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ARTICLE INFO ABSTRACT
Writing in a foreign language presents challenges related to
Keywords: . .
grammar, vocabulary, coherence, and self-regulation. This study
Writing; investigates the writing learning strategies employed by successful
Learning Strategies; EFL learners in the English Education Study Program at Universitas
Successful EFL Learners Negeri Padang. The objective is to identify the most frequently used

strategies to overcome these difficulties. A quantitative descriptive
approach was employed, utilizing a survey questionnaire to collect
data from a purposive sample of 30 successful EFL learners. The

. . questionnaire assessed the frequency of various writing strategies,
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categorlzed into metacognitive, cognitive, compensation, social,
Received 2024-10-31 memory, and affective strategies. Findings indicate that all strategy
Revised 2024-11-13 types fall under the "High Use" category. Metacognitive strategies
Accepted 2025-02-15 were the most frequently employed (mean = 4.1), emphasizing
planning, monitoring, and evaluating writing. Compensation
strategies (mean = 3.9) and cognitive strategies (mean = 3.7) were also
widely used, suggesting active learner efforts to address language
gaps. Social and memory strategies showed similar levels of
application (mean = 3.6), highlighting the role of peer support and
memory aids. Affective strategies, though slightly lower (mean = 3.5),
remained within the high-use category for managing emotions. With
an overall mean of 3.7, the results suggest that frequent and diverse
strategy use significantly contributes to writing proficiency. The high
reliance on metacognitive strategies underscores their importance in
self-regulated learning. These findings offer insights for educators
seeking to enhance EFL writing instruction through strategy-based
approaches, particularly by fostering metacognitive awareness and
self-regulation.
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1. INTRODUCTION

Effective learning strategies play a crucial role in education, particularly in language acquisition.
According to Oxford (2017), language learning strategies that promote reflection and self-regulation are
essential for fostering active and independent engagement in learning. This engagement is particularly
important in developing strong communication skills, which is a primary goal of language instruction.
Moreover, learning strategies help students navigate specific challenges, such as those encountered in
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writing. Ellis (2015) highlights that learning strategies encompass a range of techniques and actions that
learners employ to enhance their knowledge and improve their overall learning process.

Despite their significance, formal education systems often focus more on content delivery than on
equipping students with effective learning strategies. Friedrich and Mandl (2006) argue that schools tend
to emphasize knowledge transmission rather than the systematic development of learning strategies. This
gap suggests a need for curricula that integrate strategic learning approaches to better prepare students
for lifelong learning. Addressing this issue could not only enhance students' writing skills but also
promote independent learning, ultimately improving their overall academic success.

In the context of English as a Foreign Language (EFL), the use of effective learning strategies plays a
crucial role in learners’ academic success. Reiss (2005) emphasizes that EFL learners face the dual
challenge of acquiring a new language while simultaneously using it as a medium to gain other forms of
knowledge. This unique situation makes it essential for learners to adopt structured strategies to manage
the cognitive demands of language learning, particularly in environments where English is not the
dominant language. Despite the importance of learning strategies, current research lacks sufficient focus
on how EFL learners specifically develop and apply such strategies in complex skill areas, notably writing,
which remains one of the most challenging aspects of language acquisition.

Self-regulation is another fundamental component of successful learning. According to Zimmerman
and Schunk (2011), self-regulated learning involves goal-setting, progress monitoring, and strategy
adjustment, all of which empower learners to take control of their educational journey. Research has
consistently shown that learners who employ self-regulation are more likely to achieve academic success,
as they actively manage their learning processes (Panadero, 2017). This study aims to address the existing
gap by exploring how proficient EFL learners utilize self-regulation in their writing strategies, providing
a clearer understanding of the behaviors and approaches that differentiate successful learners from those
who continue to struggle.

