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Strategy to Internalizing Religious Moral Values ​​in the Learning Process in Higher Education
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Abstract:
This study aims to describe strategies for internalizing moral and religious values ​​in the learning process in universities. This research is a descriptive research with a qualitative approach. The research subjects were lecturers at the Islamic Education Department at the State Islamic University of Maulana Malik Ibrahim Malang (UIN Maulana Malik Ibrahim Malang), University of Muhammadiyah Malang (UMM), and the Islamic University of Malang (Unisma). Data were collected through interviews, observations, and documents. Confidence data was assessed by triangulation technique. The results showed that the strategies for internalizing moral and religious values ​​in the learning process include: modeling, analyzing actual problems in society, developing contextual educational values, and strengthening the moral values ​​that students have. The Internalization Strategy of Religious Moral Values ​​in the Learning process carried out in the three PTKIs, shows that moral education is not only conveyed in the form of cognitive moral values, but is already at the stage of internalizing values ​​by carrying out direct practice of moral values ​​in education. student life and activities every day. It is hoped that from the internalization of moral education, the character of moderate Muslims who are friendly and tolerant will be built.
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INTRODUCTION
Education is a strategic choice for a nation to rise from adversity (Bin, Abidin, Esa, Rashid, & Ahmad, 2010). Likewise for Indonesia, it has become imperative to place education as a top priority in development (For, Thinking, On, & Materials, 2020). Strictly speaking, efforts to create quality human resources are stated in the state juridical sheet in the form of the Law on the National Education System. (Nana & Surahman, 2019). Through Law Number 20 of 20003 concerning the National Education System, the government seeks and organizes a national education system that can increase faith and piety to God Almighty and noble character in the intellectual life of the nation.(Tinggi, 2019). Education has since ancient times aimed to form a complete and complete human being covering various aspects. Education is not only oriented to the academic aspect in the context of mastering science and technology(Uswatun Khasanah & Herina, 2019). Technological and economic advances do not guarantee the presence of a sense of happiness in the human heart , instead it can have an impact on the loss of identity and meaning of life. The education developed should be balanced between intellectual, emotional, and spiritual intelligence. Presenting spirituality in education will give great meaning to the life of the nation. Belief in the existence of God will lead to a strong commitment to always give the best for the nation(Adya, Solihin, Ruswandi, Erihadiana, & Buana, 2020). Internalization of religious moral values ​​in the learning process is an important part that needs to be developed so that the knowledge gained by students is more meaningful. 
Values ​​and morals are two different concepts which in their use are often juxtaposed. (Harto & Tastin, 2019) explain the meaning of value by comparing it with facts. Fact according to him is something that exists or just happens. While value is something that applies, something that attracts or appeals to us. Facts can be found in the context of a description of all the elements can be described one by one and the description is in principle acceptable to everyone. Values ​​play a role in an atmosphere of appreciation or judgment and consequently will often be judged differently by many people. Values ​​are always related to a person's judgment, while facts concern only objective characteristics. Another definition of value was put forward by (Sukardi, 2016)(Coates, 2005), According to him, value is a benchmark or standard of choice patterns that can guide a person or group towards satisfaction, fulfillment, and meaning. These standards or criteria provide the basis for critical considerations about religious, aesthetic, and moral obligations. While the term moral according to (Carlos, Implicaciones, & Zerpa, 2007) (Ramdani, Hidayat, Sumarna, & Santika, 2020), (Muslih, 2010) comes from the Latin mores from the syllable mos, which means customs, behavior, character, character, morals. Moral is the principle of good and bad that exists and is inherent in a person. However, even though morals are in the individual, they are in a system that is in the form of rules. Moral and morality are two different concepts. 
Moral is the principle of good and bad while morality is the quality of good-bad judgment. Thus, the nature and meaning of morality can be seen from the way individuals have morals in obeying and carrying out the rules. In internalizing moral values;  (Al-falah & Ahmad, n.d.) describes four approaches that can be used, namely the moral cultivation approach, the free value transmission approach, the exemplary approach, and the value clarification approach. Value education needs to be carried out using a comprehensive approach. A comprehensive approach to value education means a comprehensive or comprehensive value education that can be viewed in terms of the methods used, the participating educators (teachers, parents), and the context in which values ​​education takes place (schools, families).(Istiqomah, Rivadah, Potabuga, & Rahman, 2020), (Ramdani et al., 2020) In applying the exemplary method, teachers and parents need to have assertive skills and listening skills. Both of these skills are indispensable for establishing interpersonal and intergroup relationships. Therefore, teachers and parents must be able to be an example for children. Assertive skills are the skills to express opinions openly in ways that do not hurt the feelings of others. Listening skills are listening skills with understanding and critically. These two skills must be developed in a balanced way because they are vital components in communication. Children who have these two skills will be children who can respect the opinions of others and can assertively convey their ideas to others. In addition to being comprehensive in terms of methods, value education must also be comprehensive in terms of content, time, actors, and assessment. 
In terms of content, value education should cover all issues related to the choice of personal values ​​to ethical questions in general. Comprehensive in terms of time, value education takes place at all times throughout a child's life(Milevsky, Schlechter, Netter, & Keehn, 2007). Comprehensive in terms of actors, that value education can be carried out by all adults, consciously or not, planned or unplanned. Then it is comprehensive in the assessment, which means measuring the effectiveness and progress of value education using formative and summative evaluations that measure knowledge, attitudes, and value skills. The description above shows that there are many methods that can be used to internalize the value (Domenech RodrÍguez, Donovick, & Crowley, 2009). 

