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1. INTRODUCTION

Indonesia has 1,340 tribes, 300 ethnic groups, and 6 religions (Tjipto & Bernardo, 2019). Thus,
multiculturality is a social reality for Indonesian society. The multiculturality of the Indonesian people,
on the one hand, is an advantage as Indonesia is rich in cultural diversity, where each culture has values
and potential to support Indonesia’s progress. However, the condition of Indonesia, whose population
has a variety of different cultures, on the other hand, can also be a potential factor triggering cultural
conflicts affiliated with race, religion, and ethnicity (Noe et al., 2018; Warsah et al., 2019). This condition,
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to some extent, is affected by the existence of the internet, which makes communication easier
regardless of how far the distance is between the communicator and communicant (Uyun et al., 2021).
One of the causes of conflict amid cultural diversity is intolerance (Warsah, Cahyani, et al., 2019). It
becomes a social phenomenon that must be resolved by cultivating intercultural sensitivity competence
through the education system, so that future generations have a spirit of tolerance towards differences.
Nevertheless, some adolescents are still found to commit behaviors contrary to moral values and norms
(Yudhani, Nashori, & Uyun, 2020).

Thus, based on Pancasila as the state ideology, the Indonesian government, through the Ministry of
Education, supports Indonesian children to be educated with a multicultural education system so that
the values of tolerance and diversity are embedded in their identity (Harjatanaya & Hoon, 2018; Hoon,
2017; Raihani, 2017). Multicultural education is an education system incorporating different values from
diverse socio-cultural affiliations (Barzano et al.,, 2017). In a broader context, a nation’s progress is
somehow determined by the ability of educators to build the character of the future generation. The
teacher acts as a lantern of the land, transferring their knowledge to the next generation’s children
(Indah, Uyun, & Budiman, 2021). Likewise, in multicultural education, teachers act as active facilitators
to teach students intercultural competence when interacting amid very complex cultural differences.
Intercultural competence can be mastered if they possess intercultural sensitivity. According to Chen
and Starosta (2000), intercultural sensitivity is an affective aspect and the initial domain of intercultural
competence, indicating one’s desire to understand and accept cultural differences. Simply put, if
intercultural sensitivity has been internalized in the domain of teacher and student attitudes, tolerant
behavior will be formed in response to cultural differences and other social affiliations. Thus, the
potential for cultural conflicts can be suppressed with the spirit of tolerance in the future. This concept
shows how essential the mastery of intercultural sensitivity competence is. To prepare for an ideal
multicultural education for future generations, teachers must master intercultural sensitivity, even since
they are still studying in college as prospective teachers (Jun, 2016).

Intercultural sensitivity also demonstrates a person’s ability to motivate him/herself to accept,
appreciate, and understand cultural differences (Chen & Starosta, 2000). Regarding the issue of
intercultural sensitivity, the researchers discovered a varied phenomenon among prospective teachers
at the place where the researchers taught, namely at UIN Raden Fatah Palembang and IAIN Curup. The
pilot study was conducted through interview and Focus Group Discussion (FGD) via
the Zoom software (this platform was employed because the initial study data collection was carried out
during the Covid-19 pandemic). Per the pilot study, researchers could describe two sides of information.
Several prospective teachers at UIN Raden Fatah Palembang and IAIN Curup did not have intercultural
sensitivity, and some already had intercultural sensitivity. These two contradictory conditions sparked
the interest of researchers to conduct a more serious, detailed, and in-depth study on the intercultural
sensitivity of prospective teachers at UIN Raden Fatah Palembang and IAIN Curup.

In line with the goal of multicultural education that targets the mastery of intercultural sensitivity
competence; as one of the entities that becomes a bridge to master intercultural competence, in the last
seven years, there have been many research conducted, some of which were the research on the
intercultural sensitivity of university students (Bloom and Miranda, 2015; Morad and Ghabanchi, 2019;
Nameni and Dowlatabadi, 2018; Rodriguez-Izquierdo, 2018; Sarwari et al., 2017; Snodgrass et al., 2018;
Tuncel and Aricioglu, 2018), intercultural sensitivity of international students (Bae and Song, 2017) and
international university students (Kim, 2019), intercultural sensitivity of prospective teachers (Altan,
2018; Demir and Kiran, 2017), intercultural sensitivity of elementary and secondary school students
(Mellizo, 2017), intercultural sensitivity of adolescents taking music subjects (Mellizo, 2019),
intercultural sensitivity of kindergarten teachers (Monroe and Ruan, 2018), intercultural sensitivity of
English teachers (Alaei and Nosrati, 2018), intercultural sensitivity of teachers teaching refugee children
(Strekalova-Hughes, 2017), and intercultural sensitivity of teachers based on workplace background
(Cojocariu and Boghian, 2020).
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By studying the previous research mentioned above, it can be concluded that the present study had
similarities in terms of the issue being investigated, the intercultural sensitivity. However, there were
several different contexts found by the researchers. In general, a common but fundamental difference
was that the present study was conducted in Indonesia and focused on examining more deeply the
measurement of intercultural sensitivity of prospective teachers. In addition, pertaining to the research
results, there has been no research specifically oriented to the domain of intercultural sensitivity in
Indonesia. Indonesian scholars were more directly oriented towards the study of intercultural
communication and intercultural education, and generally in the contexts of English language
education and bilingual language speakers (See Abduh and Rosmaladewi (2018), Idris (2020), and
Morganna et al. (2020)). Meanwhile, the essence of multiculturality in Indonesia included many aspects
and not merely the aspect of language.

Considering the importance of the essence of intercultural sensitivity for prospective teachers in
Indonesia, as well as the literary void related to intercultural sensitivity studies for the Indonesian
context, this intercollegiate study focused on filling the gap by being oriented to investigating the
intercultural sensitivity of prospective teachers studying at UIN Raden Fatah Palembang and IAIN
Curup. They were involved as participants in this study because the two universities, UIN Raden Fatah
and IAIN Curup, had many prospective teachers in various fields of science. These prospective teachers
would educate future generations, undoubtedly millennials, embedded in the essence of
multiculturality in their social affiliations. The fundamental postulate was that prospective teachers
possessing high intercultural sensitivity would educate future students in the multicultural education
system mandated by the Indonesian government through implementing the 2013 Curriculum (known
as K-13). The research question of this study is as follows: How is the intercultural sensitivity of
prospective teachers at UIN Raden Fatah Palembang and IAIN Curup?

A Brief highlights of Intercultural Sensitivity

Intercultural sensitivity is one of the constituents, the affective component, of intercultural
competence. Intercultural competence is one of the goals of multicultural education. Students are
expected to have the competence to interact with people of different cultures while respecting cultural
differences (Jun, 2016; Tualaulelei, 2020). According to Byram et al. (2002), there are five dimensions of
intercultural competence, namely intercultural attitudes, knowledge, skills of interpreting and relating,
skills of discovery and interaction, and critical cultural awareness.