Writing, in particular, poses significant challenges for EFL learners due to its multifaceted nature. As
Hyland (2002) points out, writing involves a complex interplay of skills, including grammar, vocabulary,
coherence, and critical thinking. Williams (2007) further argues that strong writing abilities are integral to
academic achievement, especially for tasks such as thesis writing, which require advanced proficiency.
However, many EFL learners encounter persistent difficulties in areas such as grammatical accuracy,
vocabulary usage, and text organization, impeding their ability to convey ideas effectively (Brown, 2007;
Richards & Schmidt, 2010; Swales & Feak, 2004; Halliday & Hasan, 1976). While prior studies have
acknowledged these common obstacles, there is a noticeable lack of research focused on identifying the
specific strategies employed by successful EFL writers to navigate and overcome these difficulties. This
study seeks to fill that gap by offering insights into the strategic behaviors that contribute to effective
writing performance in the EFL context.

Some EFL learners, known as "successful EFL learners,” manage to excel despite these obstacles.
Hyland (2004) notes that these learners are characterized by their ability to produce coherent, cohesive
texts that meet academic standards. Research has suggested that successful EFL writers employ various
strategies, including extensive pre-writing planning and self-regulation strategies, that support effective
writing (Flower & Hayes, 2018). However, existing research often lacks a comprehensive examination of
which strategies are most beneficial for EFL writing proficiency and how these strategies specifically
contribute to overcoming common challenges.

In Indonesia, research has shown a positive correlation between language learning strategies and
writing achievement. Cahyono and Nasihah (2017) and Yulianti (2018) found that high-achieving
Indonesian EFL students frequently use metacognitive strategies in writing, while Arifin (2020) observed
significant variations in strategy implementation among skilled English learners. This study addresses a
gap in the Indonesian context by focusing specifically on the strategies of high-achieving EFL writers at
Universitas Negeri Padang, aiming to identify the strategies that are most effective and commonly used
among these learners.
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At Universitas Negeri Padang, writing instruction is central to the English Education Study Program,
with a structured sequence of courses from Paragraph Writing to Thesis Writing. Despite this progression,
many students face challenges, especially those who do not achieve high grades. Typical difficulties
include idea generation, cohesion, coherence, and language mechanics. By examining the strategies used
by successful EFL writers, this study fills a gap in understanding how targeted strategy use can improve
writing outcomes in a structured academic setting.

In summary, while learning strategies are central to language acquisition, particularly in writing,
there is a need for more research that explicitly examines the strategies successful EFL learners use to
overcome writing challenges. This study aims to address this gap by identifying and analyzing the
specific writing strategies employed by high-achieving EFL students, thereby providing insights for
educators and curriculum developers to support all students in building effective writing skills essential
for academic and professional success.

2. METHODS

In this research, the researcher employed a descriptive quantitative research design. This approach
focused on systematically examining a specific group, situation, or phenomenon using numerical data to
quantify patterns and relationships. According to McMahon and Patton (2002), quantitative research aims
to measure and analyze variables to identify trends and generalize findings to a larger population. In
contrast to qualitative research, which emphasizes understanding the complexities of human behavior,
quantitative research is concerned with numerical analysis and statistical relationships.

A descriptive quantitative design was particularly well-suited for exploring the "what" and "how" of
a situation in terms of the frequency and distribution of specific characteristics. Creswell (2013) highlights
that quantitative research seeks to quantify the data, enabling researchers to identify patterns, correlations,
and significant differences within the data set. This approach allows for a clear and objective
understanding of the variables involved in the research.

In quantitative research, methods such as surveys and questionnaires are commonly used to collect
data. Denzin and Lincoln (2011) explain that quantitative methods allow researchers to gather measurable
data that can be analyzed statistically to identify patterns and relationships. These methods provide a
structured framework for capturing and quantifying participants' experiences and behaviors.

The primary objective of this study was to explore the writing learning strategies most commonly
used by successful EFL (English as a Foreign Language) learners. By examining these strategies
quantitatively, the study aimed to identify the prevalence and significance of various strategies and
determine whether specific strategies are more commonly used than others. Guba and Lincoln (1994)
assert that quantitative research can provide valuable insights into the extent to which different strategies
are employed by learners, offering a broad understanding of the factors that influence strategy use in
writing.

The study used a structured questionnaire to collect data from participants, which was then analyzed
using statistical techniques. This approach allowed the researcher to measure the frequency of strategy
use and analyze any potential correlations between strategies and learners' success in writing tasks. The
results provided clear, data-driven insights into the most commonly used writing strategies among
successful EFL learners.

