept, the researcher aims to develop grammar teaching materials that aim to improve reading comprehension in grade five elementary school students. Significant research highlights that to promote progress in reading comprehension for all students, more than just the provision of rich texts is needed. A purposeful, strategic and diligent approach to reading instruction is required  (Carvalho, 2023). 
Reading motivation is a key factor that greatly influences reading success in children van Hek & Kraaykamp, (2023). This has been proven in the context of countries such as Norway, where cultural and educational factors, as reflected in the establishment of SELM (Self-Directed Learning Model), play a significant role  (Chalkley et al., 2022 ; Berg et al., 2023). It is thought that most children start primary school with a keen interest in literacy, but may have limitations in reading ability  (Bailey et al., 2022 ; Rojas-Drummond et al., 2017). 
Until now, we have only found one study that investigated the correlation between progress in Self-Directed Learning and academic achievement. The study focused on students who were considered academically at-risk in grades 1 to 5. This was due to strong support from local wisdom, which positively influenced students' motivation to learn to read diligently.

METHODS 
This research falls into the category of development research or Research and Development (R&D) which uses the ADDIE design (Yulihendri & Evanita, 2023 ; Rahayu & I Gusti Ayu Tri Agustiana, 2023). The focus of this research is to create teaching materials in the form of Indonesian language learning modules by utilizing the Thiagarajan model with the aim of improving students' reading and critical thinking skills in elementary schools, especially for grade 4 students totaling 21 people at SDN 15 Melayang, Sintang Regency. This learning model involves four stages of development known as 4-D: define, design, develop, and deploy  (Nurdianah & Sudira, 2022 ; Alam et al., 2022). 
This study used the ADDIE design approach by applying pretest and post-test to evaluate students' strengths and weaknesses before and after learning. Although the research lasted for one year, only the first three stages (definition, design and development) were successfully completed, while the dissemination stage was not achieved. The scope of this research focuses on the field of education, with the main objective to develop grammar teaching materials that can improve students' reading comprehension and critical thinking skills in elementary schools. The success of the research will be assessed based on how effective the developed module can help grade 5 students and teachers in the learning process. The research variables can be grouped into two main aspects, namely: (1) the development of 5th grade learning media to improve students' reading skills, and (2) assessment criteria that include five levels: "not helpful", "less helpful", "moderately helpful", "helpful", and "very helpful". To provide an overview of the research design, diagrams or illustrations as shown in Figure 1, can be used to present information clearly and effectively.  
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Figure 1. Stages of Adapted Product Development from the ADDIE Model

In the ADDIE research model, there are five main stages. According to Robert Maribe Branch (Retnasari et al., 2021), these five main stages can be divided into 21 specific steps. These steps can be described in a table as follows. 
Table 2. Details of ADDIE Stages
	CONCEPTS
	COMMON PROCEDURES

	Analyze
	Identify the probable causes for a performance gap
	1. Validate	the performance gap
2. Determine instructional goals
3. Confirm	the intended audience
4. Identify required resources
5. Determine potential delivery system (including cost estimate)
6. Compose a project management plan
	Analysis sumary

	Design
	Verify the desired performances and appropiate testing
methods
	7. Conduct a task inventory
8. Compose performance objectives
9. Generate testing strategies
10. Calculate	return on investment
	Design brief

	Develop
	Generate and validate the learning resources
	11. Generate content
12. Select or develop supporting media
13. Develop	guidance	for students
14. Develop guidance for the teacher
15. Conduct formative revisions
16. Conduct a pilot test
	Learning resources

	Implement
	Prepare the learning environment and engage the
students
	17. Prepare the teacher
18. Prepare the student
	Implemen- tation strategy

	Evaluation
	Assess the quality of the instructional products and processes, both before and after
implementation
	19. Determine evaluation criteria
20. Select evaluation tools
21. Conduct evaluation
	Evaluation plan