Table 1
Kohlberg Moral Development Model

	
Kohlberg's Model of Moral Development


	Preconventional Level
	Level 1 (age 6-8)
	Punishment and obedience orientation (will I be caught? will I be punished?)

	
	Level 2 (age 8-10)
	Instrumental relativist orientation (what do I get from this?)

	Conventional level
	Level 3 (age 10-12)
	Concordance interpersonal orientation (what do other people expect from me? How can I please adults so I can be called a good child?)

	
	Level 4 (age 12-15)
	Law and order orientation (what does the law say? what are my obligations?)

	Post-conventional stage
	Level 5 (age 15+)
	Social contract and consensus orientation (what has the group agreed on? and what are my personal responsibilities in this regard?)

	
	Level 6 
	The orientation of universal ethical principles (what are my principles and they have universal meaning?)



Value education can be done at every level of education (Bhardwaj, 2016), including in college. To create a campus atmosphere that is comfortable, peaceful and full of religiosity, of course, it is the responsibility of every civitas in a university. Starting all that, of course, requires an in-depth study of where and how the right method is to be used in implementing religious moral values ​​in campus life. Given that there are so many religious moral values ​​that exist, this research study is limited to religious moral values ​​in the form of the values ​​of piety, sincerity, and responsibility. An in-depth study through research on the internalization of religious moral values ​​in campus life is a strategic step that must be taken immediately. It is hoped that through a research, an appropriate and appropriate model or strategy will be found in internalizing religious moral values ​​in the learning process in higher education.

METHODS
This research is a descriptive study using a qualitative approach (Sugiyono, 2012)(Rachmawati, 2007). It is a descriptive research because this research intends to create a picture of a situation or event, namely a strategy for internalizing religious moral values ​​in the learning process in higher education. This is in line with the opinion (H. Mudjia Rahardjo, 2010) that descriptive research aims to create a picture of a situation or event so that it intends to carry out mere accumulation of basic data. This research was conducted at the Department of Islamic Studies at the State Islamic University of Maulana Malik Ibrahim Malang (UIN Maulana Malik Ibrahim Malang), the University of Muhammadiyah Malang (UMM), and the Islamic University of Malang (Unisma). The subjects of this study were four lecturers who teach at the Department of Islamic Religious Education. The subject was chosen based on the consideration of the scientific family in the Department of Islamic Education. Data collection techniques used in this study are interviews, observation, and documentation(Hammarberg, Kirkman, & Lacey, 2016). Interviews were used to collect data or information related to the strategies used in internalizing religious moral values. Observations are used to obtain data regarding the implementation of the methods used in internalizing religious moral values ​​in the learning process. Documentation is used to obtain data regarding the description of the existence of the object under study. In addition, to complete the data from interviews and observations. To obtain data that can be scientifically justified, the validity of the data that has been collected is checked first. In this study, the technique of checking the validity of the data used is the triangulation technique, which is a technique of crossing information obtained from sources so that in the end only valid data is used to achieve research results (Sofaer, 2002). The triangulation technique used in this research is method and source triangulation, namely by reconfirming the information from interviews with documentation and observation. Research data obtained from different sources through interviews were reconfirmed with data obtained through observation and documentation. The data used in this study is valid data after going through the process of crossing information. The data analysis technique used in this study is an inductive analysis technique, which is an analysis that starts from the data and leads to general conclusions.

