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 Reading proficiency is a critical component of student success in senior 

high school and requires structured, ongoing evaluation. This study 

evaluates the effectiveness of a high school literacy program in 

enhancing reading proficiency using the CIPP (Context, Input, 

Process, Product) evaluation model. A concurrent embedded mixed-

methods approach was employed, with quantitative data as the 

primary source and qualitative data as complementary. The study 

involved 57 teachers through surveys, supported by interviews, 

observations, and document analysis. Data were analyzed 

descriptively and triangulated using source and method validation. 

The findings indicate strong alignment of the literacy program with 

national education policies and the Independent Curriculum. Context 

and input aspects were rated highly, particularly in curriculum design 

and policy support. However, gaps remain in teacher competence, 

availability of literacy facilities, and student motivation. The process 

evaluation revealed well-structured planning, yet highlighted the 

need for improved student engagement and more effective learning 

strategies that foster critical thinking. Product evaluation showed 

progress in reading comprehension, text analysis, and skill 

application, though students’ academic vocabulary and 

communication skills remain underdeveloped. While the literacy 

program demonstrates positive outcomes, its effectiveness can be 

enhanced by addressing teacher training, expanding facility access, 

and incorporating interactive, problem-based learning. The study 

recommends multiliteracy-focused professional development and 

suggests future longitudinal research to assess the sustainability and 

broader impact of literacy interventions across diverse school contexts. 
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1. INTRODUCTION 

Currently, Indonesia's education system emphasizes enhancing literacy and numeracy skills as 

part of the Merdeka Curriculum. Reading literacy, in particular, is developed by following students' 

cognitive progression across the six levels of Bloom's Taxonomy. Boosting reading literacy at the high 

school level plays a crucial role in shaping student growth and contributing to the country's 
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advancement. Literacy not only equips students with essential communication skills but also fosters 

critical thinking and cultural awareness, which are vital in tackling global challenges. Structured 

literacy initiatives like the School Literacy Movement have proven effective in enhancing students' 

critical thinking and comprehension of reading materials (Yulianti & Sukasih, 2023). In addition, the 

systematic implementation of literacy programs has been proven to increase students' interest in 

reading, which then becomes the foundation for literacy development at higher education levels 

(Lolotandung & Trivena, 2022).  

On a national scale, Indonesia still faces significant challenges in improving its literacy rates, as 

reading has not yet become an ingrained habit or cultural norm. This is clearly demonstrated in a survey 

conducted by the Central Statistics Agency, which highlights a continuous decline in the public's 

interest in reading each year. A report from UNESCO further emphasizes this issue, revealing that 

Indonesia's reading index is exceptionally low, at just 0.001%. This statistic means that only one out of 

every thousand people in the country regularly engages in reading books. When compared to 

developed countries, Indonesia's reading habits lag far behind, as countries with higher literacy levels 

show reading rates ranging from 0.45 to 0.62. This stark contrast underscores the need for a concerted 

effort to foster a reading culture in Indonesia, emphasizing the importance of cultivating literacy at an 

early age and integrating it into daily life to help bridge this gap and promote educational and social 

progress (Heru Santosa & Supadi, 2023).  

At the high school level, there are two main stages in students' reading literacy, namely reading 

fluency and reading proficiency. Reading fluency refers to fluency in reading, where students are able 

to read with speed, accuracy, and good intonation without significant obstacles. This stage is important 

for building a foundation for understanding more complex texts (Fernandes et al., 2024). Meanwhile, 

reading proficiency is a further stage that emphasizes in-depth understanding, critical analysis, and the 

ability to evaluate and interpret information in texts. Students who have achieved reading proficiency 

are not only able to understand the content of the reading but can also relate it to a broader context, 

including applying information in real life as well as thinking reflectively and critically about various 

perspectives in the text (Percle et al., 2020). Therefore, an integrated teaching approach to improve these 

two aspects is urgently needed to support the overall development of high school students' reading 

skills. 

Realizing the importance of literacy, since 2015, the State High School 1 Subang, West Java, has 

implemented a literacy model, with reports showing an increase. However, its implementation still 

faces obstacles in improving students' reading proficiency. Low reading proficiency is characterized by 

students' difficulty in understanding the text in depth, lack of ability to analyze and evaluate 

information, and limitations in connecting reading content with a broader context. This is mainly due 

to the low understanding of teachers about literacy, which has an impact on the lack of commitment in 

its implementation. Many teachers still consider literacy as the responsibility of certain subjects, such 

as Indonesian and Mathematics, so that it does not involve other subjects. In addition, literacy activities 

are often only carried out as a formality without a clear understanding of the purpose and follow-up. 