According to Byram et al. (2002), intercultural sensitivity is included in the dimension of
intercultural attitudes. Based on Chen and Starosta (2000), intercultural sensitivity is the affective
component of intercultural competence that indicates a person’s desire to understand and accept
cultural differences. Meanwhile, the cognitive component of intercultural competence is known as
intercultural awareness, and the behavioral component is known as intercultural adroitness (skills to
interact in intercultural dimensions) (Chen & Starosta, 2000). In the psychological theory of attitudes,
Eagly and Chaiken (2007) suggest that the affective aspect is the initial domain indicating a person’s
tendency to do things. Thus, intercultural sensitivity is the initial domain that needs to be possessed by
students and teachers to master intercultural competence, which is one of the targets of multicultural
education. To prepare for future generations’ ideal multicultural education, teachers must master
multicultural competencies even since they are still studying in university as prospective teachers (Jun,
2016). Intercultural sensitivity demonstrates a person’s ability to motivate oneself to accept, appreciate,
and understand cultural differences (Chen & Starosta, 2000). It refers to the affective component and the
initial stage before acquiring intercultural competence (Alaei & Nosrati, 2018).

However, Bennett (1993) defines intercultural sensitivity differently, where intercultural sensitivity
is viewed according to the dynamics of ethnocentrism to ethnorelativism. The ethnocentrism domain
includes three stages: denial, defensiveness, and minimization. Denial describes the rejection of cultural
differences. Defensiveness describes the process of recognizing cultural differences but still considering
one’s own culture as the most qualified. Minimization is the process of recognizing basic cultural
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similarities but overriding the essence of differences. Meanwhile, the ethnorelativism domain also
includes three stages: acceptance, adaptation, and integration. Acceptance denotes the ability to
recognize differences and similarities, in addition to the understanding that the same type of behavior,
to some extent, can be perceived in different ways by people from other cultures. Adaptation refers to
the developmental process of empathy and environmental adaptation. Furthermore, integration is the
process of redefining identity to connect to diverse cultural frames. However, the overall model appears
to demonstrate cognitive responses to cultural differences. Theoretically, this model is quite
contradictory as it can overlap with intercultural awareness.

According to Chen and Starosta (2000), there are three dimensions under intercultural competence
theory. These dimensions consist of affective, which refers to intercultural sensitivity; cognitive, which
refers to intercultural awareness; and behavioral, which indicates intercultural adroitness. Additionally,
Nameni and Dowlatabadi (2018) and Sarwari et al. (2017) show that intercultural sensitivity is a primary
factor favoring a person to build intercultural interactions effectively. Referring to Bae and Song (2017),
people with high intercultural sensitivity will more easily adjust their behavior and perceptions in a
multicultural environment. Based on the intercultural sensitivity model developed by Chen and
Starosta (2000), intercultural sensitivity has five domains: interaction engagement, respect for cultural
differences, interaction confidence, interaction enjoyment, and interaction attentiveness. These domains
are essential and can help teachers and students carry out multicultural education (Jun, 2016).

The five domains of Chen and Starosta’s (2000) model of intercultural sensitivity became a
benchmark for knowing the extent to which a person has acquired intercultural sensitivity. According
to this model, intercultural sensitivity can be recognized in terms of people’s awareness in interaction
and their appreciation and respect for the information exchanged and the individual complexity of
others during cross-cultural communication. The first domain of this model, interaction engagement,
shows a person with empathy towards others and his/her willingness to actively and continuously
participate in the complexity of cross-cultural interactions. The second domain, respect for cultural
differences, describes a person with an open mind to be willing to express him/herself and accept others
in the way they express themselves. The third domain, interaction confidence, represents someone with
high self-esteem and value participating in cross-cultural interactions' complexity and ambiguity.
The fourth domain, interaction enjoyment, demonstrates a non-judgmental attitude that leads a person
to enjoy accepting diverse views and cultures without making immature conclusions from any
information received during cross-cultural interactions. The fifth domain, interaction attentiveness,
describes a person with good self-monitoring to identify challenges arising in cross-cultural situations to
make behavioral adjustments to the situation. Based on the above explanations, people with
intercultural sensitivity can be identified by empathy, active engagement, open-mindedness, high self-
esteem, non-judgmental attitude, and good self-monitoring during cross-cultural interactions.

2. METHODS

Research design

The design of this study adopted the epistemology of positivism. According to Creswell
(2007), positivism is a thinking framework guiding deductive reasoning to uncover the truth from
general postulates to specific facts. In the context of this study, the formulation of problems related to
the level of intercultural sensitivity of prospective teachers at UIN Raden Fatah Palembang and IAIN
Curup was revealed using a quantitative approach by applying survey research (Fraenkel et al., 2012).
Population and Samples

The survey in this study involved all prospective teachers at UIN Raden Fatah Palembang and
IAIN Curup. The total population representing the prospective teachers at both universities was 1,812
individuals. This survey was intended to recruit as many samples as possible from their population.
Thus, this survey deployed a convenient sampling technique (Fraenkel et al, 2012) to reach the
aforesaid intention, in which those who were willing to fill in the given online questionnaire of
intercultural sensitivity and those who submitted their works on the questionnaire were officially taken
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as the samples. Following the foregoing process, this study reached 1,000 prospective teachers UIN
Raden Fatah Palembang and 800 prospective teachers from IAIN Curup that could officially be
recruited as the samples. Tables 1 and 2 below illustrate the demographic data of prospective teachers
from UIN Raden Fatah Palembang and IAIN Curup.

Table 1: Prospective teachers (faculty of tarbiyah) at UIN Raden Fatah Palembang

Study Program Semester Total
1 3 5 7

Islamic Education (PAI) 19 13 31 17 80 people
English Language Education (PBI) 40 34 37 13 124 people
Arabic Language Education (PBA) 11 24 20 20 75 people
Elementary School Teacher 30 33 23 17 103 people
Education (PGMI)
Mathematics Education 36 29 40 20 125 people
Management of Islamic Education 40 20 25 15 100 people
(MPI)
Biology Education 28 22 30 13 93 people
Chemistry Education 33 40 30 23 126 people
Physics Education 17 19 25 14 74 people
Early Childhood Islamic Education 38 24 27 11 100 people
(PIAUD)

Total 1,000 people

Table 2: Prospective teachers (faculty of tarbiyah) at IAIN Curup

Study Program Semester Total
1 3 5 7

Mathematics Education 24 16 17 13 70 people
Social Science Education 34 23 19 14 90 people
Islamic Education 30 26 23 26 105 people
English Language Education 40 30 33 27 130 people
Indonesian Language Education 30 20 20 10 80 people
Early Childhood Islamic Education 36 24 25 25 110 people
Elementary School Teacher 30 25 25 10 95 people
Education
Arabic Language Education 20 20 19 11 70 people
Natural Science Education 15 15 13 7 50 people

Total 800 people

Data collection Technique

This survey employed a structured questionnaire to obtain accurate data of percentages related to
the level of intercultural sensitivity of prospective teachers. The questionnaire used was a research
instrument developed by Chen and Starosta (2000). This instrument was adopted because Chen and
Starosta (2000) are the experts in intercultural sensitivity studies, and they have already validated and
tested the instrument’s reliability. In addition, this instrument was considered very reliable since it has
been widely used by various researchers studying the intercultural sensitivity variables.