FINDINGS AND DISCUSSION
A. FINDINGS
At analysis, there are two essential tasks to be completed. The first task involves analyzing the needs of content or learning materials in Indonesian language teaching materials, especially in the context of reading comprehension in texts related to local struggle figures. The second task is to analyze the need for teaching materials specifically designed to improve reading comprehension and critical thinking skills in studying the struggle of Prince Antasari as a West Kalimantan warrior figure. 
At this stage, the focus is on conducting activities to ascertain the content or learning materials required for the development of teaching materials. The specific objective was to identify all relevant content based on the Indonesian curriculum, with an emphasis on reading comprehension and critical thinking in the Bung Karno text, aimed at grade 5 students. In addition, a characteristic analysis was conducted by examining the curriculum and valid lesson plans (RPP) on reading comprehension in Indonesian language materials.

	Instrument Eligibility Criteria

	Content Eligibility
	1. Completeness of material in teacng materials
2. The depth of the material in teaching materials
3. Accuracy of material contained in
4. Support Learning Materials in tea

	Appropriateness
Language
	1. Compatibility with Developmental Level



At this stage, the focus of the research was on identifying the requirements of teaching materials that support reading comprehension and critical thinking skills, especially in the context of Prince Antasari texts. The aim was to identify the key components required in the development of effective teaching materials to improve students' reading skills when studying texts about Pangeran Antasari.
At this stage, a needs analysis is conducted with the aim of thoroughly evaluating the need for teaching materials, considering the complex interaction of various factors that play a role in improving students' reading comprehension. These factors include the teacher's guidance strategy, the learning environment, the reader's background, individual differences among readers, the specific task, and the nature of the text itself.
Table 1. Results of the trial by Indonesian language experts
	
Criteria
	
obtain
	
Score
	Core maximum S_
	Average score
	Percentage per Criterion

	Content Eligibility
	1. Completeness of material in teaching materials
	1
	3
	4
	
3,5
	
70%

	
	
	2
	4
	4
	
	

	
	
	3
	3
	4
	
	

	
	
	4
	4
	4
	
	

	
	2. The depth of the material in teaching materials
	1
	4
	4
	
3, 25
	
85%

	
	
	2
	3
	4
	
	

	
	
	3
	3
	4
	
	

	
	
	4
	3
	4
	
	

	
	3. Accuracy of material contained in teaching materials
	1
	4
	4
	
4
	
100%

	
	
	2
	4
	4
	
	

	
	
	3
	4
	4
	
	

	
	
	4
	4
	4
	
	

	
	4.Support Learning Materials in teaching materials
	1
	4
	4
	
4
	
100%

	
	
	2
	4
	4
	
	

	
	
	3
	4
	4
	
	