 FINDINGS  AND DISCUSSION 
In internalizing religious moral values, each lecturer has a different method or strategy. This difference is due to the unclear religious moral values ​​that will be instilled in the learning process. This means that there are no common values ​​(generally agreed values) to be implemented in the learning process in the classroom. Religious moral values ​​that are still too general need to be described in more detail into indicators, to clarify what values ​​are to be instilled in the learning process. Religious moral values ​​to be implemented which are still too general cause there to be different interpretations from each lecturer on the moral values ​​to be implemented in the learning process. Different points of view on religious moral values ​​have implications for the various strategies applied by lecturers in implementing these moral values ​​in the learning process. In general, there are several strategies applied by lecturers in the Department of Islamic Religious Education in implementing religious moral values ​​in the learning process. Each of these strategies has its own characteristics and advantages. A complete description of each strategy implemented is as follows:
1. EXAMPLE STRATEGY; Based on the results of interviews conducted by researchers, there are several lecturers who apply the strategy of implementing religious moral values ​​through the exemplary method. This exemplary strategy can be divided into internal modeling and external modeling. Internal exemplary can be done by giving examples by the lecturers themselves in the learning process. Meanwhile, external example is carried out by providing good examples from figures who can be imitated, both local and international figures. Religious moral values ​​in the form of piety, honesty, sincerity, and responsibility can be instilled in students through exemplary, both internal and external examples. The internal example carried out by lecturers, for example, is done by starting and ending each lecture by praying. Lecturers always set an example for discipline in several matters such as cleanliness of the classroom, arriving on time, and having a commitment to a mutually agreed learning contract. To be a good role model requires a long process. A lecturer through good habits that he always does in class can be imitated by students. Another thing that lecturers can do related to internal example is through giving or telling stories about "religious experiences" experienced by lecturers. Sometimes there is a lecturer who has an interesting religious experience in his life, and it becomes something interesting that students can emulate. An example of the power of a prayer that overcomes all. Closeness to Allah as a God who is Most Gracious and Merciful has led to a success that may not have been expected before. This kind of experience shows the importance of understanding the existence of something Almighty above all else. That is, an understanding of religious values, especially related to the value of piety in the life of a human being, becomes an important thing. The second example is an external example, which is an example that comes from outside the lecturer. This kind of example can be done for example by presenting stories about religious figures that can be used as role models in living life. For example, the figures of the Prophet Muhammad, the companions of the prophet, the Great General Sudirman, and other important figures both in Indonesia and outside Indonesia are worthy of imitation. The presentation of interesting stories about the stories of these figures is expected to make students idolize and imitate the positive actions they take. These figures have an attitude of piety, honesty, sincerity, and responsibility that can be imitated by students. Prophet Muhammad is an example or example of a human figure that has extraordinary piety that deserves to be imitated. In addition to the stories of exemplary figures, external exemplary strategies can be carried out by showing character films. For example, the example of a writer's persistence through the film freedom writers. Or the latest stories like the film “Laskar Pelangi”. From the stories presented through the film, students can learn a useful lesson for themselves. Honesty, sincerity, responsibility, innocence, persistence, hard work, and many more moral values ​​that can be imitated through film stories that are shown in the classroom. Students can analyze and discuss film stories that are shown in class, so that the learning atmosphere will be more interesting. Through this exemplary strategy, the lecturer does not directly include things related to the example in the lesson plan. That is, religious moral values ​​such as piety, honesty, sincerity, and responsibility that are instilled in students are something that is hidden in the curriculum. Through stories of important figures and film screenings, a lecturer hopes that the values ​​contained in them can be something interesting and can be imitated or imitated by students. 