The questionnaire was then processed using Google Form to ease the researchers in distributing
questionnaires to the prospective teachers at UIN Raden Fatah Palembang and IAIN Curup. The
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distribution of Google Form’s link to the prospective teachers at UIN Raden Fatah Palembang was
carried out on August 1, 2021. In one week, precisely on August 8, 2021, 1,007 students had filled out the
questionnaire. Considering the target of survey respondents, up to 1,000 prospective teachers at UIN
Raden Fatah Palembang, the researchers decided to set aside 7 respondents in the data analysis. Thus, it
only involved questionnaire responses received from 1,000 prospective teachers. Meanwhile, the
distribution of Google Form’s link to the prospective teachers at IAIN Curup was carried out on August
5,2021. In 10 days, precisely on August 15, 2021, a total of 821 students had filled out the questionnaire.
Likewise, considering the survey target of up to 800 prospective teachers at IAIN Curup, the researchers
decided to set aside 21 respondents in the data analysis. Thus, it only processed questionnaire responses
received from 800 prospective teachers. The constructed framework of the instrument used in this study
can be seen in Table 3 below.

Table 3.

Blueprint of questionnaire of intercultural sensitivity adopted from Chen and Starosta (2000)
No Domain Number of Item Scale of Judgment
1 Interaction engagement 7 items (items 1, 11, 13, 21,22,  Strongly disagree

23, and 24) (SD), disagree (D),
2 Respect for cultural differences 6 items (items 2, 7, 8, 16, 18, neutral (N), agree
and 20) (A), and strongly
3 Interaction confidence 5 items (items 3, 4, 5, 6, and agree (SA)
10)
4 Interaction enjoyment 3 items (items 9, 12, and 15)
5 Interaction attentiveness 3 items (items 14, 17, and 19)
Total number of items 24 items

The indicators in the blueprint of the intercultural sensitivity instrument in Table 3 were adopted
from a study conducted by Chen and Starosta (2000). Based on the analysis of intercultural sensitivity
factors involving 414 students, their research resulted in five intercultural sensitivity indicators:
interaction engagement, respect for cultural differences, interaction confidence, interaction
enjoyment, and interaction attentiveness. All items of the five indicators had a factor loading of 0.50.
Their study also informed that the 24-item indicator illustrated the empirical indicators of
intercultural sensitivity and indicated a high internal consistency with a reliability coefficient of 0.86.
Furthermore, their study involved 162 university students of the communication study program to
test the concurrent validity of the intercultural sensitivity scale. Seven other intercultural instruments
developed by the researchers were used for correlation. The intercultural sensitivity scale was further
correlated with the seven instruments using the formula of Pearson product-moment correlation.
Their analysis revealed that the intercultural sensitivity scale significantly correlated with the seven
instruments by the p-value of < 0.05 and r-value ranging from 0.17 to 0.74. This analysis proved that
the instrument of intercultural sensitivity is valid.

Data analysis
The survey data related to intercultural sensitivity of prospective teachers at UIN Raden Fatah

Palembang and IAIN Curup were revealed through questionnaires analyzed using descriptive
statistics, which employed the calculation of the mean, standard deviation, and total score as
recommended in the data analysis style suggested by Cohen et al. (2011). The main reason of using
such a descriptive, non-parametric analysis was because this study only worked on one variable
which had nothing to do with pluralistic variables, so this study did not work on determining any

correlation or effect of one variable on another.
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3. FINDINGS AND DISCUSSION
Intercultural sensitivity of prospective teachers at UIN Raden Fatah Palembang

The data of intercultural sensitivity of prospective teachers at UIN Raden Fatah Palembang were
collected quantitatively using a survey method employing a questionnaire adapted from Chen and
Starosta (2000). Table 4 below presents the analysis results of the questionnaire of intercultural
sensitivity filled out by the prospective teachers at UIN Raden Fatah Palembang,.

Table 4.
The survey results of intercultural sensitivity of prospective teachers at UIN Raden Fatah Palembang

No Domain Mean SD Level
1 Interaction engagement 3.7 0.52 High
2 Respect for cultural differences 3.9 0.35 High
3 Interaction confidence 4.5 0.5 High
4 Interaction enjoyment 4.35 0.65 High
5 Interaction attentiveness 3.85 0.3 High

Mean score of all domains 4.06 High

The data distribution results of the intercultural sensitivity of prospective teachers at UIN Raden
Fatah Palembang can also be seen in the following figure:
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Figure 1. Distribution of survey data on intercultural sensitivity of prospective teachers at UIN
Raden Fatah Palembang

Table 4 and Figure 1 show that overall prospective teachers at UIN Raden Fatah Palembang had
a high intercultural sensitivity score above the 5-scale median, which is 3, and the survey results also
show the mean score of 4.06. Considering the maximum score on each domain of intercultural
sensitivity, which was 5, the sequential order of domains from highest to lowest mean score was as
follows: “interaction confidence”, represented by a score of 4.5 with a standard deviation value of 0.5;
“interaction enjoyment”, represented by a score of 4.35 with a standard deviation value of 0.65;
“respect for cultural differences”, represented by a score of 3.9 with a standard deviation value of
0.35; “interaction attentiveness”, represented by a score of 3.85 with a standard deviation value of 0.3;
and “interaction engagement”, represented by a score of 3.7 with a standard deviation value of 0.52.