Schools with teacher leaders show better development, while schools without drivers tend to be stagnant 

or only run programs ceremonially. Literacy funding through BOS funds is also not effective because 

it is not based on proper needs analysis. In addition, literacy success is often measured by the number 

of student written works, such as books or short stories, when more important is the improvement of 

critical thinking and cognitive skills. Although the habit of reading 15 minutes every day has been 

implemented in many schools, the lack of understanding of the purpose and follow-up makes the 

implementation of literacy not optimal in building a culture of critical thinking among students. 

Reading proficiency in high school students is essential for academic success and personal 

development. The urgency to improve reading proficiency arises from its strong correlation with 

overall academic performance; Students with good reading skills tend to have higher performance in 

subjects such as math and science, where comprehension of complex texts is indispensable (Raraju et 

al., 2022). In addition, reading proficiency improves critical and analytical thinking skills, allowing 
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students to interact with various materials, connect concepts, and apply knowledge effectively in 

various contexts (Adap et al., 2024). The benefits are not limited to academics; Students who have good 

reading skills show higher self-confidence, learning motivation, and self-efficacy, creating a positive 

learning environment and encouraging lifelong learning habits (Sum et al., 2023). Additionally, 

research shows that proficient readers are more likely to use effective reading strategies, such as 

skimming and scanning, which further strengthen their comprehension and memory of information 

(Samaranayake et al., 2022). Therefore, improving reading proficiency in high school students not only 

supports their current educational journey, but also equips them with the skills necessary for future 

academic and professional success. 

A systematic evaluation is needed to identify the effectiveness of the school literacy program in 

improving the reading proficiency of students of State High School 1 Subang. One of the approaches 

that can be used is the CIPP (Context, Input, Process, Product) evaluation model, which assesses the 

background of program needs (context), resources used (input), implementation of activities (process), 

and results achieved (product).  Previous research has shown that the CIPP evaluation model is 

effective in assessing educational programs, including literacy programs. For example, (Ratnaya et al., 

2022) revealed that the context aspect is often the main factor in the success of educational programs. 

Meanwhile, Kurniawati's research (2021) emphasizes the importance of input aspects in determining 

the effectiveness of the implementation of extracurricular programs. Although literacy programs have 

been evaluated in general, few have implemented the CIPP model in high schools in Indonesia that 

focus on reading proficiency, especially at the high school level. 

By adopting the CIPP evaluation model, this study aims to provide a comprehensive overview 

of the relevance, resource readiness, implementation quality, and results of school literacy programs. 

In addition, this study also seeks to identify supporting and inhibiting factors in program 

implementation, as well as provide evidence-based recommendations to improve the effectiveness of 

literacy programs in the future. The results of the study are expected not only to make a theoretical 

contribution to the study of educational evaluation but also practical recommendations to strengthen 

literacy strategies to improve  students' reading proficiency in a sustainable manner. 

 

2. METHODS  

This study uses an evaluation approach with the CIPP (Context, Input, Process, Product) model 

to assess the effectiveness of literacy programs in improving reading proficiency of high school students 

in Subang Regency. The model includes four main aspects: context, which examines the relevance of 

programs to educational policies and student needs; input, which assesses the readiness of resources 

such as teaching staff, facilities, and curriculum; process, which evaluates the implementation of 

literacy activities in schools; and products, which measure the results achieved, both in improving 

students' reading ability and the impact of the program on the learning environment (Finney, 2020; 

Jumari & Suwandi, 2020; Kurniawati, 2021; Maesaroh et al., 2022; Yahya et al., 2021). The evaluation of 

the CIPP model was chosen because it is able to provide a comprehensive analysis of the 

implementation of literacy programs, identify supporting and inhibiting factors, and offer evidence-

based recommendations for future program development (Amiruddin & Setialaksana, 2023; Bhakti, 

2017; Pujiastuti et al., 2021; Siswadi et al., 2019). With this approach, research can reveal the extent to 

which literacy programs have succeeded in improving students' reading skills and the challenges faced 

in their implementation. 