The population for this study consisted of fifth-semester learners who had completed four
consecutive writing courses: Paragraph Writing, Essay Writing, Academic Writing, and Thesis Writing.
These learners were enrolled in the 2024 academic year at the English Education Study Program of
Universitas Negeri Padang. The population included 200 learners, divided into 10 education classes (K1-
K10). The researcher selected education classes for this research because non-education learners did not
enroll in the Thesis Writing course. Since only education learners were required to complete this course,
they represented the most suitable population for investigating advanced writing learning strategies.
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The research employed purposive sampling to select approximately 15% of the population, which
equaled 30 learners, as suggested by Gay et al. (2012) for descriptive research. Successful learners in this
study were identified based on their performance in the writing assessment, where only those who scored
an A grade (85-100) and B grades (80-84) were considered. This criterion ensured that the selected sample
consisted of learners with a high level of writing proficiency, making them suitable for analyzing
advanced writing learning strategies.

For this study, the researcher utilized The Strategy Inventory for Language Learning (SILL) to assess
learners' Language Learning Strategies (LLSs) specifically in the context of writing. The SILL, developed
by Oxford (1990), is a well-established tool for evaluating various language learning strategies, including
strategies applicable to writing. The SILL was selected because it provides a reliable and structured
method for assessing a wide range of language learning strategies, allowing for a detailed examination of
how learners approach different aspects of language learning, including writing. This tool was
particularly relevant for this study as it helped identify the strategies that learners employed to improve
their writing skills.

The questionnaire consisted of six categories of learning strategies identified by Oxford (1990):
Memory Strategies, Cognitive Strategies, Compensation Strategies, Metacognitive Strategies, Affective
Strategies, and Social Strategies. The questionnaire was scored using the mean formula to calculate the
average scores for each of the six writing learning strategies. This approach allows for a clearer
understanding of how frequently learners employ various strategies in their writing processes and
provides insights into which strategies are most commonly associated with successful writing practices.
By quantifying the frequency of strategy use, this method offers valuable data on how learners manage
their writing tasks and highlights the strategies that contribute to writing success.

Table 1. Writing Learning Strategies and Items

No Strategy Items Total
1 Memory Strategy 1-5 5
2 Cognitive Strategy 6-10 5
3 Compensation Strategy 11-15 5
4 Metacognitive Strategy 16-20 5
5 Affective Strategy 21-25 5
6 Social Strategy 26-30 5

To compute the mean score for each strategy, the following formula was applied:

f-x
N

X =

Where:
e X =The mean

e Y f -2 =The sum of the product of the frequency (f) of each response and its corresponding

scare (x)

s N = The total number of respondents

After calculating the mean scores for each strategy, the results were interpreted using the predefined
levels of strategy use, which include:
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Table 2. Language Learning Strategies Level (LLS Level) (Oxford, 1990)

No Level Interpretation Score

1 . Always or almost always use 45-50
High

2 Usually use 35-44

3 Medium  Sometimes use 25-34

4 Low Seldom use 15-24

5 Never Never use 1.0-14

This method not only quantifies the usage of each strategy but also provides insights into the writing
habits of successful EFL learners, facilitating a better understanding of their strategic approaches to
writing. By analyzing the mean scores in relation to these categories, the research can highlight which
strategies are most prevalent among the participants and explore the implications for their writing
proficiency.

3. FINDINGS AND DISCUSSION

The findings provide information about the learning strategies dominantly used in writing by
successful EFL learners in the fifth semester of the English Education Study Program at Universitas
Negeri Padang and how they implement these learning strategies in writing.

The researcher analysed the mean of each strategy to know which strategy was dominantly used
by successful EFL learners in writing in the fifth semester of the English Education Study Program at
Universitas Negeri Padang. The mean of each strategy was described in following explanation below:

Table 3. Overall Learning Strategies Used by Successful EFL Learners

No. Learning Strategy Mean Rank Category

1 Memory 3.6 5 High Use
2 Cognitive 3.7 3 High Use
3 Compensation 3.9 2 High Use
4 Metacognitive 4.1 1 High Use
5 Affective 3.5 6 High Use
6 Social 3.6 4 High Use
Total 37 High

Based on the data provided, the table illustrated the mean scores, ranks, and categories for various
learning strategies utilized by successful EFL learners. The metacognitive strategy stood out with the
highest mean score of 4.1, indicating that learners place a significant emphasis on self-regulation and
reflection during their writing processes. This suggests that successful EFL learners actively monitor
and evaluate their writing efforts, which contributes positively to their overall writing proficiency.