Per the intercultural sensitivity model developed by Chen and Starosta (2000), it can be
interpreted that the high level of intercultural sensitivity of prospective teachers at UIN Raden Fatah
Palembang indicated that: 1) by possessing a high score of the domain of “interaction confidence”,
prospective teachers at UIN Raden Fatah Palembang were considered having high self-esteem and
value to be able to engage and participate in the complexity and ambiguity of cross-cultural
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interactions, 2) With the high score of the domain of “interaction enjoyment”, the prospective teachers
had a non-judgmental attitude leading them to enjoy the process of accepting the viewpoint and
substance of other people’s culture. In this case, they were also able to delay their impression, instead
of making premature conclusions regarding perspective evaluation while looking at other cultures
when they participated in cross-cultural interactions, 3) With a high score on the domain of “respect
for cultural differences”, they were considered having an open mind, able to express themselves, and
able to openly accept others who expressed themselves as their culture, 4) With a high score of the
domain of “interaction attentiveness”, they were thought to be having good self-monitoring to
identify challenges emerged in cross-cultural situations, so that they could make behavioral
adjustments to those situations, 5) With a high score of the domain of “interaction engagement”, they
were regarded having empathy toward others. They were willing to actively and continuously
participate in the complexity of cross-cultural interactions.

Overall, the level of intercultural sensitivity of prospective teachers at UIN Raden Fatah
Palembang was classified as the high category. Referring to the theoretical conceptualization
described by Byram and Wenger (2018), this high level of intercultural sensitivity is a natural thing to
happen in a multicultural society. In the context of this study, the prospective teachers at UIN Raden
Fatah Palembang were considered multicultural societies because, demographically, they came from
various cultural backgrounds. Half of them were temporary immigrants from various ethnicities and
regions outside Palembang City. They lived in Palembang temporarily, following their study at UIN
Raden Fatah Palembang. At this university, they gathered and collaborated to study the education
system designed by UIN Raden Fatah Palembang. To sum up, as future teacher candidates, they
already had an adequate level of intercultural sensitivity. They must maintain such a condition to
become professional teachers who understand the differences in culture affiliated with their students,
both in internal and external cultural aspects.

Intercultural sensitivity of prospective teachers at IAIN Curup

The data collection process of intercultural sensitivity of prospective teachers at IAIN Curup was
the same as that done at UIN Raden Fatah Palembang. The data were collected quantitatively using a
survey method employing a questionnaire technique. The questionnaire used was also adapted from
Chen and Starosta (2000). Table 5 below presents the analysis results of questionnaires filled out by
prospective teachers at IAIN Curup.

Table 5. The survey results of intercultural sensitivity of prospective teachers at IAIN Curup

No Domain Mean SD Level
1 Interaction engagement 4.15 0.523 High
2 Respect for cultural differences 3.94 0.398 High
3 Interaction confidence 3.75 0.551 High
4 Interaction enjoyment 4.22 0.715 High
5 Interaction attentiveness 3.88 0.406 High

Mean score of all domains 3.988 High

The data distribution results of intercultural sensitivity of prospective teachers at IAIN Curup
can also be seen in the following figure:
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Figure 2. Distribution of survey data on intercultural sensitivity of prospective teachers at IAIN
Curup

Based on the survey results on 800 prospective teachers at IAIN Curup, it can be concluded that
they had a high intercultural sensitivity as well. This condition is evidenced by their mean score of
3.988 (see Table 5 and Figure 2). Per the survey results, the domain of “interaction enjoyment” had the
highest mean score, up to 4.22, with a standard deviation value of 0.715. The domain of “interaction
engagement” was represented by a mean score of 4.15 with a standard deviation value of 0.523. The
domain of “respect for cultural differences” was represented by a mean score of 3.94 with a standard
deviation value of 0.398. The domain of “interaction attentiveness” was represented by a mean score
of 3.88 with a standard deviation value of 0.406. Furthermore, the domain of “interaction confidence”
was represented by a mean score of 3.75 with a standard deviation value of 0.551. The score of the
domain of “interaction confidence” was the lowest. However, its mean score was still relatively high,
up to 3.75.

Based on Chen and Starosta’s (2000) model, the high-level of intercultural sensitivity possessed
by the prospective teachers at IAIN Curup indicated that they were: 1) inclined to have positive
attitudes to interacting with people from different cultures, 2) wanting to engage in active
communication with people from different cultures, 3) being tolerance for cultural differences, 4)
trying to interpret and understand existing cultural differences in intercultural communication, 5)
being confident in the process of meaning construction, and 6) participating actively in intercultural
interactions.

Overall, the level of intercultural sensitivity of prospective teachers at IAIN Curup was classified
as the high category. It is supported by Byram and Wenger’s argument (2018) that their natural
conditions as part of Indonesia’s multicultural society supported the formation of natural
intercultural sensitivity. Demographically, prospective teachers at IAIN Curup had a variety of
cultural and ethnic backgrounds. They were a group of students coming from Curup City, Lebong
City, Kepahiang City, Muko-Muko City, Pasemah Region, and Pagar Alam Region. Additionally, a
small percentage of them were from Musi Rawas Regency, Lampung City, and Bogor City. At IAIN
Curup, they gathered and collaborated to study the education system designed by IAIN Curup’s
stakeholders. In short, as future teacher candidates, they already had an adequate level of
intercultural sensitivity. It is very good to maintain such conditions to become professional teachers
who understand the cultural differences affiliated with their students, both in internal and external
cultural aspects.
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The comparison of intercultural sensitivity of prospective teachers at UIN Raden Fatah Palembang
and IAIN Curup

In comparison, the prospective teachers at UIN Raden Fatah Palembang had a slightly higher
mean score of intercultural sensitivity than those at IAIN Curup, with scores of 4.06 and 3.988,
respectively. However, both groups still had a high level of intercultural sensitivity. The following
Table 6 compares the intercultural sensitivity measurements of the two student groups.

Table 6. The comparison of the intercultural sensitivity measurement results of prospective teachers
at UIN Raden Fatah Palembang and IAIN Curup

No. Intercultural Sensitivity of Prospective Intercultural Sensitivity of Prospective
Teachers at UIN Raden Fatah Palembang Teachers at IAIN Curup
Domain Mean SD Domain Mean SD

1 Interaction 3.7 0.52 Interaction 4.15 0.523
engagement engagement

2 Respect for cultural 3.9 0.35 Respect for cultural ~ 3.94 0.398
differences differences

3 Interaction 45 0.5 Interaction 3.75 0.551
confidence confidence

4 Interaction 4.35 0.65 Interaction 4.22 0.715
enjoyment enjoyment

5 Interaction 3.85 0.3 Interaction 3.88 0.406
attentiveness attentiveness
Mean score of all 4.06 Mean score of all 3.988
domains domains