This study involved 57 teachers at State High School 1 Subang, West Java.  The collection of 

research data is carried out by paying attention to the ethics, information, and review of the institution 

being researched. The data in this study were collected through  the concurrent embedded mixed method, 

which combines quantitative and qualitative analysis simultaneously. This research makes quantitative 

data as the dominant main data and qualitative data as a complement or reinforcement. The 

quantitative method involves a survey of teachers to measure the effectiveness of literacy programs 
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based on reading proficiency achievement indicators, Quantitative data is analyzed descriptively to 

describe the patterns and trends of evaluation results. For scoring purposes, the following 

interpretation guidelines are used (Wahyudin & Bk, 2022): 

Table 1. Interpretation of Questionnaire Score Achievement 

No Grade/Score Range % Criterion 

1. 1.00 – 1.80 20% - 36% Very Low 

2. 1.81 – 2.60 37% - 52% Low 

3. 2.61 – 3.40 53% - 68% Enough 

4. 3.41 – 4.20 69% - 84% Good 

5. 4.21 – 5.00 83% -100% Excellent 

 

To evaluate the effectiveness of the literacy program in improving students' reading proficiency 

at State High School 1 Subang, measurements were carried out for three months using six main 

indicators including: 1) Reading Comprehension; 2) Text Analysis Skills; 3) Critical Thinking and 

Evaluation; 4) Vocabulary and Contextual Understanding; 5) Reading Fluency; and 6) Application of 

Reading Skills. The evaluation process involves a reading comprehension test that measures students' 

reading skills before and after the program is implemented, with questions that include aspects of 

reading comprehensiveness, text analysis, and critical thinking. In addition, project-based assignments 

such as book reviews, analytical essays, and text discussions are used to assess the application of 

reading skills in real-life situations as well as measure the development of students' comprehension 

and critical thinking skills. 

Meanwhile, the qualitative method uses interviews, observations, and document analysis to 

explore the dynamics of program implementation in more depth. The interview involved the principal, 

the teacher in charge of the literacy program, and the students. Qualitative data was analyzed with an 

interactive approach of Miles and Huberman, which included the stages of data reduction, 

presentation, and conclusion drawn. The validity of the data was strengthened through triangulation 

of sources, methods, and timing, as well as member checking, where respondents were given the 

opportunity to verify the interpretation of the research results. With this approach, the research is 

expected to provide a deeper understanding of the effectiveness of literacy programs, as well as 

produce practical recommendations to improve implementation and its impact on students' reading 

skills in a sustainable manner. 

 

3. FINDINGS AND DISCUSSION 

The context of the literacy program in improving the reading proficiency of students of State 

High School 1 Subang includes the objectives, indicators, and relevance of the program to national 

education policies and regional autonomy. The survey results showed that the evaluation of the literacy 

program context obtained an average score of 4.82 (96.39%) with the category of "Very Good," which 

indicates that this program has a clear and specific goal in improving students' reading skills. In 

addition, the alignment of the program with the Independent Curriculum and P5 (Pancasila Student 

Profile Strengthening Project) received the highest score, which was 4.88 (97.6%), confirming that 

literacy has become an integral part of the school curriculum. The program success indicators have also 

been well designed, with a score of 4.77 (95.4%), reflecting the existence of clear benchmarks for reading 

competencies that students must achieve. However, there are aspects that still need improvement, 

especially in terms of students' need to improve critical reading skills and comprehension of complex 

texts, which obtained a score of 4.34 (86.8%), indicating that there is still room for improvement in more 

in-depth literacy learning strategies. In addition, school policy support in the implementation of literacy 

received a score of 4.56 (91.2%), which means that it is optimal but can still be improved with more 

systematic and sustainable policies. With the evaluation results showing the "Very Good" category as 

a whole, the literacy program in Subang Regency high schools already has a strong foundation, but it 
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needs to be strengthened in more interactive and in-depth learning strategies to improve students' 

critical reading skills more effectively.  

Table 2. Data from the Survey Results of the Literacy Program Context Survey 

No Aspects evaluated Average % Category 

1.        
The literacy program implemented in schools has a clear and 

specific goal in improving students' reading proficiency 
4.78 95.6 Excellent 

2.        

The literacy program in schools has been arranged to be in line 

with the achievements of the Independent Curriculum and P5 

(Pancasila Student Profile Strengthening Project). 

4.88 97.6 Excellent 

3.        

The indicators of the success of the literacy program contain 

specific reading competencies that must be achieved by 

students. 

4.77 95.4 Excellent 

4.        

Literacy programs at school are tailored to students' needs in 

an effort to improve critical reading skills and comprehension 

of complex texts. 