Following closely, the compensation strategy achieved a mean score of 3.9, ranking second among
the strategies. This indicates that learners frequently employ compensatory techniques to address
writing challenges, showcasing their adaptability and resourcefulness in overcoming difficulties they
encounter in their writing tasks. The cognitive strategy, with a mean score of 3.7 and a rank of three,
reflects that learners actively engage in understanding and processing writing concepts, further
demonstrating their commitment to developing effective writing skills.

The memory strategy received a mean score of 3.6, placing it in fifth rank, while the social strategy
also obtained a mean score of 3.6 but ranked fourth. Both strategies are categorized as "High Use,"
indicating that learners value these approaches to enhance their writing abilities. Finally, the affective
strategy, despite receiving the lowest mean score of 3.5, still falls under the "High Use" category,
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showing that learners recognize the importance of managing emotions and motivation in their writing
experiences.

Overall, the data illustrates a diverse range of strategies employed by successful EFL learners, with
metacognitive strategies leading the way. The high usage of compensation, cognitive, memory, social,
and affective strategies further underscores the comprehensive approach learners take in developing
their writing skills. This analysis highlights the significance of employing various strategies to enhance
writing proficiency, reflecting a nuanced understanding of effective writing practices.results obtained
from the research have to be supported by sufficient data. The research results and the discovery must
be the answers, or the research hypothesis stated previously in the introduction part.

Successful EFL learners in the fifth semester of the English Education Study Program at Universitas
Negeri Padang utilized various learning strategies in writing. According to Oxford (1990), six major
types of language learning strategies have been identified: cognitive, metacognitive, memory,
compensatory, affective, and social strategies. The results indicated the following mean scores and
rankings for these strategies used by proficient learners.

The metacognitive strategy ranked first with a mean score of 4.1, indicating its high usage among
students. Following this, the compensatory strategy ranked second with a mean score of 3.9,
demonstrating its frequent application in writing tasks. The cognitive strategy was ranked third,
receiving a mean score of 3.7, which also reflected high usage. Meanwhile, the social strategy ranked
fourth with a mean score of 3.6, showing that students often relied on collaborative efforts in their
writing processes. The memory strategy, with a mean score of 3.6, ranked fifth, indicating that students
utilized various memory techniques to aid their writing. Lastly, the affective strategy ranked sixth with
a mean score of 3.5, still classified as high use.

Overall, the total mean score for all strategies was 3.7, categorizing them as high use. These
findings highlight the diverse strategies employed by successful EFL learners to enhance their writing
abilities in the English language, demonstrating their commitment to developing effective writing
practices.

Discussion

The responses from successful EFL learners indicate that metacognitive strategies are the most
frequently employed in writing English. These strategies play a crucial role in helping learners regulate
their cognitive processes by facilitating planning, monitoring, and evaluation throughout writing tasks.
Metacognitive strategies allow learners to take control of their own learning, which is fundamental for
effective language acquisition (Oxford, 1990).

In writing, metacognitive strategies encompass three key processes. Planning involves setting clear
goals and selecting appropriate strategies before beginning a writing task, ensuring a structured
approach. Monitoring allows learners to track their progress during the writing process, helping them
stay aligned with their objectives and make necessary adjustments. Evaluation enables students to
reflect on their completed work, assess its effectiveness, and identify areas for improvement. By
consistently applying these strategies, successful EFL learners enhance their ability to produce well-
structured and coherent writing. These findings highlight the importance of fostering metacognitive
awareness in EFL instruction to support learners in becoming more independent and strategic writers.

The findings indicate that students actively engage in metacognitive strategies to enhance their
writing skills, demonstrating their awareness of the importance of self-regulation in learning. This
reliance on metacognitive approaches suggests that students are focused on improving their writing
processes and outcomes, ultimately contributing to their success in English language writing.