	Appropriateness
Language
	5.Compatibility with
Developmental Level

	1
	4
	4
	3,6
	91.6%




At design, Activities in this stage involve designing teaching materials, where reading is defined as the process of analyzing, evaluating, and synthesizing information for decision making. This review focuses on analyzing, evaluating, and summarizing studies based on responses to the review questions. The research instrument used is the System Thinking Inventory (STI), which is formed as a collection of multiple choice questions to measure student learning achievement, focusing on 15 indicators of system thinking. To respond to these challenges, students in primary school conducted an analysis of Indonesian language textbooks, focusing on the information processing and evaluative activities provided to them.
At this development stage, several activities are carried out, including preparing teaching materials that are in accordance with the syllabus. Innovative educators design curricula to promote respectful relationships between students and teachers, prioritizing a more student-oriented approach. 
At this development stage, The 5E learning model is in accordance with constructivist approaches and principles. This model stage involves participation, exploration, explanation, elaboration, and evaluation. Each step has a different purpose from the student's perspective, emphasizing the importance of linking past and current learning experiences. In addition, this model supports evaluation that is useful for students and teachers to evaluate learning and understanding. The development of teaching materials is carried out to meet the needs of teachers and students. The results of this stage are in the form of teaching material products that are structured and in accordance with the required competencies, as well as questionnaires designed to measure validity and collect data from research subjects.
When using teaching materials, there are several important elements to consider, including:
1. Need for teaching materials:
  In this context, the teacher's role in developing teaching materials is an indicator of how effectively learning objectives can be achieved.
2. Test and evaluate:
    Evaluation at this stage is not only limited to the design and development stage, or product implementation, but is carried out at all stages of ADDIE model development.
However, formative evaluation is also carried out at each stage to immediately identify areas of necessary improvement. The evaluation stage is the final step in the ADDIE model for developing teaching materials  (Yu et al., 2021). The aim is to provide an assessment of the teaching materials that have been developed, ensure their effectiveness, and check their suitability to the learning objectives that have been set.
The overall evaluation by Indonesian language experts showed that the teaching materials achieved 85% of the maximum total score of 100%, indicating general suitability for application. According to the guidelines, products with a score of 75% or more are considered suitable for use in learning.
Even though these three criteria do not reach the maximum score of 100%, they are still considered adequate, with mastery of the material reaching a score of 75%, depth of material reaching a score of 85%, and suitability of the language to the student's level of development reaching a score of 85%. Thus, the overall score is 91.6%. For example, in the content appropriateness component, the material completeness subcomponent achieved a score of 75%, meeting the minimum standard without the need for revision. Furthermore, the depth of the material received a score of 85%, indicating a high level of feasibility and application in teaching materials.
The subcomponents of material accuracy and learning support materials both scored 100%, indicating that they are feasible to implement without revision. Regarding language appropriateness, the subcomponent of assessing language suitability to students' development levels received a score of 91.6%, with the predicate "very appropriate". In addition, the communicative subcomponents and coherence and unity of ideas each achieved a score of 100%, thus qualifying as very suitable for implementation without revision. 
Table 2. Graphic Expert Test Results
	
Criteria
	
obtain
	
Score
	Core maximum S_
	Average score
	Percentage per Criterion

	Cover Image
	1. Layout of teaching materials
	1
	4
	4
	3,5
	87.5%

	
	
	2
	3
	4
	
	

	
	2. Typography teaching materials
	1
	3
	4
	
3
	
75%

	
	
	2
	2
	4
	
	

	
	
	3
	4
	4
	
	

	
	1. teaching materials
	1
	4
	4
	3
	75%

	
	
	2
	2
	4
	
	

	Content Graphics
	2. Layout of teaching materials
	1
	4
	4
	
4
	
100%

	
	
	2
	4
	4
	
	

	
	
	3
	4
	4
	
	

	
	3. Typography teaching materials
	1
	4
	4
	
3,6
	
91.6%

	
	
	2
	3
	4
	
	

	
	
	3
	4
	4
	
	

	
	4. Illustration of teaching materials
	1
	4
	4
	
4
	
100%

	
	
	2
	4
	4
	
	

	
	
	3
	4
	4
	
	



Evaluation of all graphic aspects, including cover and content, resulted in a score of 89%. For cover images, the percentage values for each subcomponent are as follows: 87.5% for layout, 75% for typography, and 75% for illustrations. For graphic content, with percentage values of 100% for layout, 91.6% for typography, and 100% for illustrations. 
The title Development of Indonesian Language Teaching Materials Based on Folklore to Support the School Literacy Movement in Low Grades written by Muhammad Asip, Abdul Muktadir and Irwan Koto. This study highlights the low interest in reading elementary school children, therefore researchers designed teaching materials based on local stories of Bengkulu people. The results showed that teachers need teaching materials that contain Bengkulu folklore, and combine verbal and visual language. Meanwhile, students need teaching materials in the form of folklore with illustrations, bright colors, and short sentences. The title Effectiveness of Local Wisdom-Based Teaching Materials on Students' Activities and Learning Outcomes written by Anggi Anggramayeni, Berti Yolida, Rini Rita T. Marpaung. This research highlights the difficulties of teachers in implementing thematic learning in classrooms where children still appear passive. Based on this, the research developed teaching materials to increase the effectiveness of learning by utilizing local wisdom. The results showed that students' learning activities were considered good. The highest activity aspect was listening to the teacher's explanation, while the lowest was defending opinions. Teaching materials based on local wisdom proved effective in improving students' learning outcomes. The title Effectiveness of Local Wisdom-Based Teaching Materials on Writing Literacy Skills of Elementary School Students written by Mimin Ninawati and Nur Wahyuni. This research highlights the low listening and writing skills of elementary school students so that research designs teaching materials for local wisdom-based to increase learning effectiveness. The research found that there was a significant difference in students' writing ability before and after using the local wisdom-focused lesson materials. These materials help develop positive values in students and also improve their writing skills at the primary school level.