The data distribution results can also be seen in Figure 3 below:
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Figure 3. Intercultural sensitivity of prospective teachers at UIN Raden Fatah Palembang and
IAIN Curup
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Based on Table 6 and Figure 3, the highest intercultural sensitivity domain among prospective
teachers at UIN Raden Fatah Palembang was the “interaction confidence”. Meanwhile, at IAIN
Curup, the highest domain was “interaction enjoyment”. According to the model developed by Chen
and Starosta (2000), the role of domains is as a set of affective constructs forming intercultural
sensitivity. Thus, based on the data mentioned earlier, it can be generally interpreted that the domain
of “interaction confidence” was the primary trigger for the high level of intercultural sensitivity of
prospective teachers at UIN Raden Fatah Palembang. Meanwhile, the primary trigger of intercultural
sensitivity of prospective teachers at IAIN Curup was the domain of “interaction enjoyment”. The
order of the intercultural sensitivity domains of prospective teachers at UIN Raden Fatah Palembang,

v V77i

from highest to lowest, was “interaction confidence”, “interaction enjoyment”, “respect for cultural
differences”, “interaction attentiveness”, and “interaction engagement”. Meanwhile, for prospective
teachers at JAIN Curup, the order of intercultural sensitivity domains, from highest to lowest, was
“interaction enjoyment”, “interaction engagement”, “respect for cultural differences”, “interaction
attentiveness”, and “interaction confidence”.

In a more detailed interpretation, we can see that the domain of “interaction engagement” of
prospective teachers at IAIN Curup (M =4.15; SD =0.523) was superior to those at UIN Raden Fatah
Palembang (M=3.7; SD=0.52). It indicated that the prospective teachers at IAIN Curup had a slightly
higher empathy towards cultural differences and were willing to be a little more active in
participating in the complexity of cross-cultural interactions. In the domain of “respect for cultural
differences”, prospective teachers at IAIN Curup (M=3.94; SD =0.398) were also superior to those at
UIN Raden Fatah Palembang (M=3.9; SD=0.35). It demonstrated that prospective teachers at IAIN
Curup were a little more open-minded, expressive in actualizing themselves, and open to accepting
others with different cultures. In the domain of “interaction confidence”, prospective teachers at UIN
Raden Fatah Palembang (M =4.5; SD=0.5) were superior to those at IAIN Curup (M=3.75; SD=0.551). It
showed that prospective teachers at UIN Raden Fatah Palembang were inclined to have higher self-
esteem and value to participate in the complexity and ambiguity of cross-cultural interactions. In the
domain of “interaction enjoyment”, prospective teachers at UIN Raden Fatah Palembang (M=4.35;
SD=0.65) were superior to those at IAIN Curup (M=4.22; SD=0.715). It indicated that prospective
teachers at UIN Raden Fatah Palembang were a little more non-judgmental, which led them to enjoy
accepting the diverse views and cultures without making premature conclusions from any
information received during cross-cultural interactions. Furthermore, in the domain of “interaction
attentiveness”, prospective teachers at UIN Raden Fatah Palembang (M =3.85; SD=0.3) seemed
balanced with those at IAIN Curup (M=3.88; SD=0.406). It means that both (prospective teachers at
both universities) had good self-monitoring to identify challenges in cross-cultural situations so that
they could make behavioral adjustments.

Although there was a slight difference in the mean score of intercultural sensitivity between
prospective teachers at UIN Raden Fatah Palembang (M=4.06) and those at IAIN Curup (M=3,988), as
well as the differences in the high value per domain of intercultural sensitivity, the prospective
teachers at both universities were considered having high intercultural sensitivity. To sum up, they
already had good potential in terms of empathy, active engagement in cross-cultural interactions,
open-mindedness, high self-esteem, non-judgmental attitudes, and good self-monitoring during
cross-cultural interactions.

Discussion

This research was conducted based on a primary objective: investigating the intercultural
sensitivity of prospective teachers at UIN Raden Fatah Palembang and IAIN Curup. It was initiated
by the importance of multicultural education for Indonesian children, considering that they represent
or are part of the multicultural population (Ansari, 2020). Therefore, they are undoubtedly affiliated
with various cultures that have become a blueprint or a framework in their lives (Kirkpatrick &
Liddicoat, 2017). To that end, prospective teachers who will be in charge of educating them must
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initially master intercultural competence, which will be possible only if they possess intercultural
sensitivity. It is in line with Chen and Starosta (2000), who explain that intercultural sensitivity is the
initial phase towards intercultural competence.

The present study findings showed that prospective teachers at UIN Raden Fatah Palembang
and TAIN Curup had high intercultural sensitivity with a mean score of 4.06 and 3.988, of a maximum
score of 5. The highest domain of intercultural sensitivity of prospective teachers at UIN Raden Fatah
Palembang was the “interaction confidence”. Meanwhile, the highest domain for those at IAIN Curup
was the “interaction enjoyment”. As the role of the domains in Chen and Starosta’s model (2000) is as
a collection of affective constructs forming intercultural sensitivity, it can be interpreted that in
general, the domain of “interaction confidence” became the basis for the high intercultural sensitivity
of prospective teachers at UIN Raden Fatah Palembang. Meanwhile, the primary trigger of
intercultural sensitivity of prospective teachers at IAIN Curup was the domain of “interaction
enjoyment”.

This study’s results were in line with the research conducted by Alaei and Nosrati (2018), which
examined the intercultural sensitivity and intercultural communicative competence of English
teachers in Iran. The obtained data of intercultural sensitivity revealed a high level of intercultural
sensitivity across all domains. However, considering the mean scores, there was a difference in the
order of intercultural sensitivity domains. The order of intercultural sensitivity domains of English
teachers in Iran, from highest to lowest, consisted of respect for cultural differences, interaction
enjoyment, interaction attentiveness, interaction engagement, and interaction confidence.

However, the results of the present study differed from that of Nameni and Dowlatabadi (2018),
which investigated the intercultural sensitivity and intercultural competence of medical students in
Iran based on four student-affiliated ethnic groups. Based on the intercultural sensitivity data, their
study found that regardless of the categorized ethnic groups, the participants turned out to have a
moderate level of intercultural sensitivity. Furthermore, to some extent, the present study findings
were in line with the research conducted by Sarwari et al. (2017), which investigated the relationship
between intercultural sensitivity and intercultural communication competence of post-graduate
students at a university in Malaysia. Their study showed that the average intercultural sensitivity
domains owned by the participants were classified into a moderate level. Such value subsequently
represented a less sensitive attitude to differences. It differed from the prospective teachers at UIN
Raden Fatah Palembang and IAIN Curup. They had high intercultural sensitivity, which indicated
that they had the potential to accept differences and be actively involved in cross-cultural
interactions. However, Sarwari et al. (2017) study participants had little in common with those
involved in this study, especially the prospective teachers at IAIN Curup, regarding the primary
trigger of their intercultural sensitivity, namely the domain of “interaction enjoyment”.