4.34 86.8 Excellent 

5.        
School policies support the optimal implementation of literacy 

programs in order to improve students' reading proficiency. 
4.56 91.2 Excellent 

Average 4,82 96,39 Excellent 

 

The context of the literacy program in improving the reading proficiency of students of State 

High School 1 Subang is closely related to national education policies, including the principle of the 

Independent Curriculum which emphasizes the importance of literacy in all subjects. This is as 

explained by the program development team of State High School 1 Subang as follows: 

"The context of the literacy program in improving the reading proficiency of students of State High School 

1 Subang shows a strong relationship with national education policies and the principles of the 

Independent Curriculum. The implementation of literacy programs in schools is based on various 

regulations, including Law Number 20 of 2003 concerning the National Education System, which 

emphasizes that education aims to develop the potential of students, including in the field of literacy. In 

addition, Government Regulation Number 57 of 2021 concerning National Education Standards 

stipulates that literacy skills are part of the graduate competency standards that must be mastered by 

students. Meanwhile, Permendikbudristek Number 56/M/2022 concerning Guidelines for the 

Implementation of the Independent Curriculum emphasizes that literacy is a basic competency that is 

developed in all subjects and integrated in the Pancasila Student Profile Strengthening Project (P5). In 

addition, Permendikbud Number 23 of 2015 concerning the Growth of Ethics mandates the 

implementation of literacy culture in schools, including through the habit of reading non-textbooks for 15 

minutes before learning. Another regulation that supports is the School Literacy Movement (GLS) based 

on the Regulation of the Minister of Education and Culture Number 24 of 2018, which aims to improve 

literacy culture through the habituation, development, and learning stages. Based on this regulation, the 

literacy program in the Independent Curriculum in high schools not only focuses on improving students' 

reading proficiency, but also supports critical thinking skills and builds a sustainable literacy culture 

through innovative learning approaches". 

 

The input of the literacy program in improving the reading proficiency of students of State High 

School 1 Subang includes various important aspects such as curriculum design, availability of teaching 

materials, teacher competence, supporting facilities, as well as student motivation and readiness. The 

results of the evaluation showed that the design and content aspects of the curriculum obtained a score 

of 4.65 (93%) in the "Very Good" category, indicating that the literacy curriculum has been well 
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designed to improve students' reading skills. In addition, the availability of learning materials and 

resources received the highest score, which was 4.89 (97.8%), which shows that the school has provided 

enough teaching materials to support the literacy program. However, some aspects still need to be 

improved, such as teacher competence in literacy, which scored 3.67 (73.4%), indicating that there are 

still teachers who do not have training or certification related to literacy. In addition, the availability of 

supporting facilities and infrastructure, such as libraries and access to reading materials, is also still 

classified as "Good" with a score of 3.48 (69.6%), indicating the need to improve facilities. Students' 

motivation and readiness to participate in the literacy program also still need further attention with a 

score of 4.12 (82.4%). Overall, the input of the literacy program at State High School 1 Subang is in the 

"Good" category with an average score of 4.16 (83.24%), but improvements in the aspects of teacher 

competence, supporting facilities, and student motivation need to be the main focus so that the literacy 

program can run more optimally and effectively in improving students' reading proficiency. The results 

of the survey are reported as follows: 

Table 3. Data from the Literacy Program Input Survey  

No Aspects evaluated Average % Category 

1.      

The design and content of literacy programs in schools have 

been developed to support the optimal improvement of 

students' reading proficiency. 

4.65 93 Excellent 

2.        
Schools provide adequate learning materials and resources to 

support the goals of literacy programs. 
4.89 97.8 Excellent 

3.        

Instructors or teachers who teach in literacy programs have 

adequate skills and have attended literacy-related training or 

certification. 

3.67 73.4 Good 

4.        

The school offers facilities and infrastructure that support 

literacy activities, including reading rooms, libraries, and 

access to a diverse range of reading materials. 

3.48 69.6 Good 

5.        
Students have a strong motivation and readiness to participate 

in literacy programs to enhance their reading skills. 
4.12 82.4 Good 

Average 4.16 83.24 Good 

 

The process of literacy activities in improving the reading proficiency of students of State High 

School 1 Subang includes planning, implementation, learning strategies, evaluation, and student 

participation in literacy programs. The results of the evaluation showed that the literacy program 

agenda and planning were well documented, with a score of 4.72 (94.4%) in the "Very Good" category, 

and innovative and inspiring program design received the highest score, which was 4.82 (96.4%). This 

shows that literacy programs have been designed to meet the learning needs of the 21st century 

effectively. However, some aspects still need improvement, such as the implementation of learning 

strategies by teachers, which obtained a score of 3.78 (75.6%), indicating the need for further training 

so that teachers can be more optimal in encouraging critical, analytical, and reflective thinking skills in 

accordance with the Independent Curriculum and P5. In addition, the evaluation of the literacy 

program is still classified as "Good" with a score of 3.66 (73.2%), indicating that the monitoring and 

assessment system of program effectiveness needs to be strengthened so that the improvement is more 

sustainable. Active participation of students in literacy activities also needs to be improved, with a score 

of 3.55 (71%), indicating the need for more interactive and collaborative strategies in involving students. 