Analysis
[bookmark: _Hlk166748223]At this stage, there are two essential tasks to be completed. The first task involves analyzing the needs of content or learning materials in Indonesian language teaching materials, especially in the context of reading comprehension in texts related to local struggle figures. The second task is to analyze the need for teaching materials specifically designed to improve reading comprehension and critical thinking skills in studying the struggle of Prince Antasari as a West Kalimantan warrior figure. 
At this stage, the focus is on conducting activities to ascertain the content or learning materials required for the development of teaching materials. The specific objective was to identify all relevant content based on the Indonesian curriculum, with an emphasis on reading comprehension and critical thinking in the Bung Karno text, aimed at grade 5 students. In addition, a characteristic analysis was conducted by examining the curriculum and valid lesson plans (RPP) on reading comprehension in Indonesian language materials.
At this stage, the focus of the research was on identifying the requirements of teaching materials that support reading comprehension and critical thinking skills, especially in the context of Prince Antasari texts. The aim was to identify the key components required in the development of effective teaching materials to improve students' reading skills when studying texts about Pangeran Antasari.
[bookmark: _Hlk166749643] At this stage, a needs analysis is conducted with the aim of thoroughly evaluating the need for teaching materials, considering the complex interaction of various factors that play a role in improving students' reading comprehension. These factors include the teacher's guidance strategy, the learning environment, the reader's background, individual differences among readers, the specific task, and the nature of the text itself. In the context of teaching reading comprehension in narrative texts, various learning models are considered, as highlighted in the study by  (Wu et al., 2023 ; Serrano-Mendizábal et al., 2023). In addition, the advent of digital texts opens up new opportunities to improve children's reading comprehension, and children's individual characteristics can influence the relationship between word frame use and text reading comprehension, as noted by  (Hagan & Barron, 2019). Reading is a fundamental skill, and the key to developing reading comprehension lies in comprehension itself  (Habók et al., 2024 ; Cervetti & Pearson, 2023).
In the 21st century era, modern technological advances such as podcasting and blogging have transformed teaching and learning methods, as highlighted by  (Sinha, 2022 ; Vistari, 2023). Education today is not limited to traditional concrete media, and learning can also be enhanced through educational video games, an area that has been investigated in depth to explore the latest impact of educational video games, as described by  (Tüzün et al., 2009 ; Kurilovas & Kubilinskiene, 2020). Collaboration among peers can be challenging for students, especially for those with vulnerable social motivation and difficulties in reading, and the emotional aspects of such collaboration are not fully understood. In a learning environment, teachers and peers interact and influence each other in a dynamic system, as suggested in research by  (Dong et al., 2024 ; Gorham et al., 2024). Reading comprehension plays a crucial role in young learners' ability to acquire knowledge and apply it effectively in their future studies and careers, emphasizing the urgency of its importance, as expressed by (Zhong et al., 2022 ;   Akyeampong et al., 2013)