In contrast to this study’s results, several previous studies had illustrated the direct impact of the
low levels of intercultural sensitivity owned by their study participants. Per the research carried out
by Kriauditiniené (2014), the low level of intercultural sensitivity immediately impacted the
emergence of conflict due to immature decision-making in dealing with differences. Erdogan and
Okumuslar (2020) also pointed out that a low level of intercultural sensitivity was associated with a
high level of ethnocentrism, a state where people feel that their culture is the most powerful and
dominant, leading to the perception of other people’s culture being inappropriate. The relatively
same condition was also demonstrated and confirmed by research conducted by Bulduk et al. (2017),
Chocce (2014), and Ustun (2011). Furthermore, Liu (2016) described that people with a low level of
intercultural sensitivity could not collaborate with others. As a strong reflection, the opposite
condition was discovered in one of the data revealed by Warsah et al. (2021), who studied
collaborative learning. They discovered that students who were open to diverse views, or had a high
level of intercultural sensitivity, showed active involvement in the collaborative learning.
Furthermore, in Tabatadze and Gorgadze’s (2014) study findings, the low level of intercultural
sensitivity was represented by a low tolerance for differences in language, ethnicity, religion, and
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race. Their participants’ attitude of tolerance could merely be seen in intracultural dimensions. In
short, the low level of intercultural sensitivity in multiculturalism impacted rampant conflict, high
levels of ethnocentrism, ineffective collaboration, and intolerance. As illustrated in this study, the
level of intercultural sensitivity of prospective teachers at UIN Raden Fatah Palembang and IAIN
Curup could potentially make them safe from those negative impacts.

Intercultural sensitivity becomes the solution to cultural conflicts. In Oommen (2014), cultural
conflict was represented as an intense tension, in both intrapersonal and interpersonal domains,
between two people or groups that have unbalanced or diverse needs, beliefs, values, perspectives, or
viewpoints. These variables are known as the constituents of culture. The above imbalances or
differences possibly occur due to diverse orientations, such as a high level of self-concern followed by
a low level of concern for others. In other words, such conditions are called ethnocentrism and are
potentially causing cultural conflict. Someone dealing with a new or different culture will experience
fear of interaction because of psychosocial pressures that cause him/her to choose not to engage in
any interaction. Such concerns, if continued, might be a trigger for a cultural conflict. Thus, according
to Oommen (2014), one way to overcome cultural conflict is to lower the level of concern for oneself
and increase concern for others. Intrinsically, this point describes the concept of intercultural
sensitivity as a solution to cultural conflict. According to Bennett (1993), intercultural sensitivity is a
shift from the ethnocentric to the ethnorelative domain, or in other words, the dynamics from self-
oriented to other-oriented without lowering the self-esteem. It was evident that the integrative
principle of intercultural sensitivity as mentioned above could resolve cultural conflicts, such as the
conflict between Hindus and Muslims in India (Croucher et al., 2011) and the perspective conflicts
between groups of young and older workers in China (Zhang et al., 2005). Conceptually, when a
person expresses concern for others, he/she will allow him/herself to experience the variables of
intercultural sensitivity as described by Chen and Starosta (2000), namely interaction enjoyment,
interaction engagement, respect for cultural differences, interaction attentiveness, and interaction
confidence.

In short, with their high intercultural sensitivity, the prospective teachers at UIN Raden Fatah
Palembang and IAIN Curup already had good potential to become the future educators of
multicultural generations. They were also considered potential to run a multicultural education
system, one of the components of the K-13 curriculum implemented by the Indonesian government
(Rohman & Lessy, 2017; Rosyad, 2020). The present study findings implied that prospective teachers
must maintain their intercultural sensitivity. Universities are also obliged to strive to maintain these
ideal conditions by providing multicultural educational interventions, so that intercultural sensitivity
continues to be consistently internalized.

4. CONCLUSION

This study revealed that prospective teachers at UIN Raden Fatah Palembang and IAIN Curup
had a high intercultural sensitivity level. The most common intercultural sensitivity domain among
prospective teachers at UIN Raden Fatah Palembang was “interaction confidence”. Meanwhile, the
highest domain owned by the prospective teachers at IAIN Curup was the “interaction enjoyment”.
Thus, the domain of “interaction confidence” was the primary trigger for the high intercultural
sensitivity of prospective teachers at UIN Raden Fatah Palembang. Meanwhile, for those at IAIN
Curup, the primary trigger was the domain of “interaction enjoyment”. The order of intercultural
sensitivity domains of prospective teachers at UIN Raden Fatah, from highest to lowest, was the
“interaction confidence”, “interaction enjoyment”, “respect for cultural differences”, “interaction
attentiveness”, and “interaction engagement”. Meanwhile, for the prospective teachers at IAIN
Curup, the highest-to-lowest order was the “interaction enjoyment”, “interaction engagement”,
“respect for cultural differences”, “interaction attentiveness”, and “interaction confidence”.

More specifically, it was evidenced that the prospective teachers at IAIN Curup were superior in
the domains of “interaction engagement” and “respect for cultural differences” compared to the
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prospective teachers at UIN Raden Fatah Palembang. Meanwhile, in the domains of “interaction
confidence” and “interaction enjoyment”, the prospective teachers at UIN Raden Fatah Palembang
were superior to those at IAIN Curup. Furthermore, in the domain of “interaction attentiveness”, the
prospective teachers at UIN Raden Fatah Palembang and IAIN Curup seemed balanced.

Reflecting on this study’s results, it is recommended that further research be conducted to
investigate more deeply the intercultural sensitivity of Indonesian prospective teachers and observe
their practice in providing classroom interventions per the subjects they teach to confirm the
suitability of their intercultural sensitivity level and pedagogical practices. Such kind of scientific
studies is expected to be able to contribute essential knowledge of intercultural sensitivity to the
academics who are interested in the field of multicultural education. In addition, although this
survey-based research employed large-scale data on the intercultural sensitivity of prospective
teachers at the two universities, the contextual and in-depth factors related to their high level of
intercultural sensitivity had not been revealed. Therefore, a naturalistic and constructive
epistemology needs to be done to uncover the contextual and detailed factors of the prospective
teachers’ intercultural sensibilities.

REFERENCES

Abduh, A., & Rosmaladewi, R. (2018). Promoting intercultural competence in bilingual programs in
Indonesia. SAGE Open, 1-7. https://doi.org/10.1177/2158244018788616

Alaei, M. M., & Nosrati, F. (2018). Research into EFL teachers’ intercultural communicative
competence and intercultural sensitivity. Journal of Intercultural Communication Research, 1-
14. https://doi.org/10.1080/17475759.2018.1424020

Altan, M. Z. (2018). Intercultural sensitivity: A study of pre-service English language teachers. Journal
of Intercultural Communication, 46, 1-17.