Overall, the implementation process of the literacy program at State High School 1 Subang, is in the 

"Good" category with an average score of 4.11 (82.12%). To increase its effectiveness, it is necessary to 

strengthen learning strategies by teachers, improve program evaluation mechanisms, and use more 

attractive approaches so that students are more active and involved in literacy programs.  
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Table 4. Data from the Survey Results of the Literacy Program Process  

No Aspects evaluated Average % Category 

1.        
Literacy programs in schools have a structured and 

well-documented learning agenda and plan. 
4.72 94.4 Excellent 

2.        

The implementation of literacy programs is designed to 

meet the needs of 21st century learning with 

innovative, inspiring, and fun methods for students. 

4.82 96.4 Excellent 

3.        

Teachers and facilitators of literacy programs 

implement learning strategies that encourage critical, 

analytical, and reflective thinking skills in accordance 

with the principles of the Independent Curriculum and 

P5. 

3.78 75.6 Good 

4.        

Evaluation of literacy programs is carried out 

periodically and continuously to assess their 

effectiveness and improvement. 

3.66 73.2 Good 

5.        

Literacy programs provide space for students to 

actively participate, collaborate, and develop reading 

and comprehension skills in depth. 

3.55 71 Good 

Average 4.11 82.12 Good 

 

Based on interviews with principals, teachers and students of State High School 1 Subang, the 

implementation of the literacy program has a structured and well-documented agenda and planning, 

showing that the school has a clear system in running this program. In addition, the approach used in 

literacy programs has been designed with innovative, inspiring, and fun methods, so that it is in line 

with the needs of 21st century learning. However, some teachers stated that learning strategies that 

encourage critical, analytical, and reflective thinking skills still need to be improved, because there are 

still challenges in integrating literacy into various subjects optimally. In addition, the evaluation of 

literacy programs has not been fully carried out regularly and continuously, so further efforts are 

needed to assess its effectiveness as a whole. Some students also revealed that they have not been fully 

encouraged to actively participate and collaborate in the development of reading skills, which indicates 

the need for more engaging strategies for student engagement to increase. Overall, the literacy program 

at SME Negeri 1 Subang has been running well, but there is still a need for strengthening in learning 

strategies, more effective evaluations, and a more interactive approach to increase student involvement 

in building a literacy culture in schools. 

 The products or results of the literacy program in improving the reading proficiency of students 

of State High School 1 Subang show their effectiveness in improving the comprehension, analysis, and 

evaluation of texts by students. The evaluation results showed that the literacy program had helped 

students in understanding, analyzing, and evaluating texts in depth, with a score of 4.13 (82.6%) in the 

"Good" category, as well as contributing to the improvement of students' academic achievement in text-

comprehension-based subjects with a score of 4.07 (81.4%). In addition, the program also encourages 

students to produce various literacy-based products, such as book reviews, articles, essays, or other 

written works, with a score of 4.03 (80.6%), indicating that students are beginning to engage in literacy-

related productive activities. However, there are still aspects that need to be improved, especially in 

strengthening students' critical thinking and communication skills in various academic and social 

contexts, which obtained a score of 3.89 (77.8%). This shows that although literacy programs have had 

a positive impact, additional strategies that are more effective in encouraging students to apply reading 
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skills into broader problem-solving, discussion, and communication are needed. Overall, the 

evaluation of literacy program products at State High School 1 Subang received an average score of 

4.03 (80.6%) in the "Good" category, which shows its effectiveness, but still needs to be strengthened in 

the aspect of developing students' critical thinking and communication skills so that the benefits can be 

more optimal. 

Table 5. Data from the Survey Results of the Literacy Program Product Survey  

No Aspects evaluated Average % Category 

1.      

Literacy programs in schools are effective in improving 

students' ability to understand, analyze, and evaluate 

texts in depth. 

4.13 82.6 Good 

2.        