B. DISCUSSION
Design
[bookmark: _Hlk166748664]Activities in this stage involve designing teaching materials, where reading is defined as the process of analyzing, evaluating, and synthesizing information for decision making, as described by (Gomez Gomez, 2024 ; Zhu et al., 2023). Conventional strategies generally focus on improving students' knowledge through the use of the latest technology to accelerate reading speed, as observed in research by  (Chen et al., 2024 ; Mallik, 2023). This research represents a breakthrough in the development of technology-based reading comprehension programs for more advanced educational applications, as highlighted by  (Ali et al., 2024 ; Lin, 2023). Speed reading requires a flexible and curious attitude, a willingness to investigate the causes of phenomena, a desire to deepen knowledge, and an openness to consider multiple perspectives for analysis. In addition, a desire for creative reading is essentially required, which allows for the generation of ideas and a readiness to learn new things, as stated by (Malik et al., 2023 ; Formatting Citation). 
[bookmark: _Hlk166748721]This review focuses on analyzing, evaluating, and summarizing studies based on responses to the review questions, such as those conducted by (Gaertner et al., 2023 ; Gao et al., 2024). Reading is considered an important skill that must be improved in 21st century learning. The cognitive approach integrates various theories, such as constructivist learning theory, cognitive development theory, sociocognitive theory, cognitive information processing theory, and adult education theory, all of which form the basis of principles that encourage students to use reading media in constructing new knowledge effectively, as described by (Erawanto & Santoso, 2016; Vong & Kaewurai, 2017). Pre-test and post-test data were collected using test techniques, where the pre-test was conducted before the learning process began, while the post-test was conducted after the application of the learning materials. 
The research instrument used is the System Thinking Inventory (STI), which is formed as a collection of multiple choice questions to measure student learning achievement, focusing on 15 indicators of system thinking, as developed by  (Z.-J. Zhang et al., 1989). Building reading skills is crucial in preparing quality students. By incorporating reading learning, students are given the opportunity to process information, evaluate its sources, and refrain from immediately choosing the seemingly "right" or only answer, as discussed by (Sturm et al., 2021). 
To respond to these challenges, students in primary school conducted an analysis of Indonesian language textbooks, focusing on the information processing and evaluative activities provided to them, as described by (Fernandes et al., 2024 ; Crosthwaite et al., 2021). Before and after the learning, each student completed a self-assessment of their overall understanding of the learning and their cross-cultural knowledge and skills. Although the importance of reading comprehension in group discussions may appear to be a conceptual unity in the literature, in reality, the field of psychology has yet to fully understand speed reading in students, as emphasized by (Roberts & Stankov, 1999 ; Formatting Citation). 

Development
At this development stage, several activities are carried out, including preparing teaching materials that are in accordance with the syllabus. Innovative educators design curricula to promote respectful relationships between students and teachers, prioritizing a more student-oriented approach (Jones, 2022 ; Patterson et al., 2022). Previous research has demonstrated the effectiveness of curriculum studies in understanding educational institutions' curricula and identifying opportunities to improve teaching methods. Various methods are used to deliver the curriculum and integrate it into the educational framework (Keating et al., 2022 ; Tegzes et al., 2023). Before the COVID-19 pandemic, traditional classrooms tended to use lecture-based teaching methods, which lacked encouragement of inclusivity, active participation, negotiation, and reading comprehension. Students are usually passive listeners, with note-taking as the main learning tool  (Tong et al., 2021 ; Heo, 2022). However, the "new normal" era initiated by the pandemic has resulted in a shift towards more descriptive teaching methods, which emphasize student development through active participation (J. Lin & Wang, 2024). Preparing a Learning Implementation Plan (RPP), compiling material according to the syllabus, and evaluation are important aspects at this stage. Reading comprehension has been a major focus of research and education across disciplines such as philosophy, psychology, and education for more than a century. This involves the development of reading skills that researchers should observe, because balanced reading skills, combined with the ability to think critically, contribute to cultivating interest in reading at any time and place. Schools must develop strategies to instill this mindset (Bui et al., 2023 ; D. Wang et al., 2024). The 5E learning model is in accordance with constructivist approaches and principles. This model stage involves participation, exploration, explanation, elaboration, and evaluation. Each step has a different purpose from the student's perspective, emphasizing the importance of linking past and current learning experiences. In addition, this model supports evaluation that is useful for students and teachers to evaluate learning and understanding (Kong & Wang, 2024). The development of teaching materials is carried out to meet the needs of teachers and students. The results of this stage are in the form of teaching material products that are structured and in accordance with the required competencies, as well as questionnaires designed to measure validity and collect data from research subjects  (Y. J. Wu & Chen, 2021).