Ansari. (2020). Implementasi Nilai-Nilai Pendidikan Multikultural Sebagai Konsep Pembangunan
Karakter dalam Keluarga di Era Revolusi Industri 4.0. Ar-Risalah, 18(2), 1-15.

Bae, S. Y., & Song, H. (2017). Intercultural sensitivity and tourism patterns among international
students in Korea: Using a latent profile analysis. Asia Pacific Journal of Tourism Research, 1-
13. https://doi.org/10.1080/10941665.2016.1276087

Barzano, G., Cortiana, P., Jamison, L, Lissoni, M., & Raffio, L. (2017). New means and new meanings
for multicultural education in a global-Italian context. Multicultural Education Review, 1-14.
https://doi.org/10.1080/2005615X.2017.1346554

Bennett, M. J. (1993). Towards ethnorelativism: A developmental model of intercultural sensitivity. In
R. M. Paige (Ed.), Education for the intercultural experience (pp. 21-71). Intercultural Press.

Bloom, M., & Miranda, A. (2015). Intercultural sensitivity through short-term study abroad. Language
and Intercultural Communication, 15(4), 567-580.
https://doi.org/10.1080/14708477.2015.1056795

Bulduk, Serap, Usta, E.,, & Dincer, Y. (2017). Kiiltiirleraras1 duyarlilik ve etkileyen faktorlerin
belirlenmesi: Bir sa” ghk hizmetleri meslek yiiksekokulu 6rne” gi. Diizce Universitesi Sa"glik
Bilimleri Enstitiisii Dergisi, 7, 73-77.

Byram, M., Gribkova, B., & Starkey, H. (2002). Developing the intercultural dimension in language
teaching: A practical introduction for teachers. The Council of Europe.

Byram, M., & Wenger, M. (2018). Making a difference: Language teaching for intercultural and
international ~ dialogue. = Foreign = Language  Annals, December 2017, 1-12.
https://doi.org/10.1111/flan.12319

Chen, G.-M., & Starosta, W. J. (2000). The development and validation of the intercultural sensitivity
scale. Human Communication, 3(1), 3-14.

Chocce, John. (2014). Factors Favoring Intercultural Sensitivity. International Journal of Innovative
Research in Information Security, 1, 5-11.

Muhamad Uyun / Prospective Teachers’ Intercultural Sensitivity as the Effort to Actualize the Multicultural Education



Al-Ishlah: Jurnal Pendidikan,Vol. 14, 3 (September 2022): 2917-2934 2931 of 2934

Cohen, L., Manion, L., & Morrison, K. (2011). Research Methods in Education. In Research methods in
education. Routledge. https://doi.org/10.1111/j.1467-8527.2007.00388_4.x

Cojocariu, V., & Boghian, I. (2020). Urban/rural workplace — a relevant factor in manifesting
intercultural sensitivity. Revista Romaneasca Pentru Educatie Multidimensionald, 12(4), 205-
221.

Creswell, J. W. (2007). Qualitative inquiry & research design: Choosing among five approaches (2nd
ed.). SAGE publications, Inc.

Croucher, S. M., Holody, K. J., Hicks, M. V., Oommen, D., & DeMaris, A. (2011). An examination of
conflict style preferences in India. International Journal of Conflict Management, 22(1), 10-34.
https://doi.org/10.1108/10444061111103607

Demir, S., & Kiran, E. U. (2017). An analysis of intercultural sensitivity and ethnocentrism levels of
teacher candidates. The Anthropologist, 25(1-2), 17-23.
https://doi.org/10.1080/09720073.2016.11892084

Eagly, A. H., & Chaiken, S. (2007). The advantages of an inclusive definition of attitude. Social
Cognition, 25(5), 582-602. https://doi.org/10.1521/s0c0.2007.25.5.582

Erdogan, 1., & Okumuslar, M. (2020). Intercultural sensitivity and ethnocentrism levels of theology
students in a Turkish university sample. Religions, 11(237), 1-19.

Fraenkel, J. R, Wallen, N. E,, & Hyun, H. H. (2012). How to design and evaluate research in
education. McGraw-Hill Companies, Inc. https://doi.org/10.1017/CB09781107415324.004
Harjatanaya, T. Y., & Hoon, C. (2018). Politics of multicultural education in post-Suharto Indonesia: A

study of the Chinese minority. Compare, 1-18. https://doi.org/10.1080/03057925.2018.1493573

Hoon, C. Y. (2017). Putting religion into multiculturalism: Conceptualising religious multiculturalism
in Indonesia. Asian Studies Review, 41(3), 476-493.
https://doi.org/10.1080/10357823.2017.1334761

Idris, M. M. (2020). Assessing intercultural competence (IC) of state junior high school English
teachers in Yogyakarta. Indonesian Journal of Applied Linguistics, 9(3), 628-636.
https://doi.org/10.17509/ijal.v9i3.23213

Indah, H., Uyun, M., & Budiman, B. (2021). Pengaruh imbalan terhadap keadilan organisasi pada
guru tetap Yayasan Karya Andalas Palembang. Indonesian Journal of Behavioral Studies, 1(1).
https://doi.org/10.19109/ijobs.v1i1.9252

Jun, E. J. (2016). Multicultural education course put into practice. Multicultural Education Review,
8(2), 83-98. https://doi.org/10.1080/2005615X.2016.1184921

Kim, J. (2019). International students’ intercultural sensitivity in their academic socialisation to a non-
English speaking higher education: A Korean case study. Journal of Further and Higher
Education, 1-17. https://doi.org/10.1080/0309877X.2019.1627298

Kirkpatrick, A., & Liddicoat, A. J. (2017). Language education policy and practice in East and
Southeast Asia. Languange Teaching, 50(2), 155-188.
https://doi.org/10.1017/50261444817000027

Kriauditiniené, R. (2014). Some issues of intercultural sensitivity and values. Vilnius University, 216—
227.

Liu, M. (2016). Intercultural sensitivity and teamwork (p. 48).

Mellizo, J. M. (2017). Exploring intercultural sensitivity in early adolescence: A mixed methods study.
Intercultural Education, 1-20. https://doi.org/10.1080/14675986.2017.1392488

Mellizo, J. M. (2019). Exploring the effect of music education on intercultural sensitivity in early
adolescence: A mixed methods inquiry. Music Education Research, 21(5), 473-487.
https://doi.org/10.1080/14613808.2019.1665005

Monroe, L., & Ruan, J. (2018). Increasing early childhood preservice teachers’ intercultural sensitivity
through the ABCs. Journal of Early Childhood Teacher Education, 39(1), 1-15.
https://doi.org/10.1080/10901027.2017.1389787

Muhamad Uyun / Prospective Teachers’ Intercultural Sensitivity as the Effort to Actualize the Multicultural Education



Al-Ishlah: Jurnal Pendidikan,Vol. 14, 3 (September 2022): 2917-2934 2932 of 2934

Morad, E., & Ghabanchi, Z. (2019). Intercultural sensitivity: A comparative study among Business
English Undergraduate Learners in two Countries of Iran and China. Journal of Ethnic and
Cultural Studies, 6(3), 134-146.