The findings of the current research are consistent with previous studies that highlight the
importance of metacognitive strategies in improving writing skills among EFL learners. For example,
Nugroho et al. (2021) found that Indonesian EFL learners frequently use cognitive and metacognitive
strategies, which are positively associated with better writing proficiency. This aligns with the current
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study's emphasis on the effective organization of ideas and the coherent development of texts,
supported by students’ regular use of metacognitive strategies. This connection shows how important
these strategies are in the writing process.

Similarly, Dari et al. (2022) emphasize that planning, drafting, and revising strategies are crucial
for achieving higher writing success. The current research supports this claim, as students demonstrate
reflective practices, such as evaluating their work after completion. This aligns with Dari et al.'s
argument that explicit instruction in writing strategies can enhance students' writing skills, suggesting
that integrating metacognitive strategies into writing courses can significantly benefit students'
development.

Additionally, Anggarista and Wahyudin (2022) note that EFL students who perceive writing
strategies as helpful are more likely to use them effectively. The current findings reflect this idea,
indicating that students' positive views of metacognitive strategies contribute to their frequent use and
improved writing skills. This connection reinforces the importance of helping students understand the
value of these strategies to enhance their writing performance.

The dominance of metacognitive strategies among successful EFL learners in Indonesia can be
attributed to both cultural values and educational reforms that emphasize self-regulation and
reflection. Indonesian culture places a strong emphasis on perseverance and self-discipline, qualities
that align well with metacognitive strategies. As Sugiharto (2019) notes, the Indonesian educational
system places a high value on perseverance and discipline, encouraging students to be diligent and
responsible in their studies. This cultural focus nurtures learners' ability to independently monitor and
assess their progress. Oxford (2011) explains that metacognitive strategies allow learners to control their
own cognition, coordinating the learning process through functions such as planning, evaluating, and
reflecting. In the context of writing, this means setting goals, self-reflecting, and adjusting accordingly,
which naturally promotes the use of metacognitive strategies in Indonesian learners” writing processes.

Furthermore, recent educational reforms in Indonesia, such as the Merdeka Belajar initiative, have
further supported the use of metacognitive strategies by encouraging learner autonomy and critical
thinking. According to Nadiem Makarim (2020), Merdeka Belajar aims to foster independence and
critical thinking, motivating students to take control of their learning and reflect on their progress. This
approach reinforces self-reflection and strategic planning, key components of metacognition.
Additionally, the complexity of writing in a foreign language —requiring learners to manage both
linguistic and cognitive challenges —makes metacognitive strategies particularly effective. Chamot
(2005) highlights that metacognitive strategies are especially helpful in language learning as they help
students manage the complexities of a new language by planning, monitoring, and evaluating their
language use. The collaborative and peer-feedback-oriented learning environment in Indonesia also
reinforces metacognitive practices. Santoso and Wulandari (2021) emphasize that collaborative learning
practices in Indonesian classrooms encourage students to engage in peer assessment and reflection,
thereby strengthening their metacognitive awareness and self-regulation skills. These cultural and
educational factors collectively contribute to the dominant use of metacognitive strategies among
Indonesian EFL learners.

4. CONCLUSION

This study reveals that successful EFL learners in the English Education Study Program at
Universitas Negeri Padang frequently use various writing strategies, with metacognitive strategies
being the most dominant (mean = 4.1). These strategies, including planning, goal-setting, and self-
monitoring, help learners structure their writing effectively. Compensation strategies (mean = 3.9) assist
in overcoming language gaps, while cognitive strategies (mean = 3.7) aid in organizing ideas. Social
and memory strategies (mean = 3.6) emphasize collaboration and recall techniques, whereas affective
strategies (mean = 3.5) are the least used, focusing on managing emotions and motivation. Given these
findings, teachers can enhance writing instruction by integrating structured goal-setting, peer review,
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vocabulary-building exercises, and stress management techniques. However, this study is limited to
high-achieving students in a single university program, making it less representative of the broader
EFL population. Additionally, reliance on self-reported data may introduce bias. Future research
should include learners from varying proficiency levels and use diverse methods such as writing
analysis and classroom observations to validate findings. Investigating the long-term impact of writing
strategies on learners” development would also provide valuable insights into improving EFL writing
instruction.
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