2. CASE ANALYSIS; There are lecturers in the Department of Islamic Religious Education who apply this strategy in implementing religious moral values ​​in the learning process. Students are given the task of analyzing cases that contain religious moral values. They got these cases through searching articles in various media. Religious moral values ​​to be instilled through this strategy are the moral values ​​of piety, honesty, sincerity, and responsibility. After they found a number of cases that contained religious moral values, the next step was to conduct case analysis. This strategy can actually be said as a form of value clarification. Because in practice students are asked to clarify the values ​​contained in a problem they find. From the case analysis, students will get positive and negative values ​​from a case. In other words, this strategy is almost the same as problem based learning. Students are asked to analyze the problem, then they provide the best solution to the problem they are discussing. After the problem is completed, the student can take lessons or learn from the problem he solved. This problem or case analysis strategy is actually something interesting and important to do. Problems regarding the implementation of religious values ​​such as piety, honesty, sincerity, and responsibility in daily life are often found in writings or articles in the mass media. Moreover, the articles published in the mass media are usually articles that are currently being discussed. For example, related to the moral values ​​of honesty and responsibility. Often the mass media contain articles about cases of corruption and abuse of power by government officials. The articles that contain these cases can be used as a means for students to analyze the content of moral values ​​contained in them. Through interesting discussions in class, students will usually feel happy and serious in attending lectures. Another important thing that needs to be considered in applying this case analysis strategy is how students can apply these religious moral values ​​in real life. Students are not only able to analyze cases and solve them, but can actually internalize these religious moral values ​​in their lives. So, after discussing or analyzing the cases in the article, students can find religious values ​​such as piety, honesty, sincerity, and responsibility. It is hoped that these values ​​can be implemented in everyday life. So that slowly but surely the personality or morals of students will be formed into a good personality.
 
3. CONTEXTUAL EDUCATIONAL VALUES; This strategy can be done by directly or indirectly incorporating religious moral values ​​into learning materials. The concepts developed in a course must contain educational values. This means that the concepts developed in a course should not only prioritize theoretical studies on the development of the science. However, how the concepts are developed also contain important educational elements that deserve to be studied. In providing concepts that have educational value, it is better to start from things that are contextual and actual. For example, related to the ratification of the bill on anti-pornography and pornography. The pros and cons of this bill become something interesting to give in class. Lecturers in providing contextual and actual examples can be done when doing apperception or pre-learning activities. To be able to clearly instill contextual educational values, it is necessary to include them in the process of making learning designs in the classroom. Lecturers can create and write educational values ​​that contain religious elements which include the values ​​of piety, honesty, sincerity, and responsibility in the learning implementation plan. That is, the religious moral values ​​are written clearly when it will be delivered and how long it will take to convey the religious moral values ​​in class. The problem lies in the absence of permanent contextual religious moral values ​​that have been mutually agreed upon. Actual and contextual religious moral values ​​often go hand in hand with problems that are emerging in society. For example, when discussing corruption cases, it will become an actual and contextual theme to instill moral values ​​in the form of honesty and responsibility. However, when corruption cases are no longer actual, contextual religious moral values ​​will change. Therefore, it is necessary to conduct a workshop to determine contextual religious moral values. Through activities such as workshops, it is hoped that it will be agreed what values ​​are contextual in nature and can be applied in the learning process in the classroom.