The implementation of literacy programs contributes to 

the improvement of students' academic achievement in 

subjects that require comprehension of complex texts. 

4.07 81.4 Good 

3.        

Literacy programs encourage students to produce 

various literacy-based products, such as book reviews, 

articles, essays, or other written works as a form of 

reflection on reading comprehension. 

4.03 80.6 Good 

4.        

The results of the literacy program not only improve 

reading skills, but also strengthen students' critical 

thinking and communication skills in a variety of 

academic and social contexts 

3.89 77.8 Good 

Average 4.03 80.6 Good 

 

Furthermore, to determine the effectiveness of the literacy program in improving Reading 

Proficiency in students at State High School 1 Subang, measurements were carried out for a period of 

3 months using 6 indicators. Measurement is carried out through a reading comprehension test that 

tests students' reading skills before and after the program is implemented, using reading 

comprehension-based questions, text analysis, and critical thinking. In addition, project-based 

assignments such as book reviews, analytical essays, and text discussions are used to assess the 

application of reading skills in real-life contexts and measure the improvement of students' 

understanding and critical thinking skills. The results of the reduction are reported as follows: 

Table 6. Results of Measuring the Effectiveness of Literacy Programs in Improving Reading 

Proficiency 

No Indicator Description 
Pre-program 

achievements 

Achievements 

after the 

program 

N-

gain 

Effectiveness 

(%) 

1.         
Reading 

Comprehension 

Students are able to identify key 

and supporting ideas, 

understand the structure of the 

text, and grasp the explicit and 

implicit meanings in the 

reading. 

82.35 88.77 0.36 36.37 

2.         
Text Analysis 

Skills 

Students are able to analyze the 

relationship between ideas, 

interpret information based on 

evidence, and understand the 

author's point of view and 

intent in the text. 

79.89 87.95 0.40 40.08 
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No Indicator Description 
Pre-program 

achievements 

Achievements 

after the 

program 

N-

gain 

Effectiveness 

(%) 

3.         

Critical 

Thinking and 

Evaluation 

Students are able to evaluate the 

accuracy and credibility of 

sources, identify biases and 

rhetoric in reading, and relate 

texts to broader contexts. 

80.03 87.32 0.37 36.50 

4.         

Vocabulary and 

Contextual 

Understanding 

Students are able to use context 

to understand the meaning of 

words, recognize synonyms, 

antonyms, and figurative 

meanings, and apply academic 

and technical vocabulary 

according to their level of 

education. 

82.55 86.79 0.24 24.30 

5.         
Reading 

Fluency 

Students are able to read 

fluently, understand texts 

efficiently, use appropriate 

intonation and expressions, and 

read different types of texts in 

an effective time. 

85.34 90.79 0.37 37.18 

6.         
Application of 

Reading Skills 

Students are able to summarize 

and communicate information, 

use text to solve problems or 

support arguments, and relate 

the content of the reading to 

personal experiences and other 

academic areas. 

77.83 86.72 0.40 40.10 

Average 81.33 88.06 0.36 35.76 

 

The results of measuring the effectiveness of the literacy program in improving the reading 

proficiency of students of State High School 1 Subang showed a significant improvement in various 

aspects of reading skills, with the average achievement increasing from before to after the program was 

implemented. The indicators with the highest increase in effectiveness were found in Application of 

Reading Skills and Text Analysis Skills, while Vocabulary and Contextual Understanding had a lower 

increase, indicating that literacy programs have been effective but still need to be strengthened in terms 

of vocabulary understanding and the use of context in reading. 

Based on the results of interviews with school principals and those in charge of literacy 

programs, it was found that the main factors that affect literacy in improving the reading proficiency 

of high school students include reading motivation, family environment, and the availability of reading 

materials. Reading motivation is a key factor in encouraging students to be more active in literacy 

activities, where students with high motivation tend to read more often and have better understanding 

than those who are less motivated. In addition, the family environment also has a great influence on 

literacy skills, where parental support in creating a conducive learning atmosphere, providing 

guidance, and instilling reading habits can increase students' interest and reading skills. Another factor 

that plays a role is the availability of reading materials, both at home and at school, because the more 

and varied reading resources available, the greater the opportunities for students to develop their 

literacy skills. Thus, the improvement of students' reading proficiency is not only determined by 

individual motivation, but also influenced by external factors such as family environment and access 

to quality reading materials. 
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Discussion 

The success of literacy programs in high school in improving students' reading proficiency 

requires the establishment of clear and specific goals, as well as the alignment of literacy programs with 

the Independent Curriculum. Well-defined goals help clarify the focus and objectives of the program 

to be achieved, allowing for a more systematic evaluation of student achievement (Jusmirad et al., 2023). 