Implementation stage
When using teaching materials, there are several important elements to consider, including:

1. Need for teaching materials:
    In the current technological era, the development of educational teaching materials has become very important to meet the increasingly diverse needs of students. Teaching materials play a crucial role in learning Indonesian because they function as a guide in implementing learning activities, which aim to achieve the desired learning goals. In this context, the teacher's role in developing teaching materials is an indicator of how effectively learning objectives can be achieved.

2. Test and evaluate:
    After the product is deemed suitable by experts, the next stage is individual trials, then trials in small groups, and finally field trials. If deficiencies are found during testing, an evaluation needs to be carried out at that stage to improve the teaching materials being developed. Evaluation at this stage is not only limited to the design and development stage, or product implementation, but is carried out at all stages of ADDIE model development.
Evaluation
[bookmark: _Hlk166750350]Evaluation is an important process that aims to evaluate the success of teaching materials that have been developed, as well as to assess whether they meet expectations at the initial development stage. Usually, the formal evaluation stage is carried out at the end of the four stages mentioned previously. However, formative evaluation is also carried out at each stage to immediately identify areas of necessary improvement. The evaluation stage is the final step in the ADDIE model for developing teaching materials  (Yu et al., 2021). The aim is to provide an assessment of the teaching materials that have been developed, ensure their effectiveness, and check their suitability to the learning objectives that have been set (Conrad et al., 2024).

Indonesian Studies Expert
The overall evaluation by Indonesian language experts showed that the teaching materials achieved 85% of the maximum total score of 100%, indicating general suitability for application. According to the guidelines, products with a score of 75% or more are considered suitable for use in learning. Each criterion also meets or exceeds the 75% threshold.

Even though these three criteria do not reach the maximum score of 100%, they are still considered adequate, with mastery of the material reaching a score of 75%, depth of material reaching a score of 85%, and suitability of the language to the student's level of development reaching a score of 85%. Thus, the overall score is 91.6%. However, improvement does not depend on percentage scores alone; input and suggestions from experts are also considered. Evaluation of the feasibility of this teaching material also considers each component and subcomponent. For example, in the content appropriateness component, the material completeness subcomponent achieved a score of 75%, meeting the minimum standard without the need for revision. Furthermore, the depth of the material received a score of 85%, indicating a high level of feasibility and application in teaching materials.

The subcomponents of material accuracy and learning support materials both scored 100%, indicating that they are feasible to implement without revision. Regarding language appropriateness, the subcomponent of assessing language suitability to students' development levels received a score of 91.6%, with the predicate "very appropriate". In addition, the communicative subcomponents and coherence and unity of ideas each achieved a score of 100%, thus qualifying as very suitable for implementation without revision. However, it should be noted that the percentage score is not the sole determining factor for product suitability, and further action can be taken.

Analysis of validation results from graphic expert data
Evaluation of all graphic aspects, including cover and content, resulted in a score of 89%. Based on the product suitability guidelines explained in Chapter III, this score shows that the teaching material is suitable and can be used. However, this data is not the only consideration for improving a product. Assessment of each subcomponent and input from experts also play an important role in improving the product.
For cover images, the percentage values for each subcomponent are as follows: 87.5% for layout, 75% for typography, and 75% for illustrations. The scores show that the three subcomponents meet the standards and are suitable for use. Likewise for graphic content, with percentage values of 100% for layout, 91.6% for typography, and 100% for illustrations. With a value above 75%, all subcomponents in the graphic content component are considered feasible and suitable for use.
CONCLUSION 
In the 21st century era characterized by rapid technological advancements, the importance of strengthening Indonesia's cultural identity has become increasingly clear in order to keep the spirit of nationalism alive. To achieve this goal, the ADDIE concept emerges as a relevant solution. In this conceptual framework, each component is Analysis, Design, Development, Implementation, and Evaluation, each of which has a role and contribution appropriate to its field. The hope is that this can become a solid foundation and become a driver of progress in the world of education in strengthening Indonesia's cultural heritage, so that the spirit of nationalism remains firm in the 21st century era.
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