4. STRENGTHENING VALUES; This strategy is carried out with an assumption that students actually have religious moral values ​​such as piety, honesty, sincerity, and responsibility. But how they believe and practice these values ​​needs to be strengthened. Beliefs in religious moral values ​​that have been owned by students sometimes experience ups and downs. Students sometimes because of the influence of the environment or peers forget the importance of these religious moral values ​​in everyday life. Every lecturer actually has the same opportunity to be able to do that. Lecturers can insert the spirit of religious moral values ​​in every lecture. Reinforcement can be done by the lecturer at any time giving a lecture. That is, there is no need to directly write it down in a lesson plan in class. The insertion of religious moral values ​​can also be done for each course. Every lecturer who teaches courses can strengthen religious moral values. It's just how the form of strengthening moral values ​​carried out by each lecturer has its own characteristics. Strengthening religious moral values ​​such as piety, honesty, sincerity, and responsibility is not solely the responsibility of lecturers who teach Religious Education courses. The courage to always insert the spirit of religious moral values ​​in lectures is a big challenge for lecturers. All of this is done through a long process. Not necessarily, these religious moral values ​​will become values ​​that are directly internalized in students. The long process must still be carried out so that students have a strong understanding of religious moral values ​​that they must implement in their daily lives. In addition, there needs to be commitment and collaboration between lecturers who support courses to create a learning system or atmosphere that allows these religious moral values ​​to be instilled properly.
Table 2
 Internalization Strategy of Religious Moral Values

	Strategy that Internalizes Religious Values

	UIN Maulana Malik Ibrahim Malang), University of Muhammadiyah Malang (UMM), and Islamic University of Malang (UNISMA)