In addition, the use of the Independent Curriculum as a frame of reference in the implementation of 

literacy programs provides flexibility in teaching methods and encourages the integration of literacy in 

a context that is more relevant to students (Marlena et al., 2022). Alignment between literacy programs 

and curriculum can optimize the use of existing resources and facilitate the development of reading 

skills comprehensively. 

In the evaluation of inputs, improving teacher competence, procuring supporting facilities such 

as libraries, and encouraging student motivation are crucial steps in optimizing literacy programs. The 

effectiveness of literacy programs in high schools is highly dependent on the input of teachers as the 

main facilitators, but the level of teacher competence is still in the spotlight because it is still considered 

low even though there has been curriculum reform through the Independent Curriculum. In this 

context, the curriculum literacy possessed by teachers is an important factor that affects their ability to 

understand, implement, and develop the curriculum (Süer & Demirkol, 2023).  

Research shows that teachers who have a good level of curriculum literacy are better able to 

design creative and adaptive learning according to the demands of the current curriculum (Ince et al., 

2023). However, the challenge faced is the lack of effective training and support to improve teachers' 

pedagogical competence and curriculum, which is key to the success of literacy education. This 

indicates that even though the curriculum provides clear and in-depth direction, without being 

supported by improving teacher competence, effective literacy implementation remains hampered. In 

addition, teachers need to be actively involved in the professional community to share best practices 

and experiences in the implementation of the new curriculum, which is aligned with the needs of 

students in the digital age (Maunula & Lähdesmäki, 2022). Thus, focusing on developing teachers' 

competencies in curriculum literacy is not only important for educational reform, but also for creating 

meaningful learning experiences for students. 

In the implementation phase of literacy programs, although the agenda and planning have been 

well designed, significant challenges remain in the field caused by two main types of barriers: structural 

and systemic barriers. Structural barriers refer to insufficient resources, such as the lack of relevant 

books and teaching materials, which negatively impact participants' motivation in participating in 

literacy programs (Novitasari et al., 2020). In addition, systemic barriers are identified through the lack 

of effective leadership support in the management of educational institutions, which often results in 

low teacher participation and engagement (Masyhura & Ramadan, 2021). This is further exacerbated 

by unequal access to educational resources; many participants face limitations in terms of accessibility 

of educational and information facilities, which affects their desire to actively participate in literacy 

programs (Kemp et al., 2020). Thus, the successful implementation of literacy programs does not only 

depend on good planning, but also requires attention to these structural and systemic factors in order 

to build a supportive environment for all stakeholders in the literacy process. 

The literacy program at the high school level has succeeded in improving students' reading 

profiling in 6 aspects which include Reading Comprehension, Text Analysis Skills, Critical Thinking 

and Evaluation, Vocabulary and Contextual Understanding, Reading Fluency, and Application of 

Reading Skills. The Text Analysis Skills indicator showed a significant improvement, while Vocabulary 

and Contextual Understanding still needed improvement in strengthening vocabulary comprehension 

and reading context. Research by Widana et al (2023) shows that the integration of literacy efforts in 

the learning process, including the use of relevant and locally context-based methods, contributes 

significantly to the development of these skills. The report on the results of the study conducted by Fitri 

(2022) also confirms that well-designed literacy programs, including strategies that encourage student 

engagement and build a love for reading, can improve overall learning outcomes.  
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Based on previous research, the implementation of literacy programs in other schools also 

reflected similar effects, where students showed higher interest in reading and increased literacy skills 

as a result of active involvement in the program (Kartikasari & Nuryasana, 2022). Improved academic 

achievement, particularly in text-comprehension-based subjects, is linked to the development of better 

critical thinking and communication skills in academic and social contexts. This indicates that literacy 

programs are not only beneficial in the cognitive aspect, but also strengthen students' interpersonal 

skills, which are necessary in daily life and in the professional world. However, there are challenges 

that must be faced, especially in understanding vocabulary and using context when reading.  

Research shows that there is a significant relationship between vocabulary mastery and reading 

comprehension (Misuari-Abdurasul, 2023; Septiana & Hanafi, 2022), but lower results on the indicator 

indicate the need for additional strategies. Strengthening academic vocabulary and contextual 

understanding should be a focus to ensure students are not only familiar with reading, but also able to 

apply the knowledge gained in a broader context (Nuryati et al., 2021). Thus, the success of literacy 

programs can be improved through more personalized learning and based on students' needs 

regarding relevant and applicable vocabulary. 