Morganna, R., Sumardi, & Tarjana, S. S. (2020). Tertiary English students’ attitudes towards
intercultural language learning. Indonesian Journal of Applied Linguistics, 9(3), 657-665.
https://doi.org/10.17509/ ijal.v9i3.23216

Nameni, A., & Dowlatabadi, H. (2018). A study of the level of intercultural communicative
competence and intercultural sensitivity of Iranian medical students based on ethnicity.
Journal of Intercultural Communication Research, 1-14.
https://doi.org/10.1080/17475759.2018.1549586

Noe, W., Affandi, I, Malihah, E., & Sunatra, S. (2018). The dynamics of multicultural values of
banuroja community in building social integration a sociocultural ethnographic study in
Gorontalo. Journal of Human Behavior in the Social Environment, 1-13.
https://doi.org/10.1080/10911359.2018.1458680

Oommen, D. (2014). The relationships among perceptions of social support, intercultural
communication apprehension (ICA), and conflict management preferences in the context of
cultural adaptation. Journal of Intercultural Communication Research, 43(3), 215-237.
https://doi.org/10.1080/17475759.2014.935797

Raihani, R. (2017). Education for multicultural citizens in Indonesia: Policies and practices. Compare:
A Journal of Comparative and International Education, 1-18.
https://doi.org/10.1080/03057925.2017.1399250

Rodriguez-izquierdo, R. M. (2018). Intercultural sensitivity among university students: Measurement
of the construct and its relationship with international mobility programmes. Cultura y
Educacion, 30(1), 177-204. https://doi.org/10.1080/11356405.2018.1435095

Rohman, M., & Lessy, Z. (2017). Practicing Multicultural Education through Religiously Affiliated
Schools and Its Implications for Social Change. Jurnal Pendidikan Islam, 6(1), 1-24.

Rosyad, A. M. (2020). The integration of Islamic education and multicultural education in Indonesia.
Al-Afkar, Journal For Islamic Studies, 3(1, January), 164-181.

Sarwari, A. Q., Nubli, M., & Wahab, A. (2017). Study of the relationship between intercultural
sensitivity and intercultural communication competence among international postgraduate
students: A case study at University Malaysia Pahang. Cogent Social Sciences, 7(1), 1-11.
https://doi.org/10.1080/23311886.2017.1310479

Snodgrass, L. L., Morris, P. V, & Acheson, K. (2018). Assessing the intercultural sensitivity of students
in an agriculture diversity and social justice course. Multicultural Education Review, 1-18.
https://doi.org/10.1080/2005615X.2018.1532222

Strekalova-Hughes, E. (2017). Comparative analysis of intercultural sensitivity among teachers
working with refugees. Journal of Research in Childhood Education, 31(4), 561-570.
https://doi.org/10.1080/02568543.2017.1346730

Tabatadze, S., & Gorgadze, N. (2014). Intercultural sensitivity of primary school teachers of Georgia.
International Journal of Education and Research, 2(6), 1-20.

Tjipto, S., & Bernardo, A. B. I. (2019). Constraints in the meanings of lay theories of culture in a
culturally homogeneous society: A mixed-methods study on multiculturalism and
polyculturalism in ~ Wonosobo, Indonesia. =~ Cogent  Psychology, 6(1), 1-23.
https://doi.org/10.1080/23311908.2019.1569835

Tualaulelei, E. (2020). Professional development for intercultural education: Learning on the run
learning on the run. Asia-Pacific Journal of Teacher Education, 1-14.
https://doi.org/10.1080/1359866X.2020.1753168

Tuncel, 1., & Aricioglu, A. (2018). The factors affecting the intercultural sensitivity perception level of
psychological counseling and guidance students. International Education Studies, 11(3), 61-69.
https://doi.org/10.5539/ies.v11n3p61

Muhamad Uyun / Prospective Teachers’ Intercultural Sensitivity as the Effort to Actualize the Multicultural Education



Al-Ishlah: Jurnal Pendidikan,Vol. 14, 3 (September 2022): 2917-2934 2933 of 2934

Ustun, Elif. (2011). O“gretmen adaylarinin kiiltiirlerarasi duyarlilik ve etnikmerkezcilik diizeylerini
etkileyen etmenler.

Uyun, M., Daheri, M., Sutarto, Nashori, F., Warsah, 1., & Morganna, R. (2021). Parenting styles in
dealing with children’s online gaming routines. Elementary Education Online, 20(2), 44-53.
http://dx.doi.org/10.17051/ilkonline.2021.02.08

Warsah, 1., Cahyani, D., & Pratiwi, R. (2019). Islamic Integration and Tolerance in Community
Behaviour; Multiculturalism Model in The Rejang Lebong District. Khatulistiwa, 9(1), 15-29.
https://doi.org/10.24260/khatulistiwa.v9i1.1269

Warsah, 1., Masduki, Y., Daheri, M., & Morganna, R. (2019). Muslim minority in Yogyakarta: Between
social relationship and religious motivation. Qudus International Journal of Islamic Studies,
7(2), 1-32. https://doi.org/10.21043/qjijis.v7i2.6873

Warsah, 1., Morganna, R.,, Uyun, M., Hamengkubuwono, & Afandi, M. (2021). The Impact of
Collaborative Learning on Learners’ Critical Thinking Skills. International Journal of
Instruction, 14(2), 443-460.

Yudhani, E., Nashori, F., & Uyun, M. (2020). The effect of family functioning on moral disengagement
in adolescents mediated by religiosity. Psikis: Jurnal Psikologi Islami, 6(2), 178-191.
https://doi.org/10.19109/psikis.v6i2.6766

Zhang, Y. B., Harwood, J., & Hummert, M. L. (2005). Perceptions of conflict management styles in
Chinese intergenerational dyads. Communication Monographs, 72(1), 71-91.
https://doi.org/10.1080/0363775052000342535

Muhamad Uyun / Prospective Teachers’ Intercultural Sensitivity as the Effort to Actualize the Multicultural Education



Al-Ishlah: Jurnal Pendidikan,Vol. 14, 3 (September 2022): 2917-2934 2934 of 2934

Muhamad Uyun / Prospective Teachers’ Intercultural Sensitivity as the Effort to Actualize the Multicultural Education