	Exemplary
	Contextual educational values 

	Case analysis
	Strengthening values



The strategy of internalizing religious moral values ​​in the learning process applied by each lecturer has diversity. The strategy is chosen based on what religious moral values ​​will be instilled in students. Each moral value has its own characteristics so it cannot use the same method for all religious moral values ​​that will be instilled in students. The success of the method of internalizing religious moral values ​​used is also very dependent on the ability and experience of a lecturer in choosing and applying the right method to internalize the moral values ​​to be instilled. Before applying the method of internalizing religious moral values ​​in the learning process, there should be a mutual agreement on what religious moral values ​​will be internalized in the learning process. Then once agreed, these values ​​need to be translated into more detailed indicators. The existence of a common understanding of religious moral values ​​that will be instilled in students can actually make it easier for lecturers when choosing the right strategy to internalize religious moral values ​​in the learning process. Differences in understanding or perception of religious moral values ​​that will be instilled cause various methods chosen by lecturers. The strategy of internalizing religious moral values ​​in the learning process can be applied by lecturers in a planned or unplanned manner. In a planned manner, this is done through incorporating indicators of religious moral values ​​that will be embedded in the learning implementation plan.
Lecturers create learning scenarios that are intentionally designed to instill certain moral values ​​in learning. Lecturers can also insert religious moral values ​​when delivering lecture material. Unplanned, lecturers can insert moral values ​​at certain times which allows a lecturer to insert religious moral values. The insertion of religious moral values ​​can be done in the introduction, core, or closing of the lecture. Based on the description of the research results that have been put forward, it shows that the approach used by lecturers in internalizing religious moral values ​​is different. This is in line with the opinion (Rahmat, 2018) which states that in internalizing moral values, four approaches can be used which include the moral cultivation approach, the free value transmission approach, the exemplary approach, and the value clarification approach. The results of this study illustrate that the approaches used in internalizing religious moral values ​​applied by lecturers in the Department of Islamic Education include: moral inculcation approach, exemplary approach, and value clarification approach.
The moral cultivation approach is used to instill moral values ​​that are considered to be accepted because their existence cannot be doubted. Religious moral values ​​such as religious aqidah and piety are moral values ​​whose existence cannot be doubted. This approach is used by lecturers through the application of strategies to strengthen religious moral values ​​that have been owned by students. One of the strengthening of the religious moral values ​​of piety possessed by students can be done in learning Religious Education. Through religious education learning materials, lecturers can strengthen the values ​​of piety possessed by students. An exemplary approach is used to teach moral values ​​through the appointment of public figures whose personalities are exemplary. These public figures include prophets or apostles, lecturers or teachers, parents, community leaders, scientists, and scholars. This approach is used by lecturers through the application of modeling strategies. The example used in the cultivation of religious moral values ​​is in the form of internal and external examples. Internally, the lecturer is a figure who can be used as an example. Lecturers set an example in many good ways; such as starting and ending lectures by praying, speaking and behaving politely, having responsibility, being honest, being disciplined in giving lectures, being fair, and sincere in doing everything. Externally, this can be done by providing good examples of exemplary figures.
The value clarification approach is used in strengthening moral values ​​through the process of reviewing, selecting, and applying the values ​​it faces. This approach is used by lecturers through the application of problem or case analysis strategies and inculcating contextual educational values. Through case analysis or contextual problems that contain educational values, students can get positive and negative values ​​from a case. After the problem is completed, students can take lessons or positive values ​​and can learn from the problem solved. In addition, students can also apply in their lives the good grades from the results of case analysis that have been completed in learning. In addition to using the approach that has been proposed, the internalization of religious moral values ​​in the learning process in universities should also be carried out comprehensively. As stated (Kim & Rehg, 2018)(Paufler, 2018) . A comprehensive approach to values ​​education can be used as an option. The content of value education to be instilled in students must be comprehensive. In the context of internalizing religious moral values ​​in the learning process, religious moral values ​​that need to be a top priority include the values ​​of piety, honesty, sincerity, and responsibility. The selection of moral values ​​that become the main priority is in line with the functions and objectives of national education, namely developing the potential of students to become human beings who believe and fear God Almighty, have noble character, are healthy, knowledgeable, capable, creative, independent, and become a democratic and responsible citizen. Other religious moral values ​​can be instilled outside the learning process. For example, through the creation of a system or campus atmosphere that allows religious moral values ​​to be instilled in students properly. Through the slogans that exist in every corner of the campus can be used as a means to instill religious moral values. The creation of religious nuanced campus programs or activities can also be developed as a means that can be used to internalize religious moral values ​​in campus life. The inculcation of religious moral values ​​should not be done partially but must include all religious moral values.
In terms of the methods used, the internalization of religious moral values ​​in learning must also be carried out comprehensively. Lecturers must be able to be role models for their students in acting and speaking. Students need to be prepared to become independent young people by teaching and facilitating them in making responsible moral decisions. In addition, it is necessary to equip students with academic and social skills. Students are equipped with critical thinking skills and conflict resolution skills. Internalization of religious moral values ​​needs to be carried out in the entire educational process in the classroom, in extra and intra-campus activities, in the guidance process with academic advisors, and in all aspects of life. Students can do this through group discussion activities, use of reading materials and writing topics on goodness, use of strategies and clarification of values ​​and moral dilemmas, not smoking, not behaving corruptly, being generous, not lying, and so on. Internalization of religious moral values ​​can be done by every lecturer, either planned or unplanned. Then lastly, the internalization of religious moral values ​​in the learning process must be comprehensive in terms of assessment. The effectiveness and progress of this activity must be measured comprehensively using formative and summative evaluations that can measure the knowledge, attitudes, and skills possessed by students.

CONCLUSION
From the research that has been carried out, it can be concluded that the strategy of implementing religious moral values ​​is applied in the learning process in the PAI Department at the State Islamic University of Maulana Malik Ibrahim Malang (UIN Maulana Malik Ibrahim Malang), University of Muhammadiyah Malang (UMM), and Islamic University. Malang (Unisma). Department of Islamic Education, Faculty of Tarbiyah Sciences includes: modeling, problem or case analysis, inculcating contextual educational values, strengthening existing moral values. Religious moral values ​​that are the main priority to be developed in the learning process include the moral values ​​of piety, honesty, sincerity, and responsibility. Each strategy used in the cultivation of religious moral values ​​has its own advantages and disadvantages. Internalization of religious moral values ​​in the learning process in higher education can apply a comprehensive approach that includes aspects of content, method, time, actors, and assessment.
Recommendations for further research are that it is better to look for learning strategies that use technology, for example learning strategies using online through short video analysis that is relevant to the theme uploaded on YouTube or sent on E-learning or via WhatsApp Group then analyzed and discussed in PAI material, then students discuss the theme to find a solution.
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