The improvement of students' reading ability at the high school level is influenced by reading 

motivation, family environment, and availability of reading materials, where each factor contributes to 

strengthening literacy skills. Reading motivation encourages students to actively explore a variety of 

texts, while a supportive family environment, such as reading habits at home and access to reading 

materials, can help build a stronger interest in reading (Yulianti & Sukasih, 2023). In addition, the 

availability of diverse reading materials, both in the form of printed and digital books, plays an 

important role in improving students' understanding of complex information (Annisawati & Oktora, 

2023). School support through structured literacy programs and the existence of adequate libraries are 

also determining factors in increasing students' interest in reading (Pratiwi et al., 2022). Therefore, 

efforts to strengthen students' reading proficiency must include strategies that integrate strengthening 

reading motivation, family support, and access to quality reading materials in the school and home 

environment. 

Although there has been significant progress in the implementation of literacy programs, some 

aspects still show shortcomings that need further attention. First, teachers' competence in literacy is still 

often inadequate, which has an impact on the effectiveness of literacy teaching in the classroom 

(Prasetia & Adlan, 2022). The availability of facilities and infrastructure is also a critical factor; many 

schools still lack resources such as reading books and adequate space to support literacy learning 

(Wijaya, 2022). This has a direct effect on students' motivation to participate in literacy activities, which 

is not optimal and has the potential to reduce the overall impact of this program. In addition, the 

application of learning strategies that encourage critical thinking skills and text evaluation still needs 

to be improved. The inactivity of students in participating in literacy activities is felt as a major obstacle 

that affects the success of literacy programs (Wiratsiwi, 2020). By combining strengthening teacher 

competence, increasing the availability of facilities, and implementing more effective learning 

strategies, it is hoped that it can optimize the potential of literacy programs to significantly increase 

student literacy achievement. 

To increase the effectiveness of literacy programs, several strategic steps can be implemented. 

First, improving teacher competence is urgently needed through intensive literacy training and 

certification to ensure that educators can optimize literacy teaching in various subjects. Trained teachers 

can contribute to student motivation and learning activities, thereby helping to achieve literacy 

program goals  (Zulfikar et al., 2023). Second, improving facilities and access to resources such as 

libraries and a varied collection of reading materials is crucial; The availability of diverse reading 

materials can have a direct impact on students' reading interest and involvement in literacy activities 

(Yulianti & Sukasih, 2023). Third, increasing student motivation can be done by developing a more 

interactive and collaborative learning strategy. Several studies have shown that strategies involving 

games and group activities can increase students' interest in learning (Dewi, 2023). Lastly, the 
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importance of periodic and ongoing evaluations cannot be overlooked; A good evaluation system will 

provide valuable information about the effectiveness of the program and areas that need improvement, 

thus ensuring that literacy programs continue to be relevant and responsive to the needs of students. 

This study has several limitations, including generalization problems, because the findings 

obtained are only relevant to State High School 1 Subang and cannot necessarily be applied to other 

schools with different contexts. In addition, certain factors such as school policies, family conditions, 

and socio-economic status of students can influence the results and interpretation of this study. 

Potential bias in self-reporting from teachers and students also needs to be considered, given that data 

collection depends on responses from respondents. 

 

4. CONCLUSION  

The literacy program implemented at SMU Negeri 1 Subang has succeeded in improving 

students' reading proficiency, with significant improvements in several aspects of reading skills. 

However, there are challenges that need to be considered, especially related to teacher competence, 

supporting facilities, and student motivation. Teachers' competence in literacy still needs to be 

improved through intensive training in order to optimize the implementation of the Independent 

Curriculum, which is an important part of this program. In addition, structural and systemic barriers, 

such as lack of resources and managerial support, also hinder the success of the program. For this 

reason, more sustainable and systematic policies, including improving facilities and access to reading 

materials, are needed to support the strengthening of literacy in schools. Going forward, further 

research can be conducted with longitudinal designs involving different schools to evaluate the long-

term impact of literacy programs and consider external factors that affect literacy, such as the family 

environment and socio-economic conditions of students. This can provide deeper insights into how 

literacy can be strengthened in various educational contexts. Thus, to strengthen the success of literacy 

programs, strategic measures such as teacher competency development, facility improvement, and 

strengthening student motivation must be priorities in future literacy education policies. 
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